shifts or events to contribute to development in their own right. It emphasises the essential
connectedness of human development and illustrates that the power is unleavened or
bolstered by the passage of time; depending on the predictor, its proximity to an individual

and the proximity of other surrounding contexts.

7.5.1 Age 7 Maths ability as a predictor of Age 16 maths outcomes.

Better maths attainment in the Junior Certificate exam was positively predicted by Age 7
maths ability. As previously discussed, Age 7 maths ability was predicted by being a boy and
by Age 4 cognitive development. This illustrates the interlinking nature of learning and
development across the lifespan and within and across Bronfenbrenner’s levels. The fact that
Age 7 Maths ability persisted over nine years to predict better Age 16 Maths outcomes
underlines the value to young people of ensuring that educators are equipped with the
pedagogical content knowledge to ensure that all children engage with and understand maths.
The relationship implies that disengagement with mathematics in early childhood can have
lasting effects for later attainment, which by inference will preclude those involved from
having well-paid and rewarding careers in new and developing industries which value and
require high levels of maths competence. The fact that recent national research has found
gains for the first time in maths and literacy scores in middle childhood is heartening (Shiel,
Kavanagh & Miller, 2014) and may be evidence of the first positive effects of the National
Literacy and Numeracy Strategy. The findings in the current study, suggest that such results
need to be replicated year on year, if young people are to be supported to have positive

academic outcomes and accordingly, fulfilling and rewarding careers in the STEM sector.
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7.5.2 Age 7 language development and Age 7 reading ability as predictors of Age 16
academic outcomes.
Language development, in particular, is recognised as being important for academic
outcomes in later life (Bishops & Adams, 1990; Conti-Ramsden et al., 2001; Leitao &
Fletcher, 2004). The persistence of the effects of language development from seven to sixteen
are in line with international research on the importance of developing children’s language
and where necessary, resolving language difficulties before they begin to become entrenched.
Age 7 language development predicted better attainment in Junior Cert Science and likelihood
of participating in educationally supportive activities at Age 16. The higher participants
scored on Age 7 reading competence, the more likely they were to score an A or B in Junior
Certificate Irish, History and Science. Reading ability in early to middle childhood has been
found to be predictive of academic activities through later childhood and into adolescence
(Claessens, Duncan, & Engel, 2009; Duncan et al., 2007; Snow, Porsche, Tabors & Harris,
2007). These findings are significant for the educational attainment of children and
adolescents but also because some studies have found that lower scores in reading in early to
middle childhood mean lower likelihoods of working toward or being in a rewarding career
by age 20 (Wylie & Hodgen, 2011). In a large-scale meta-analysis, Mol and Bus (2011)
found a upward spiral of causality in relation to reading development i.e. children who were
more proficient in comprehension and technical reading and spelling skills read more and
because of more print exposure, their comprehension and technical reading and spelling skills
improved more with each year of education. In addition, they found that those who were
better readers performed better academically in adolescence. This emphasises the importance
of foundational skills, which contribute to academic outcomes in adolescence and smooth

transitions across life stages and institutional changes within the educational system.
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7.5.3 Implications of persistence of language and reading predictors through to Age
16.

The fact that Age 7 reading scores predicted better Age 16 scores in Irish, History Science and
Geography only is worthy of further consideration. The strongly text-heavy, essay-writing
nature of the Junior Certificate Irish and History syllabus may help to explain why Age 7
reading ability mattered so much to achieving better outcomes in these subject areas. Indeed,
the Junior Certificate Science syllabus that was in place at time of data collection presented
material as, “a list of content (facts, definitions, laws, lists of properties, etc.)..., there was no
explicit indication of the desired learning outcomes to be associated with this content”
(NCCA, 2006, p. 6). Moreover, in their review of the syllabus, the NCCA changed the
syllabus to have an “increased emphasis on scientific investigation and on the application of
science process skills through student activities” (p. 7) in a move away from what many
critiqued as rote learning of the definitions and answers that the course once required.
Therefore, it is unsurprising that Age 7 language and reading ability predicted better scores on
Junior Certificate Science. It is likely that better language skills and reading ability was a
strong asset to students of Junior Certificate Science, in understanding and learning off facts,
laws, definition and lists of properties. Similarly, in spite of its emphasis on non-literacy
based skills such as map-reading, fieldwork and investigation, the Junior Certificate
Geography syllabus assessed learning primarily through short and long written answers,
which are supported by having strong reading and writing skills. This also implies that
children who have entrenched reading difficulties that develop or sustain into middle
childhood may not perform as well in subjects such as science due to the over-reliance of the
science curriculum on literacy-based skills in place of a curriculum that emphasises enquiry,

experimentation and reasoning-based assessments.
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7.5.4 Academic motivation at Age 7.

Higher levels of engagement in Age 16 academically-protective activities were predicted by
Age 7 teacher rating of academic motivation. The protective power of positive teacher-child
relationships in middle childhood is supported by the finding on academic motivation. This
illustrates interaction between the micro and meso-level, i.e. the influence and pervasiveness
of the effect on the seven year old child of having a teacher who rated them as academically
motivated and the fact that such a positive rating reflects a positive educational experience for
the child. Children who had teachers who rated them as academically motivated at age seven,
were more likely to engage in educationally supportive curricular and extra-curricular
activities such as reading for pleasure, discussing their career plans, winning awards for
achievement, being a an active member of a sports team or school organisation. These

activities will be discussed in greater detail in the coming section.

7.6 Age 16 Activities, Attitude to School and Junior Certificate Outcomes

Research has established that extra-curricular activities and protective life activities may be
important for ensuring positive educational outcomes for young people, provided the
activities are reasonably varied, offer opportunities for young people to develop a sense of
mastery and autonomy and most importantly, provided they allow sufficient time for a young
person to carry out their educational work in tandem with these activities. In the current
study, the survey contained questions about extra-curricular activities that were mainly
school-oriented and educationally supportive. Greater frequency of positive life events and
educationally supportive activities positively predicted Age 16 academic outcomes in two
subjects; English and History. The most common educationally supportive activities reported

in the sample were; talking to their parents about their career plans (81.3 %); receiving an
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award or a prize for an achievement (51.6 percent); reading for pleasure (48.4 %), being part
of a sports team (48.4 %); talking to a teacher about their career (42.9 %) and being active in
school organisations (40.6 %). The average number of positive life events experienced in the
sample was 5.28, meaning that a range and variety of the listed most frequent events are
likely to have contributed to the positive academic outcomes. Notably, these events reflect the
interlinking layers of Bronfenbrenner’s model of development, with predictors being drawn
from the micro- and meso-level, in addition to an emphasis on process or the interactions
between levels. Once again, as in the Age 7 results, it emphasises the importance of
interested adults and engaged adults for young people and indicates that even the simple act
of an adult (parent and/or teacher) showing an interest in a young person’s future through

discussion of career options can be academically protective for them in certain subject areas.

The micro-level is reflected through the young person’s own achievements and sense of
belonging and mastery, both on the sports field, in the classroom (Higher Level Maths) and
through their derivation of pleasure from reading. The mean number of events echoes the
findings presented in the research of Knifesend and Graham (2012), who found that a
moderate amount of extra-curricular activities could support educational outcomes, rather
than a large amount, which can have a negative effect on outcomes by leaving young people
“time-poor” when it comes to spending time on academic work, in addition to spending time

on their activities.

Reading for pleasure has been identified as being a protective and academically stimulating
activity throughout the life cycle and it is noteworthy that in the current study, it was among

the protective adolescent activities likely to predict academic outcomes at Age 16 but only in
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English and History. This is most likely related to the fact that, at Junior Certificate, the
English and History examination rely more on textual comprehension, written language skills
and vocabulary than other subjects, which tend more towards multiple choice or short answer
requirements. Research has found that reading for pleasure predicts better reading, writing,
comprehension and vocabulary, in addition to increasing general knowledge and educational
attainment (Cunningham & Stanovich, 1998; OECD, 2002; Mol & Bus; Wylie & Hodgen,
2011). This, coupled with the findings from the current sample, points to the importance of
promoting an interest in books from a young age and given that research finds that reading for
pleasure can protect children from all backgrounds, a sound and effective language and
literacy strategy should promote and encourage this. It is also possible that outcomes in
English and History are related to the Junior Certificate curriculum on these subjects, which
has been criticised for being too narrowly-focused and prescribed and allowing less space for
individual learner interests in place of a teaching-to-the test approach. Taking part in
educationally-focused activities, including reading for pleasure and discussion about career
aims all reflect an engaged and able learner, who is equipped to perform well on prescribed
and narrowly defined tests, as well as to learn off poems, facts and dates, which predict better

performance in subjects such as English and History.

7.6.1 Policy, practice, and research implications of Age 16 predictors of academic
outcomes

The interplay intrinsic in the bio-ecological model has provided a context for considering

how Age 4 predictors matter for Age 7 predictors and in turn how Age 7 predictors go on to

influence Age 16 predictors. In the midst of this, maternal education has a predictive power

for Age 16 academic outcomes. At the macro-level, the bio-ecological model may also offer a
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solution to the challenges experienced by those interacting with the educational system
through an integrated policy focus towards provision of actions that can apply across the
learning journey regardless of whether that journey takes place in early years, primary and
secondary school settings. The findings discussed in relation to the current sample at Age 4, 7
and 16 have unearthed similarities across educational settings with similar implications for
practice and pedagogy. Relationships with educators are key for positive academic outcomes
but also depend on curricular factors such as suitability of content and consideration of the
existing and emergent interests of learners. Engagement with learners is reliant on the
pedagogical approach of the educators, the learner’s motivation and attitude to school and
learning (which reflects earlier educational experiences) and also the access of educators to
relevant training and CPD. Curricular continuity between early years and primary school
settings, offered by Aistear is one way to smooth the transition from Age 4 to Age 7, while
also ensuring that supportive practice identified in the research such as small-group learning,
child-centred teaching and play-based approaches are implemented. Although there is no
framework offering curricular continuity between primary and secondary schools, the
concerns that children have about that transition are often strikingly similar to the concerns
that children have about transition to primary school (O’Toole, Hayes & Mhic Mhathuna,
2014). The pedagogical principles that apply to Aistear are equally relevant to the secondary
school system including; equality and diversity; the adult’s role; relevant and meaningful
experiences and the role of parents, family and community. Person-centred educational
policies such as those adopted in Finland, based on equity, flexibility, creativity, teacher
professionalism and trust (Sahlberg, 2007) ensure that learners’ interests drive learning. The

presence at the policy level of a shared vision for education as a public service, first and
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foremost, would ensure that education policies meet the need of Irish citizens to learn in a

seamless way in order to live fulfilling and rewarding lives.

Some of the required actions have already been recognised in the National Literacy and
Numeracy Strategy that aims to support literacy and numeracy development across multiple
sectors of the educational system (at the early years, primary and post-primary). It aims to
foster and develop a love of reading in children and young people, in addition to raising
national standards. As part of the strategy, continuing professional development for educators
emphasises the importance of a pedagogical approach that accommodates the personal
interests of learners, while also taking opportunities to develop literacy and numeracy in a
cross-curricular way, not simply in allotted time portions and in the subject areas of Maths
and English only. There are also planned and ongoing reforms to existing curricula. Given
that teachers have been acknowledged to be pedagogically traditional (Walsh, 2016) and to
have difficulties in implementing aspects of effective curricula such as active learning
(Devine et al., 2013) and collaborative practice (Clerkin, 2013), a focus on implementation
in practice is advised. Partnership between the home and learning environment is also
recognised as being important in a bid to raise standards and ensure that practice is responsive
to individual learners. In secondary schools this involves ensuring that the materials provided
to promote and develop literacy reflect the multiplicity of interests that young people
(including boys) can have. Particular attention should be paid to providing both literary and
non-literary resources, in both digital and non-digital formats. The findings on Junior
Certificate outcomes discussed in the current research lead to similar recommendations to

Smyth’s (2009) national longitudinal research on Junior Certificate outcomes. Specifically,

305



the findings on the link between reading and language development at Age 7 and Age 16
outcomes imply a need for different forms of assessment to prevent the narrowing of
educational experience along exam preparations lines only, in addition to using diverse and
engaging teaching methods even within the existing system to allow students of differing
abilities to participate and engage with the curricular content that is meaningful and
accessible for them. The need for similar actions in the early education and primary sector has
been underlined by the results described in this thesis and addressed at a macro-level through
the development of Aistear. However, as previously discussed, the pace of reform in the
educational sector has been slow and practice is still catching up with policy, while also being
hindered by sectional interests, piecemeal implementation and economic change. At the
macro-level, the work of the National Council for Curriculum and Assessment should
continue its work on curricular integration, with an emphasis on smoothing the transition for
children on an educational journey that traverses early childhood and adolescence.
Mesosystem levels of support from the interactions with home, school and community
context can help to ensure that the interactions that young people have within the education
system are positive and specifically designed, first and foremost to meet their right to learn as
an lrish citizen thereby providing strong foundations that individuals can build upon

throughout their life.

Conclusion

Based on the literature presented in this thesis, along with the empirical findings, there is a
value in considering the bio-ecological model as a research frame with which to develop
policies and practice that are important for the academic development of children and young

people, in Ireland. The model allows for the viewing of early childhood, primary and
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secondary education practice, theory and policy through a lens that links the social processes
within education environments to structural aspects, while also acknowledging the fact that
such processes and structures are dynamic and bi-directional. Where direct relationships were
absent in the current study, chains of prediction led through the developmental trajectory that
coincides with participation in the early years, primary and secondary education systems.
Foundations for positive academic outcomes were laid at each stage and depended on
individual, family, educator and policy and time factors. Tackling aspects of the family
environment, and early years, primary or secondary education experience will lead to better
academic outcomes in the short-term for children and young people but only for the aspect
that is explicitly targeted. In order to ensure more meaningful, lasting and effective academic
benefits, the learning from the current study is that theory and practice at the micro- and
meso-level should be coupled with or extended upon by the development of effective
wraparound mechanisms at the macro policy level. This research thesis confirms the need for
many of the policy changes that have been introduced since 1994 in the early years, primary
and secondary education sectors. However, the similarity in its findings and the findings of
more recent research confirms that policy change alone is not sufficient to affect a change in
practice. This thesis argues that children, families and education settings should be supported
by the development, integration and implementation of theory with rights-based policy and
practice in order to ensure that children succeed in the Ireland of the today, while also
ensuring that they are well equipped to succeed on a lifelong journey of learning and

discovery.
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Appendix 1

IEAPREPRIMARY PROJECT

CHILD ACTIVITIES
OBSERVATION SYSTEM

CHILD ACTIVITIES OBSERVATION SYSTEM

Administration Guidelines

The child activities (CA) instrument is a timed interval observation measure that focuses
on the activities and interactions of a target child in a preprimary setting or at home.

Duration of Observation

Observations of each target child should occur on two days, with at least 20 minutes per
day of observation, divided into two 10-minute observations conducted at two different
times of the child's day. The observer can complete the observation simultaneously with
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Management of Time. A total of 40 minutes will be spent observing Child Activities for
each target child during the two days.

Scope of Observation

The activities of the target child are the focus of the observation. In addition, the social
context of each activity will be noted.

Vantage Point of Observation

Since this observation can be conducted simultaneously with Management of Time, the
observer should position him/herself in a place where she/he can clearly see and hear the
child(ren) and the main adult to be observed, while remaining unobtrusive. If it is necessary
for the observer to move from one place to another, this should be done as quietly as
possible.

Scheduling of Observation

The observation should be carried out in the morning. To avoid possible atypical
situations, observations should not be carried out during arrival/departure of children. If
the child's own home is a main setting, observations should also be conducted in the
morning.

Completing the Observation Form

1. To provide a context for the interpretation and coding of the activities that
are checked on the observation form, the scene of activity at the beginning of
the observation should be identified in the space marked "Situation™ at the top of
the form. As an activity is entered on the form, the context of the activity should
be noted in parentheses.

Two examples: (1) Child pretends to read book. (Housekeeping area)
(2) Child helps adult clear table. (Kitchen)

2. To record the child’s activity, use the timed interval method of observation. To use
this method, once every thirty seconds the observer records a brief description of
the target child's activity (e.g., child is coloring with a red crayon, child builds with
blocks) and indicates the accompanying social context and social origin. In between
the recorded observations, the observer should continue to watch the target child in
order to note social context correctly. (This type of observation will require the use
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of some type of instrument to measure the timed intervals accurately, e.g., a watch
with a second hand or a digital watch.)

3. To indicate verbalizations by the target child that occur during the
observation period, the observer should place a checkmark in the column
labeled "T”--Talk.

4. To indicate the social context of an activity, use checkmarks and/or "+"

symbols in the appropriate columns. In this section only, the observer
may need to use multiple checkmarks and/or “+” symbols when
indicating interaction or no interaction. (See further interacting
instructions below).

Definition Description

WC = With one child Target child is with one other child.

SG = Small group™ Target child is in a group of 2 to 6 children.

LG = Large group™* Target child is in a group of 7 or more children.

WA = With one or more Adult(s) Target child is with one or more adult(s) or the adult(s) is in the room
but not directly involved with the target child.

GR = Group response™” (See instructions below)

Group Response: Physical or verbal response in unison with all or most of
the group. For example, if a group of children responds verbally to a teacher's
question during an alphabet lesson, or if they produce similar gestures during a song
or fingerplay, these behaviors would be considered group responses. To indicate
GR: If the target child is participating in the group response, then place a “+”
symbol in the (GR) column. If the target child is not participating in the group
response, then place a checkmark in the (GR) column.

To indicate the social context of an activity when there is no interaction
with the target child, use a checkmark in the appropriate column(s). This checkmark
may indicate either the location of one or more adults and/or children in close
enough proximity to the target child to supervise, observe, offer assistance, or
become involved in the activity or when the adult(s) is in the room but not
directly involved with the target child. For example, if the child is playing in a
small group, a “T” should be placed in the SG (2-6) column; or if the child is playing
by him/herself with the adult still in the room either nearby or across the room, a “T”
should be placed in the WA column only.

To indicate the social context of an activity when there is interaction with
the target child, use a "+" symbol in the appropriate column(s) to indicate the
involvement of one or more adults and/or children in the target child's activity. For
example, if a child is interacting with one child within a small group, a "+" should be
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placed in the SG (2-6) column; or if the child is interacting with one child and one
adult within a large group, a "+" should be placed in both the LG (7+) column and the
WA column.

To indicate more than one type of social context for an activity,
use multiple checkmarks and "'+"'s. For example, if a child is playing
with two children in the middle of a large group, with an adult
nearby, a “T” would be placed in the WA column, and a *+" in the
LG column.

5. To indicate the social origin of an activity, use a checkmark in the appropriate
column.
Al = Adult Initiated™
CS = Child Suggested (by
another child)™* CI = Child
Initiated (by the target
child)™

“*Definitions of social origin:

Adult Initiated = The target child's activity is planned, selected, enforced, suggested,
initiated, and/or encouraged by the adult; that is, the adult is involved in
determining the child's activity and/or the child makes the final decision about
his/her activity based on the adult's input. When the adult first directs/suggests the
child’s activity, place a checkmark in the (Al) column for that 30-second mark. If
the adult continues to direct/suggest the child’s activity or the child does the
planned activity as the adult instructed, then the checkmark continues to remain in
the (Al) column until the child changes the activity. For example, the adult instructs
the child on how to make a puppet, then continues to tell the child where the pieces
are placed, the observer would continue to place a checkmark in the (Al) column for
the next 30-second mark; or the adult gives children directions on how to play a
game and the children follow those instructions as they play the game, the observer
would continue to place a checkmark in the (Al) column for the next 30- second
mark. If the adult instructs the child on how to make a puppet and then allows the
child to put the puppet together anyway he/she wants or if the adult planned a game
but allows the children to play the game anyway they want, the observer would then
place a checkmark in the (CI) column for the next 30-second mark.

More examples of adult initiated activity: child sits up straight because the adult told
him to; child listens to an adult tell him not to put his fingers in the glue; child writes
his name on the paper according to the adult's instructions; child sits on the adult's
lap after she asks, "Do you want me to look at the knee you hurt?"; child counts
blocks because the adult asked, "Do you have enough blocks?"; child talk’s to adult
after adult says, "Would you like to talk about what happened?"; during an art
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activity, child puts down a crayon and chooses a marker from different drawing
materials just laid on the table by the adult; child cleans his room because the adult
told him to; etc.

Child Suggested = The target child's choice of activity comes from ideas about
tasks, materials, etc. mentioned by another child; that is, the target child makes the
final decision about his/her activity based on another child's input. Some examples:
target child follows another child to play in water table; child says she does not
want to play when another child asks her to play cards; child joins other children
singing in a toy microphone when they asked him if he wanted a turn; child goes to
dress-up corner and gets fireman hat after another child says, "Let's pretend the
house is on fire"; child stops riding her bike when older brother asks her to wait,
etc.

Child Initiated = The target child chooses his/her own activities without direction
from adults or other children. Some examples: child builds a truck in the block area;
child pretends to serve food to another child; child tells adult about her new puppy;
child asks adult to read a story; child paints a picture with two paintbrushes; child
rides his bike around the block; child goes to the bathroom; child runs across the
room pretending to be Batman; etc.

Using the Categories to Code Recorded Behaviors

Child Activities is a content-oriented instrument; the recommendations provided below for
the coding of behaviors are based on this orientation.

1.

To code the child's activity when it is part of a more global activity (such as
stamping his/her name on his/her completed art project, writing his/her name on
his/her number sheet, the coder should code the activity according to the content of
the global activity (e.g., 022--Expressive/Arts and Crafts, 042--
Preacademic/Numbers, respectively, for the examples given above).

To code discussions that occur during the observation, the observer should
record the activity (e.g., child talks in group discussion), and continue to listen (if
necessary) to determine the content (e.g., weather). Using this method, the
discussion can then be coded according to its content (e.g., children and adult are
discussing weather, code as 044--Preacademic: Physical Science/Environment;
target child and adult are discussing reasons why the child's behavior was
inappropriate, code as 073--Personal/Social - Discipline).

To code activities when the context for the behavior is ambiguous, the observer should
note the behavior (e.g., child pushes another child), and continue watching to determine the
context of the behavior (e.g., rough-housing). Using this procedure, the activity can then be
coded according to the context (e.g., child pushes another child while they are playing
roughly, code as 011-- Physical/Gross Motor; child pushes another child in anger, code as
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082--Expressions of Emotion/Negative; target child sits on floor pushing another child
pretending to hurt him, code as 021--Expressive Activities--Dramatic/Imaginative Play)

CHILD ACTIVITIES OBSERVATION SYSTEM

TALKING

Talking—The observer should use the following system for coding the child's
verbalizations:

Talking that occurs within the context of an activity should be indicated on the

observation form with a "T" in the talk column (T) and coded based on the activity in which
the child is involved at the time the talking occurs. Talking that occurs in the absence of
any other activity should be indicated with a "T" in the talk column and coded as Social
Activities (072). For example, target child is coloring with a friend and asks him/her for a
crayon; code as "022" (T); or target child is talking to her friend on the playground, they are
not involved in any other activity; code this as "072" (T).

A.

ACTIVITY CATEGORIES

Physical Activities--The child listens/watches, listens to instructions for, or
participates in an activity involving physical movement.

Code 011--Gross Motor--Active movement using legs, arms, head, and/or body.
Such activities would include: running, climbing, jumping, swinging, swimming,
rough-housing, throwing, sliding, riding a bike, baseball, soccer, football,
leapfrog, ring-around-the-rosie, chasing games, hiding games, teasing games,
calisthenics, gymnastics, using a trampoline, building with large wooden or plastic
blocks, giant tinkertoys, crates, etc.”

Code 012-- Fine Motor--Active movement using hands, feet, fingers, toes. Such
activities would include: stringing beads, sewing/lacing cards, table games,
puzzles, peg boards, dice, playing with playdough, clay, sand, water, rice, or beans,
sorting, arranging, handling small object building with legos, bristle blocks, other
small blocks, small tinkertoys; doing woodworking, carpentry, etc.™

"NOTE: If these materials are used as props for dramatic play or in a manner not
conforming to the rules or constraints, code the activity according to the manner in which
the child is actually using them.

B.

Expressive Activities--The child listens/watches, listens to instructions for, or
participates in an activity which involves invention, self-expression, or role-play.
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Code 021--Dramatic/Imaginative Play--Play-acting/pretending with or without
adults, and with or without props (dress-up clothes, puppets, dolls, trucks/cars,
etc.), such as playing policeman, pretending to be an actor, pretending to cook or
clean, etc. In order for an activity to be coded in this category, it would include
such things as setting a scene for the role play by rearranging materials/furniture,
selecting props that may be used, discussion among the children about the roles,
etc. If the child has been asked by the adult to do something (e.g., to walk like an
elephant or hop like a bunny), the activity would be considered creative movement
and thus would be coded as "011.” But if the adult asked the child to pretend to be
an elephant or bunny, the activity would be considered dramatic play.™

Code 022--Arts and Crafts--Use of creative materials to invent something or to
express oneself such as painting, drawing, coloring, cutting, pasting, making
collages, using ink and stampers, etc.™

Code 023--Music--Spontaneous or planned activities involving rhythm and/or
music, such as singing, dancing, playing or learning to play instruments, listening to
musical recordings, playing musical chairs, etc.™

“NOTE: If materials such as blocks, beads, game parts, paint brushes, tapes/tape recorders,
musical instruments, etc., are being used for imaginative or dramatic play, code the activity
in this category; if such materials are being used for construction, manipulation, art, etc.,
code the activity according to the actual use of the toys.

C.

Code 030--Language/Storytelling--Activities involving listening to stories read or
told by others, listening to stories narrated on a recording without a book, telling
one's own stories, reciting fingerplays or nursery rhymes of a non-musical nature,
playing language games, etc.

Preacademic Activities--The child listens/watches, listens to instructions for, or
participates in an activity related to the learning of basic concepts and/or
preacademic skills. If an activity involves computers, books, or storytelling, it
should be coded according to the type of preacademic activity for which the
material is primarily being used (e.g., listening to a story about chickens to learn
about farm animals would be coded as "044;" listening to the same story for no
specific purpose [i.e., "for fun"] would be coded in Language/Storytelling "030".)

Code 041--Reading--Activities involving visual recognition/auditory discrimination
of letters, and use of books, such as looking at books independently, attempting to
sound out words, learning to look or looking at books right-side-up and in proper
sequence (i.e., beginning to end), learning to "read" or “reading" in the direction of
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the written language, following the words in a book while listening to the story
narrated on a recording, forming letters with playdough, etc.

Code 042--Writing--Activities involving learning to use written language, such as
learning to use writing utensils (e.g., holding a pencil/crayon correctly), copying
and/or writing the letters/characters/numbers of the language, writing in the proper
direction, writing one's name, etc.

Code 043--Number/Math Concepts--Activities involving the learning or use of
numerical concepts, such as visual recognition of numbers, counting, number
composition and/or decomposition, learning basic concepts such as size, shape,
seriation, classification, and temporal and spatial relationships, etc.

Code 044--Physical Science/Environment--Activities that involve sensory
exploration or examination of objects or materials, and/or which enhance the
child's knowledge and understanding of the physical environment, such as using a
microscope, smelling and describing different scents, feeling and comparing
different textures, auditory discrimination games (except those involving letter
sounds), planting one's own garden, simple science experiments, learning about
weather, learning about pet animals, cardinal points (e.g., North, South, East,
West), exploration of the environment, etc.

Code 045--Social Science/Environment--Activities involving learning about the
community and community helpers, such as a trip to the firehouse, a visit to the
school by a doctor or nurse, learning about families, etc.

Code 046--Others/Miscellaneous--Child listens/watches, listens to instructions for,
or participates in a preacademic activity that is not included in one of the 6
categories listed above (e.g., memory games, calendar time, the national anthem,
colors).

E. Code 050--Religious Activities--The child listens/watches, listens to
instructions for, or participates in religious activities such as lessons,
singing, praying, attending chapel, etc.

F. Code 060--Media-related Activities--The child listens/watches, listens to
instructions for, or participates in activities involving various types of media,
such as television, slides, filmstrips, movies/videotapes/DVD'’s, video games,
computer games, records/audio tapes/CDs, etc.™

“NOTE: When computer games are used as preacademic activities or when audio
tapes are used for dramatic play, code the activity according to how the child is
actually using the materials.

G. Personal/Social Activities--The child listens/watches, listens to instructions for, or
participates in an activity essential to his/her physical or emotional health and well-
being.
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Code 071--Personal Care--Tasks involving attention to physical and bodily needs,
such as toileting, washing hands or face, bathing, washing/brushing hair, brushing
teeth, dressing, eating, sleeping, etc.

Code 072--Social Activities--Physical and/or verbal activities involving attention to
one's behavior in relation to other children and adults, such as showing objects to
others (e.g., show and tell), reporting your “news” (e.g., telling others about the park
you visited last night), sharing materials, borrowing materials, seeking or giving
help or information, planning or making decisions, talking to others, asking
questions, making demands, carrying on a conversation, telling jokes, requesting
permission to do something, conflict resolution, etc.™

"NOTE: This category should be coded only if the child is not involved in another activity

which can be coded.
Code 073--Discipline--Activities in which child carries out one or more behaviors
or tasks in response to disciplinary action(s) imposed by an adult, such as sitting in
"time out,"” being quiet, sitting at a table/desk and putting one's head down, choosing
a different activity when unable to behave properly in current activity, going to
principal’s office, standing in the corner or hallway, participating in discussions with
adult about misbehavior, etc.

H. Expressions of Emotion--The child listens to, watches or participates in physical
and/or verbal communication of attitudes and/or feelings.

Code 081--Positive--Hugging, cuddling, seeking comfort, gentle touching,
kissing, being kind, laughing, smiling, empathizing, sympathizing, saying one
likes another's work or clothing, displaying pleasure or appreciation, etc.

Code 082--Negative--Screaming, pouting, fighting, crying, having a temper
tantrum, being angry or frustrated, hitting, slapping, grabbing, biting, teasing in a
derogatory manner, pushing or hurting others intentionally, making unfriendly or
unpleasant comments to or about others, displaying displeasure or disapproval, etc.

l. Child Helper Activities--The child listens/watches, listens to instructions for, or
carries out a task, with or without an adult, related to maintenance of the home or
facility, smooth operation of daily activities, and/or performance of setting-related
domestic or economic duties.

Code 091--Domestic Activities--Involvement in tasks such as meal preparation
and/or clean-up, setting the table, gardening or tending to pets or other animals
(when the garden or animals do not serve an economic purpose), shopping,
participating in organizational or clean-up activities, preparing activities by taking
out and distributing toys and/or materials, getting ready for naptime, etc.

Code 092--Economic Activities--Involvement in tasks that contribute to the

income of the setting, such as tending animals, farming, selling, repairing,
etc.
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J. Code 100--Transitional Activities--The child is involved in purposeful movement
directly toward an activity, object, person or place, or purposeful searching for
something to do, such as going outside, looking for a dropped toy, getting
something from backpack, or changing activities. Lining up to go somewhere or
move to the next activity, or following in a line from one place or activity to another
would also be considered transitional activities. This category differs from the Child
Helper activity category (091, 092) in that a child involved in Transitional activities
(100) is looking for something to do or moving between activities, whereas a child
involved in Child Helper activities is clearly participating in an activity (e.g.,
feeding a pet) or preparing to participate in an activity (e.g., distributing materials
for an art project).

K. Code 110--Accidents--The child does something unintentional, such as tripping,
falling, spilling or dropping something, or knocking something over.

L. Waiting/No Active Engagement---The child does not appear to be doing any
specific activity, but is instead appears to be uninvolved (i.e., not actively engaged)
in an activity or task.

Code 121--Waiting--The child is inactively waiting for someone or something such
as waiting for materials from the adult, waiting for a child to come play, sitting at
the table waiting for the next activity, waiting for one's name to be called during
attendance, waiting for turn in a game or activity, etc.

Code 122--No Active Engagement--The child is wandering aimlessly about with
no evident purpose or goal, sitting or standing alone and unoccupied, pausing
during an activity, staring out in space or out the window, playing with fingers,
picking at clothing, looking around the room, etc.

im.  SOCIAL CONTEXT CATEGORIES

WC = With one child
SG = Small group (2 - 6 children)*™*

LG = Large group (7 or more children)™ WA = With one or more Adult(s)

GR = Group response™*

Iv. ~ SOCIAL ORIGIN CATEGORIES

Al = Adult
Initiated™ CS =
Child
Suggested™ ClI
= Child
Initiated™

"*See guidelines for explanations and/or definitions of these categories.
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Date of Observation:
Number of adults present:
Number of children present:

Situation:
Social Context
Time Child Activities CODE | Talk (Use T’s and/or +’s) Social Origin
Hr | Min | Sec Description --- T [WC| 26 | 7+ | GR |WA| Al |[CS| CI
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Terms of Use

The instruments may be downloaded free of charge and reproduced for educational or research
use. The instruments may not be sold. The High/Scope Educational Research Foundation and the
International Association for Evaluation of Educational Achievement must be acknowledged in
any oral or written presentation based on their use. Researchers are encouraged to share their
research results and any resulting publications with the High/Scope Educational Research
Foundation at the address below:

600 North River Street, Ypsilanti, M1 48198-2898.

© 2007 IEA Preprimary Project.

© 2007High/Scope Educational Research Foundation.

ADULT BEHAVIOR OBSERVATION SYSTEM

Administration Guidelines

The adult behavior (AB) instrument is a timed interval observation measure that focuses on the
primary adult (teacher or caregiver) in a preprimary setting or the child’s home.

Duration of Observation

One adult (i.e., teacher or caregiver) per setting should be observed, at least 30 minutes per
day on 2 separate days. The observer can complete the observations simultaneously with
Management of Time. The adult will be observed for a total of 60 minutes over two days.

Scope of Observation

All activities of the primary adult in the setting are the focus of the observation, regardless of
whether or not a behavior directly involves the children.

Vantage Point of Observation

Since this observation can be conducted simultaneously with Management of Time, the observer
should position him/herself in a place where s/he can clearly see and hear the main adult and the
child(ren) to be observed, while remaining unobtrusive. If it is necessary for the observer to move
from one place to another, this should be done as quietly as possible.
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b)

Scheduling of Observation

The observation should be carried out in the morning. To avoid possible atypical situations,
observation should not be carried out during arrival/departure of children. If the child's own
home is a main setting, observations should also be conducted in the morning.

Completing the Observation Form

To provide a context for the interpretation and coding of the activities that are noted on the
observation form, the scene of activity at the beginning of the observation should be identified in
the space marked "Situation" at the top of the form. For specific adult behaviors, the context
should be noted when it is not obvious or when the observer considers the information useful for
interpreting the behavior.

To indicate the adult's activity, use the timed interval method of observation. To use this
method, the observer records a brief description of the adult's activity (e.g., Adult gives children
pencils) once every thirty seconds. (This type of observation will require the use of some type of
instrument to measure the timed intervals accurately, e.g., a watch with a second hand or a digital
watch.)

In general, the primary adult will be the focus of this observation.

If there is more than one adult in the setting, the observer should determine which adult is
most responsible for directing the children's activities and/or interacts the most with the children
and observe this adult. If the adults in the setting seem to be genuinely equal in terms of
responsibility for directing activities and/or interaction with the children, the observer should
randomly select one adult to observe.

If the main adult leaves the setting during the observation, the observer should direct his/her
attention to the second adult (SA) who seems most responsible for organizing and proposing
activities to the child(ren). It is assumed that the primary adult is usually responsible for
organizing the activities, even in his/her absence.

Appendix 2 ADULT BEHAVIOR OBSERVATION SYSTEM
|l ACTIVITY CATEGORIES
TEACHING STRATEGIES--Adult behaviors--verbal and/or nonverbal--that are intended to

instruct, guide, inform, teach, assist, and/or otherwise encourage the child to participate in an
activity or complete an activity already in progress.

Giving/Receiving Information or Knowledge
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Code 111--Giving Knowledge/Information Intended to Teach--The adult tells the child
facts, concepts, functions of events, cause-effect relations, and other types of knowledge related
to teaching. Explanations may be brief and simple, such as "This is a bee," "Apples grow on
trees,"” etc. They may also be lengthy and more complex, such as "The leaves are changing colors
because in autumn it gets colder and the days get shorter so there isn't enough sunlight or warmth
for the leaves to stay green," "Bees fly from flower to flower to get pollen that they need for
making honey in their beehive," etc. This category includes giving knowledge unsolicited by the
child (e.g., as part of a planned lesson). (If the adult uses a physical demonstration in his/her
explanation, the behavior would be coded as "121.")

Code 112--Listening to Questions Related to Teaching--The adult listens to the child
ask a question about facts, concepts, functions of events, cause-effect relations and other types
of knowledge related to teaching, such as when a child asks "Where do we get apples from?"
or while reading a story about bees, the child asks the adult why bees like flowers, etc.

Code 113--Giving Knowledge/Information Unrelated to Teaching--The adult gives the
child information he/she needs/wants to know that is unrelated to teaching or child management,
such as "Your jacket is on your coat hook," "The older children will come back inside soon,"
"Your father will come to get you after naptime today,"” "The pencils are in the blue box,"
"Mommy will give you your medicine before lunch," etc. This category includes giving the child
unsolicited information (e.g., reminding the child that the grandparent, rather than the parent, is
coming to get him/her that day).

Code 114--Listening to Questions Unrelated to Teaching--The adult listens to the child
ask for information he/she needs/wants to know that is unrelated to teaching or child
management, such as when the child has asked where his older sister is, or when the child asks
"What time is Daddy coming to get me today?" "Do you know where my coat is?" etc.

Giving Demonstrations

Code 121--Giving Demonstrations--The adult shows the child how to carry out a task or
improve skills, provides a demonstration of the concepts or knowledge intended to be learned, or
shows the child how something works, such as showing the child what to do next for an art
project, showing the child how to use the telephone in case of emergency, showing the child
how to place a pile of blocks in a row to practice counting, showing the child how to use a tape
recorder, showing the child how to tie his/her shoes, showing the child how a flashlight works,
showing the child how to use a computer, etc.

Code 122--Listening to Child's Request for a Demonstration--The adult listens to the
child ask to be shown how to do something or how something works, such as when the child says
"I'm finished with the glue; now can you show me how to put the sand on my paper?" "Please
show me how this works," or when the child is trying to tie her shoes, "Show me how the string
goes through the hole again," etc.

Eliciting Information or Knowledge
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Code 131--Eliciting Information/Knowledge Related to Learned Concepts--The adult asks the
child questions about facts, concepts, cause-effect relationships, and/or other types of knowledge
the child has learned or is learning about, such as "How many children are here today?" "What
color is this?" "Why do the leaves change color?™ "Are all the blocks the same size?" "What day of
the week is today?" "Will the seeds we planted grow if we don't give them any water?" etc. Such
questions typically require responses that are clearly "correct"” or "incorrect," such as the name of a
color or shape, an explanation about why the leaves change color, or a simple "yes" or "no."

Code 132--Listening to the Child's Responses about Learned Concepts--The adult listens
to the child's responses to questions about facts, concepts, cause-effect relationships, and/or other
types of knowledge the child has learned or is learning about, such as when the child says "No,
the plants won't grow without any water,” or the child answers the adult's question about autumn
leaves, etc.

Code 133--Eliciting Information/Knowledge Related to the Child's Own Thoughts and
Ideas-- The adult asks the child questions intended to encourage him/her to think about and
express his/her own ideas, thoughts, or opinions, such as "What didn't you like about the farm
you visited?" "Was the book you read with your mother a good book?" "What kinds of games do
you like to play?" "Tell me what you did on your vacation," "Tell me why you don't like dogs,"
etc. These types of questions are intended to elicit the child's point of view rather than any
response that is considered "correct” or "incorrect™ by the adult.

Code 134--Listening to the Child's Responses about Thoughts/Ideas--The adult listens to
the child's responses to questions intended to encourage him/her to think about and express
his/her own ideas, thoughts, or opinions such as when the child says "I didn't like the farm
because it smelled funny,” "My picture is the best because it's pretty,” "Dogs are big and loud
and they bite," etc.

Code 014--Eliciting an Action or Behavior--The adult asks or tells the child to carry out
a specific activity or task intended to demonstrate acquisition or improvement of skills, to
encourage the child to improve skills, to encourage the child to try a new and/or unfamiliar
activity, or to offer the child the opportunity to perform a specific task, such as "How would you
draw a picture of a fish?" "Show the children how your new toy works," "Paint a picture with the
finger paint instead of the watercolors,” "Will you show me how you build a castle with the
blocks?" "Show me another way to use this toy,” "Would you like to pour the juice?" etc. (If the
adult requests both information and action, the behavior would be coded in "014.") This
category includes the adult asking or telling the child to do something, or calling the child’s
name, but is not giving the child an order such as “Please, shut the door,” “Could you give this
book to her,” “Take this painting and put it in on that table to dry,” “David,” etc. This category
differs from Offering Choices "151" in that the adult may offer the child the opportunity to
decide whether to do a single specific activity, rather than offering a selection of activities to
choose from.

Offering Choices

Code 151--Offering Choices--The adult explains to the child what alternative activities
are available, or asks the child if he/she would like to choose from a selection of activities, such

396




as "Would you like to do dance activities with Luisa, or an art project with Sofia?" "The climber
is closed; you may play with a game, look at books, or listen to a record,” "We aren't taking out
the markers today, but you can color with crayons or chalk," etc. This category differs from
Eliciting Action or Behavior "014" in that the adult is giving the child several activities to
choose from, rather than offering just one behavior/activity that the child may choose to do or
not do.

Code 152--Listening to the Child's Questions about Activities--The adult listens to the
child ask questions about what his/her options are in choosing an activity, such as when the
child asks if the

climber is open during free activities, when the child asks which games can be played on the
floor, when a child who arrives asks what activities he can do, etc.

Encouraging Activity

Code 161--Encouraging Activity--The adult encourages the child to continue working, to
try again, to start over, and/or to persist until task is completed, such as helping the child focus on
a task, saying "I'm sure you can draw a circle if you try again,” "Would you like another piece of
paper to start a new picture?" "You're almost finished--you only need three more red blocks,"
"That's okay. Try to do it again. | know you can do it," etc.

Code 162--Listening to the Child's Comments--The adult listens to what the child says
about an activity in which he/she is involved and may need encouragement, such as when the
child says "I can't draw a circle,” "This is too hard,"” "'l keep tipping over on the bike," etc.

Code 171--Providing Assistance or Clarification, and/or Suggesting solutions--The adult
helps the child with an activity, clarifies a task for a child who is confused or hesitant, and/or
suggests different approaches the child might use to resolve task-related problems, such as
helping a child turn a puzzle piece to fit, holding child's paper still while he/she cuts or pastes,
saying "You might be able to paint thin lines if you use a thinner paint brush,” "Maybe you could
use less glue,” "Try pushing the bike with your feet if you can't reach the pedals,” etc.

Code 172--Listening to the Child's Request for Assistance--The adult listens to the child
ask for help with the problem he/she is having with a task, or for clarification of a task, such as
when the child says "I can't ride the bike because I can't reach the pedals,” "I can't get the last
piece of this puzzle to fit,” "What did you just say to do to make skinny lines with the paint?"
etc.

Providing Feedback™*--The adult gives the child information about his/her performance,
about expected consequences of task performance in relation to a standard of work,
and/or about what the child might do to improve his/her task performance. This category
may include involving the child in a joint analysis/evaluation of task performance.

Code 181--Giving Positive Feedback--The adult makes comments indicating praise or
approval of task performance, such as telling a child how well he/she succeeded in reaching a
standard, saying "That's a good one!" "I really like the way you followed the instructions for this
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worksheet!" "I think this is a very nice picture. Do you like it?" "You worked hard writing your
letters. Next time I'll give you the lined paper so you can practice writing in the lines," etc.

Code 182--Giving Negative Feedback--The adult makes comments indicating criticism or
disapproval of task performance, such as talking with a child about how he/she might have
improved his/her task performance, how he/she might be more cooperative in following
instructions and/or concentrating on the task until finished, saying "1 know you can do better than
this,” "Next time, listen more carefully and follow the instructions,"” "You were too busy fooling
around and did not do a good job on your project,” "You used too much glue again,” etc.

Code 183--Listening to the Child's Comments Related to Feedback--The adult listens to
the child's request for feedback, evaluation of his/her own work, or responses to the adult's
feedback, such as when the child says "Do you like my picture?" "I don't really like this picture.
I colored out of the lines,” "'l made a really good castle with the blocks all by myself!" "I was not
fooling around!" "I tried to be more careful with the glue this time," etc.

*NOTE: Feedback in this category applies only to the child's performance on tasks or activities;
for feedback on the child's behavior, see category (D) Providing Feedback.

B. PARTICIPATION/SHARED ACTIVITIES--Adult behaviors in which the adult is a full
participant in the child's activity or in which the adult chooses an activity to do together with the
child.

Code 211--Participation/Shared Activities--The adult participates with the child, is an
equal partner in play or chooses to join in various types of activities with the child. Examples of
the types of activities that the adult and child may share together are gross motor (e.g., riding
bikes, large scale construction, exercising), fine motor (e.g., playing table game, digging in sand,
small scale construction), expressive (e.g., play-acting with props, coloring, singing),
preacademic (e.g., reading, writing, counting), media (e.g., watching television, listening to
music).

Code 212-Listening During Participation/Shared Activities--The adult listens to the
child’s explanations or statements while they are engaged in a shared activity. Examples of this
included: the adult listens to the child explain where the next block goes while they are building a
fort, the adult listens to the child tell where the sand should be dumped while they are digging in
the sand box, the adult listens to the next line of a song that the child offers, while eating lunch
together the adult listens to the child tell a story.

C. NURTURANCE/EXPRESSIONS OF AFFECT--Adult's caregiving behaviors designed to
maintain or influence the emotional or physical well-being of the child. Such behaviors include
talking and listening to the child and asking questions in order to respond to the child's needs or
behavior (e.g., asking child "Why are you crying?" when he/she is sad/upset, asking child "Is
today the day you get your surprise toy?" when he/she is unusually excited).

Engaging in Affectionate/Friendly Behavior
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Code 311--Engaging in Affectionate/Friendly Behavior--The adult engages in affectionate
and/or warmhearted interactions with the child, with or without physical contact, such as
hugging/kissing, cuddling child in one’s lap, expressing interest in child and/or his/her
activities/interests, smiling, bending down to the child's level to enhance interaction, making
funny faces back and forth between child and adult, etc. This category also includes verbal
interactions between the adult and child that are not covered by another category, such as telling
jokes, making up stories, responding to the child's unsolicited remarks or attempts at conversation
(e.g., child says that she just got a puppy and the adult tells the child about the puppy she had
when she was little), etc.

Code 312--Listening to the Child's Remarks Related to Affection/Friendly Behavior--
The adult listens to the child's requests intended to elicit affectionate or friendly behavior, or the
child's remarks or attempts at conversation, such as when the child asks "Can I sit on your lap,"
"l want to give you a hug," "I just got a new puppy and he sleeps in my room!" (If the child is
asking for a hug, etc. because he/she needs or wants reassurance or support, code as "321.")

Giving Reassurance and Support

Code 321--Giving Reassurance and Support--The adult engages in behavior intended to
ease a child's discomfort, hurt, injury, anxiety, sadness, etc. and/or which indicates to the child
that his/her feelings and behavior are valid, accepted, understood, and/or appropriate, such as
cleaning and bandaging an injury, talking with the child about his/her feelings, cuddling a crying
child, empathizing with a sick child, telling a child it's okay to be angry or sad, giving the child
crayons and paper to make a special picture for his/her parent(s) when he/she misses one or both
of them, etc.

Code 322--Listening to the Child's Remarks Related to Reassurance and Supportive
Behavior-- The adult listens to the child's requests for reassurance or support when the child is
ill, injured, upset, unsure of him/herself, etc., such as when the child explains why he is angry,
worried, sad, etc.; when a child says "Can | have a band-aid [bandage]?" "My stomach hurts,” "l
don't feel good," "'l miss Mommy," etc.

Code 033--Engaging in Neutral Behavior--The adult's behavior is parallel to the child's
activity, is neither positive nor negative in content, and does not include interaction with the
child, but provides him/her with a sense of the adult's presence and availability, such as adult and
child both watching television while the adult folds the laundry, adult and child both sitting on
the couch reading different books, adult and child both working at a table, etc. This category
differs from Category B “211 & 212" in that although the adult and child are in the same room
and doing the same activity, no interaction occurs between them; thus the activity is not
considered to be shared.

Code 034--Engaging in Negative Affective Expression/Behavior--The adult says or does
something of a degrading, demeaning, hurtful, spiteful and/or otherwise negative nature directed
at the child as a person, rather than at his/her behavior or task performance, or in which the adult
ignores the child when he/she needs assistance, such as name-calling, humiliating the child,
yelling at the child for no apparent reason, not attending to an injured child, ignoring a child's
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attempts to show off a new object/outfit, ignoring an obviously distressed child, inflicting
physical harm on child.™

“*Note: The definition of acceptable physical punishment will vary across cultures; therefore,
each country should attempt to define what physical behaviors by the adult are acceptable or
unacceptable for this category.)

CHILD MANAGEMENT--Adult behaviors intended to maintain order and an acceptable noise
level, implement discipline, enforce rules, limit/guide/redirect undesirable behavior, and/or request
that the child perform a specific task. Such behaviors include talking to children, asking questions,
listening to children's questions, etc. (Requests in this category differ from requests in Category A
in that Child Management refers to adult behaviors that control/manage the child's
behavior/activities. In addition, the adult's behavior may involve a "power assertion™ to force the
child to cooperate.)

Establishing/Reminding Child of Rules

Code 411--Establishing/Reminding Child of Rules--The adult sets standards of behavior and/or
explains to the child the type of behavior that is or is not expected/acceptable, such as "All of the
children must wash their hands before snack,” "Do we throw our coats on the floor like that when
we take them off?" "It is not okay to jump off the stairs because you might get hurt,” "You know
the sand has to stay in the sandbox,” "Walking on the flowers in the garden is not allowed,” "You
can't go outside until you have finished your work,” "Let's play nicely,” etc. This category also
includes justification of rules.

Code 412--Listening to the Child's Comments about Rules or Acceptable Behavior--The
adult listens to the child ask questions or make statements about standards and expectations of
behavior, such as when a child says "Do | have to wash my hands, too? They're not dirty," "Why
can't we jump off the stairs?" "We have to stay on the sidewalk or we might smush [crush] the
pretty flowers," "Why do | have to do that?" etc.

Code 042--Verbal/Physical Intervention--The adult stops or restrains a child's undesirable
behaviors, such as picking up a child and removing him/her from a problem situation, restraining
a child's arms and/or legs to prevent injuries to him/herself or others when angry, saying "Be
quiet!" "Stop throwing the blocks!" "Don't hit Krysia!" etc.

Giving an Order

Code 431--Giving an Order--The adult insists that the child carry out a task or activity or
elicits a behavior from the child that is unrelated to the acquisition or improvement of skills, such
as making a child wash his/her hands before eating lunch, telling the child to go to the bathroom,
saying "Olivier, set the table!" "Give that toy to Bobby!" "Bring your picture here right now!"
"Daniel, let Ethan go down the slide first,” "Go get a tissue to blow your nose," etc. This
category differs from Category (A) “014" in that the adult may use a "power assertion™ or the
tone of the adult’s voice is harsh to ensure that the child carries out the task. Also, this category
differs from “042" in that the adult is not intervening to stop/prevent unacceptable actions.

400



Code 432--Listening to the Child's Response to an Order--The adult listens to the child's
answer when told to do something, such as when the child says, "I don't want to!" "It's mine and
| had it first!" "I can't reach the tissues," etc.

Code 044--Giving Permission--The adult permits the child to do what he/she wants to do,
such as letting the child take out the toy he wants to play with, telling the child she can play in
the sandbox if she takes her shoes off first, saying "Okay, we can take the bikes out today," "You
can start drawing your pictures now," "Yes, you can go to your friend's house to play later,” "You
can go to the park with everyone else," etc.

Code 045--Refusing Permission--The adult does not permit the child to do what he/she
wants to do, such as telling the child he can't take out his toys because it is clean-up time, saying
"No, you may not go outside to play in the rain,” "No, Vanessa, you can't have any more
crackers,” "The blocks are not for outdoor play, but you may use them in the block corner,” etc.
This category includes explaining the reason for refusing permission.

Code 046--Listening to the Child's Requests for Permission--The adult listens to the child
ask for permission to do something or say he/she wants to do something for which he/she needs
permission, such as when a child says "Can | play in the sandbox,” "Can I play at Sheila’s
house?" "'l want to go to the park, too," "Can I take these blocks outside?" "I want more
crackers," etc.
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Problem-solving/Conflict Resolution

Code 471--Problem-solving/Conflict Resolution--The adult assists the child with
solutions for conflicts between children or between the child and adult and/or tells the child what
options are acceptable or unacceptable as solutions to a conflict/problem, such as encouraging
the child to tell the truth when he has done something wrong, suggesting the child get a second
doll to play with instead of arguing over one doll, saying "Try using your words instead of
hitting Joseph when he takes your toy and you want him to give it back,” "This is a hard
problem. What do you think you could do?" "Can you think of a better way to let me know
you're angry instead of kicking me?" etc. This category also includes explanations about why a
certain behavior is or is not acceptable as a solution to a problem.

Code 472--Listening to the Child's Problem/Solution--The adult listens to the child's
description or explanation of his/her problem, conflict, or possible solutions to the problem or
conflict, such as when the child says "He took my toy and he won't give it back," "l want to play
with the doll, too, but she won't share it," "We could take turns playing with the truck," "I tried to
tell him to share, but he won't listen,” "I guess I could help her find the toy she wants," etc.

Providing Feedback™--The adult gives the child information about his/her behavior and
its consequences. This category may include involving the child in a joint
analysis/evaluation of the child's actions in relation to established expectations for
behavior.

Code 481--Giving Positive Feedback--The adult makes comments indicating praise or
approval of behavior, such as expressing appreciation for helping the teacher or another child,
praising for sharing or using manners, saying "You did a good job sitting quietly for storytime,”
etc.

Code 482--Giving Negative Feedback--The adult makes comments indicating criticism
or disapproval of behavior, such as talking with a child about cooperating with other children,
saying "You know better than to do that,” "You just broke a toy; can't you be more careful?"
"Can't you sit still for even a few minutes?" "You shouldn't bang on the piano like that,"
"Vincent, are you playing nicely with Karl?" "Use that toy the right way or you'll have to put it
away," etc.

Code 483--Listening to the Child's Comments Related to Feedback--The adult listens to
the child's request for feedback, child's evaluation of his/her own behavior, or response to the
adult's feedback, such as when the child says "Was | a good helper today?" "l sat very quietly
during storytime,” "'l didn't break it; he was running and stepped on it," etc.

*NOTE: Feedback in this category applies only to the child's behavior; for feedback on child's
performance on tasks/activities, see Category (A) Providing Feedback. Also, when the feedback
is part of a conflict resolution (e.g., "It's not okay to hit me when you want my attention; what
could you do or say instead?"), it should be coded in Category (D) “471".

Code 049--Calling for Attention--The adult attempts to direct the child's attention to
what he/she is doing or trying to do/say, such as quickly turning the lights off and on once to get
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child(ren) to look at adult, clapping hands loudly enough for everyone to hear, telling the
children to come to storytime, saying "Please, children, can you listen to me," etc.

Code 050--SUPERVISION--Observation of the child's ongoing activities/behaviors in a
supervisory manner, such as checking activity centers where children are playing/working,
moving around the room to see that children are playing safely, watching children to make sure
conflicts are resolved appropriately, watching a child from a distance, occasionally looking
outside to check on child in the backyard at home, etc.

Code 060--TRANSITIONAL ACTIVITIES--Purposeful movement directly toward an activity,
object, person or place, or purposeful searching for something to do, such as moving from the
block area to the science corner, walking over to a toy to pick it up off the floor, moving towards
two children who are fighting, looking for a pen that was dropped, etc.

Code 070--ROUTINE ACTIVITIES-- The adult engages in planning and managerial activities
related to daily operation of the setting, economic management of the setting, and scheduling of
activities for the children. Examples include: meal preparation/clean-up, making business calls,
paying bills, shopping, farming, selling (e.g., operating a stall at the market), preparing lesson
plans and/or discussing lessons plans with other adults, determining the proportion of time for
each activity, cleaning up activities, talking to parents to set up parent-teacher meetings, making
appointments (e.g., to take child to doctor or dentist), taking attendance, leaving the room to get
supplies, handing out materials and/or rearranges furniture as necessary for the children to
participate in different types of activities, diapering a child, feeding children snack or lunch,
finding dry clothing for a wet child, asking how many children need cups/napkins at snack,
handing out sweaters to children before going outside, giving each child his/her toothbrush after
meals/snacks, giving medicine, doing laundry, cleaning the setting, making repairs to the
building/property, gardening, tending to pets or other animals (that do not serve an economic
purpose), etc. The child may or may not be involved in carrying out these activities. This category
included telling the child what will happen next (e.g., giving a 2-minute warning before clean-

up).

Code 080--PERSONAL ACTIVITIES--Any peripheral or non-center/non-child related activities,
such as drinking coffee/tea, making personal phone calls, combing hair, gossiping, tending to other
personal business, leaving the room for breaks, leaving the setting.
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ADULT BEHAVIOR OBSERVATION SYSTEM - FORM

Observer Name: Observer 1D #: Date of Observation: Number
of adults present: Setting Name: Setting ID#: Country Code: Number of
children present:

Site/Geographical Area: Site ID#:
Name of 1*-Child: ID# of 1°*Child: Sex of child being observed (circle
one) male/female Birthdate of 1°-Child: Ethnicity-1°*Child:
Adult Name: Adult ID#: Sex of adult being observed (circle one) male/female
Time Code Adult Behavior
Hr | Min| Sec | --- Description
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Appendix 3

IEA PREPRIMARY PROJECT

MANAGEMENT OF TIME OBSERVATION SYSTEM
Terms of Use

The instruments may be downloaded free of charge and reproduced for educational or research use. The
instruments may not be sold. The High/Scope Educational Research Foundation and the International
Association for Evaluation of Educational Achievement must be acknowledged in any oral or written

presentation based on their use. Researchers are encouraged to share their research results and any resulting
publications with the High/Scope Educational Research Foundation at the address below:
600 North River Street, Ypsilanti, M1 48198-2898.

© 2007 IEA Preprimary Project.

© 2007High/Scope Educational Research Foundation.
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MANAGEMENT OF TIME OBSERVATION SYSTEM
Administration Guidelines

The Management of Time (MOT) is a running record observational instrument that documents how the
primary adult (teacher or caregiver) in a preprimary setting organizes or manages children’s time.

Duration of Observation

The MOT is intended to provide a complete picture of how the adult organizes the child(ren)'s time during
amorning. The observer can conduct the MOT observation (1) simultaneously with Child Activities or
Adult Behavior or on its own, (2) for two days, and (3) for a maximum of 3 to 3 %2 hours per day, if
possible, or if this is not possible, for a minimum of 2 hours. Observations in a child's own home should be
conducted for a minimum of two hours.

Scope of Observation

The focus of the observation is the adult's organization of the children’s time. Each activity proposed by the
adult will be noted, as well as the time of each change of activity. The group structure is also noted for each
activity (i.e., whether the adult proposes the activity for the whole group, part of the group, a child with one
other child or adult (joint), or one child alone).

Vantage Point of Observation

If this observation is conducted simultaneously with Child Activities or Adult Behavior, the observer
should position her/himself in a place where s/he can clearly see and hear both the main adult and the
children to be observed, while remaining unobtrusive. If it is necessary for the observer to move from one
place to another, this should be done as quietly as possible.

Scheduling of Observation

As noted in the Duration section above, MOT can be completed simultaneously with the other observation
instruments or on its own on two separate days. The observer may take short breaks to collect his/her
thoughts, fill in details on the observation form, etc., during snack or when the proposed activity is
*ongoing” (i.e., not likely to change quickly, such as outdoor free activities).

Completing the Observation Form

1. To indicate the time, the observer should note the
beginning time and the time of each activity change.

2. To indicate the proposed activities, the observer
should use one of the two following systems:
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(@ Write only a description of each proposed activity
on the observation form and code at a later time. An example: Write on form “Cutting and pasting to make
a collage;” later, code as “022 - Arts and Crafts.”

() Write both the code and a brief description of
each proposed activity on the observation form (i.e., code while observing). An example: Write on form:
012 - Fine Motor (building with legos).”

3. At the end of each observation period, the
observer should record the time and write “‘end of observation™ in the description column.

4. To indicate proposed simultaneous activities, the
observer should use Category N (140--Mixed Activities). The observer should enter a single time in the
time column to indicate that several activities are being proposed at the same time, and use one of the two
following systems to note the activities:

@ Write “Mixed Activities” and a description of
each of the proposed activities on the observation form and code the category number later. For example:
Write on form “Mixed Activities: microscopes, puzzles, large block play.”

(9)] Write the code for Mixed Activities on the
observation form; next to that, write the code and a brief description for each individual activity. For
example: In the code column write “140” for Mixed Activities, and in the description column write:
Physical Science--Environment/Fine Motor/Gross Motor for microscopes, puzzles, and large block play.

5. To indicate activities that overlap, or an activity
that occurs within the time frame of another activity, the observer should use Category N (140--Mixed
Activities), and note the resulting changes in activities and group structure. The observer should note (a) the
time a second activity begins--reflecting an activity change to Mixed Activities, (b) which activities are
overlapping and should be included in the description of Mixed Activities, () the time one activity ends
while the other continues--reflecting an activity change from Mixed Activities to another category, and (d)
the changes in group structure which occur as a result of the overlap. (Refer to examples given in #3
above).

For example, during snack time the adult proposes clean up as some children continue to eat, write “140”
on the form in the code column for Mixed Activities, in the description and time columns write:

9:00 071 Snack

9:20 140 Clean up /Snack

Once an activity has ended, no longer continue to record that activity. For example, a child is sleeping
while other children are reading books and coloring. The child wakes up and joins the other children. In the
code column write *“140” for Mixed Activities, and in the description and time columns write:

9:00 140 Nap/Reading
Books/Coloring
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9:32 140 Reading Books/Coloring

6. In general, the primary adult will be the focus of
this observation.

a) If there is more than one adult in the setting, the
observer should determine which adult is most responsible for directing the children's activities and/or
interacts the most with the children and observe this adult for MOT and AB. If the adults in the setting
seem to be genuinely equal in terms of responsibility for directing activities and/or interaction with the
children, the observer should randomly select one adult to observe. Do not observe two different adults,
and the same adult needs to be observed for both the MOT and the AB observation systems.

b) If the main adult leaves the setting during the
observation, the observer should direct his/her attention to the second adult (SA) who seems most
responsible for organizing and proposing activities to the child(ren). It is assumed that the primary adult is
usually responsible for organizing the activities, even in his/her absence. However, the observer may want
to add "SA" next to an activity to indicate that an adult other than the primary one has proposed it (in the
absence of the primary adult).

7. It is important that the observer focus only on
what the primary adult proposes for the child(ren) to do, despite whether or not the child(ren) choose(s) to
participate. If a child (or group of children) resists the suggested activities and engages in other activities,
these other activities are not recorded because they were not proposed by the adult.

8. The observer should be alert for activities that
seem to occur spontaneously, but are, in fact, familiar parts of the daily routine for the children and thus
may not be explicitly introduced by the adult. For example, children may automatically begin to pick up
their toys when a certain song is played. Or, they may go directly to the sinks to wash their hands after they
take off their coats following outdoor play. These activities should be recorded on the observation form
since it is clear that at some previous time, an adult proposed them, and the children have continued to
engage in them on a regular basis.

9. To indicate group structure, the observer should
place a checkmark in the appropriate column.

Whole Group (WG) = Activity proposed for all children
Partial Group (PG) = Activity proposed for at least 3 children, but not the whole group

Joint Activity (JA) = Activity proposed for 1 child and one additional person, either an adult or a child.
(This category would also be used to code an activity involving the child and one adult in a home setting.)

Alone (A) = Activity proposed for one child
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In addition, PG should be recorded in situations where subgroups of children are formed, either for an
entire morning or a portion of a morning. For example, if a setting has a group of children ages 3 to 7 years
old and, for part of the morning, the 3- and 4-year-olds are divided into a separate subgroup, all of the
activities proposed for this subgroup should be recorded as PG--even though the activities were proposed
for all members of the subgroup. Similarly, PG would be recorded during Mixed Activities when the
children break into subgroups to participate in the suggested activities--even though the activities have been
proposed for all the children. Also, if the group being observed is joined by another group, the observer
should make a brief note of the change on the MOT form at the time the change occurs, but should not
change the main entry at the top of the page regarding the number of children and adults present.

MANAGEMENT OF TIME OBSERVATION SYSTEM

l. ACTIVITY CATEGORIES

A Action/Movement--The adult proposes an activity for the child(ren) to listen to, watch, or participate in,
which primarily encourages active movement, promotes coordination, and/or involves learning or
practicing a sport.

Code 011--Gross Motor--Active movement using legs, arms, head, and/or body. Such activities would
include: running, climbing, jumping, swinging, swimming, rough-housing, throwing, sliding, riding a bike,
baseball, soccer, foothall, leapfrog, ring-around-the-rosie, chasing games, hiding games, teasing games,
calisthenics, gymnastics, using a trampoline, building with large wooden or plastic blocks, giant tinkertoys,
crates, etc.

Code 012-- Fine Motor--Active movement using hands, feet, fingers, toes. Such activities would include:
stringing beads, sewing/lacing cards, table games, puzzles, peg boards, dice, playing with playdough, clay,
sand, water, rice, or beans, sorting, arranging, handling small objects, building with legos, bristle blocks,
other small blocks, or small tinkertoys, doing woodworking, carpentry, etc.

B. Expressive Activities--The adult proposes an
activity for the child(ren) to listen to, watch, or participate in, which primarily encourages or allows for
invention, self expression, or role play.

Code 021--Dramatic/Imaginative Play--Play-acting/pretending with or without adults, and with or without
props, such as playing policeman, pretending to be an actor, pretending to cook or clean, etc. In order for a
proposed activity to be coded in this category, it would include such things as setting a scene for the role
play by rearranging materials/furniture, selecting props that may be used, discussion among the children
about the roles, etc. If the children have been asked by the adult to do something (e.g., to walk like an
elephant or hop like a bunny), the activity would be considered creative movement and thus would be
coded as "011." But if the adult asked the child to pretend to be an elephant or bunny, the activity would be
considered dramatic play.
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Code 022--Arts and Crafts--Use of creative materials to invent something or to express oneself, such as
painting, drawing, coloring, cutting, pasting, making collages, using ink and stampers, etc.

Code 023--Music--Activities involving rhythm and/or music, such as singing, dancing, playing or learning
to play instruments, listening to musical recordings, playing musical chairs, etc.

C. Code 030--Storytelling/Language--Activities
involving listening to stories read or told by others, listening to stories narrated on a recording without a
book, telling one's own stories, reciting fingerplays or nursery rhymes of a non-musical nature, playing
language games, etc.

D. Preacademic Activities--The adult proposes an
activity for the child(ren) to listen to, watch, or participate in, which primarily promotes the learning of
basic concepts and/or preacademic skills.

Code 041--Reading--Activities involving visual recognition/auditory discrimination of letters, and use of
books, such as looking at books independently, attempting to sound out words, learning to look or looking
at books right- side-up and in proper sequence (i.e., beginning to end), learning to "read" or "reading" in the
direction of the written language, following the words in a book while listening to the story narrated on a
recording, forming letters with playdough, etc.

Code 042--Writing--Activities involving learning to use written language, such as learning to use writing
utensils (e.g., holding a pencil/crayon correctly), copying and/or writing the letters/characters/numbers of
the language, writing in the proper direction, writing one's name, etc.

Code 043--Number/Math Concepts--Activities involving the learning or use of numerical concepts, such as
visual recognition of numbers, counting, number composition and/or decomposition, learning basic
concepts such as size, shape, seriation, classification, and temporal and spatial relationships, etc.

Code 044--Physical Science/Environment--Activities that involve sensory exploration or examination of
objects or materials, and/or which enhance the child's knowledge and understanding of the physical
environment, such as using a microscope, smelling and describing different scents, feeling and comparing
different textures, auditory discrimination games (except those involving letter sounds), planting one's own
garden, simple science experiments, learning about weather, learning about pet animals, cardinal points
(e.g., North, South, East, West), exploration of the environment, etc.

Code 045--Social Science/Environment--Activities involving learning about the community and
community helpers, such as a trip to the firehouse, a visit to the school by a doctor or nurse, learning about
families, etc.

Code 046--Others/Miscellaneous--The adult proposes a preacademic activity for the child(ren) to listen to,
watch, listen to instructions for, or participate in that is not included in one of the 6 categories listed above
(e.g., memory games, calendar time, the national anthem, colors).
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E. Code 050--Religion/Ethics--The adult proposes
an activity for the child(ren) to listen to, watch, or participate in, that involves the learning of religious
beliefs, traditions, or moral and ethical values.

F. Code 060—Media-related Activities--The adult
proposes an activity for the child(ren) to listen to, watch, or participate in, which involves various types of
media, such as television, slides, filmstrips, movies/videotapes/DVD’s, computer games, records/audio
tapes/CD’s, etc. (Note: If media-related materials are proposed for specific content areas, code the
proposed activities in the content area for which the materials are proposed (e.g., language/storytelling,
dramatic play, number/math concepts).

G. Personal/Social Skills--The adult proposes an
activity for the children to listen to, watch, or participate in, which is necessary for their physical or
emotional health and well-being.

Code 071--Personal Care--Tasks involving attention to physical and bodily needs, such as toileting,
washing/bathing, brushing teeth, dressing, eating, sleeping, etc.

Code 072--Social Skills--Physical and/or verbal activities involving attention to one's behavior in relation
to others, such as conflict resolution, showing objects to others (e.g., show and tell), reporting your “news”
(e.g, telling others about the park you visited last night), sharing materials, borrowing materials, seeking or
giving help or information, planning or making decisions, learning about manners, learning about feelings,
etc.

Code 073--Discipline--Activities in which adult requires child(ren) to carry out behaviors or tasks intended
as disciplinary action(s), such as sitting in "time out," being quiet, sitting at a table/desk and putting one's
head down, choosing a different activity when unable to behave properly in current activity, going to
principal’s office, standing in the corner or hallway, participating in discussions with adult about
misbehavior, etc.

l. Domestic/Economic Activities--The adult
proposes an activity for the child(ren) to listen to, watch, or participate in which is related to maintenance of
the home or facility, and/or smooth operation of daily activities.

Code 091--Domestic Activities--Tasks related to meal preparation and/or clean-up, gardening or tending to
pets or other animals (when the garden or animals do not serve an economic purpose for the setting),
shopping, preparation and/or clean-up of activities, etc.

Code 092--Economic Activities--Tasks contributing to the income of the setting, such as tending animals,
farming, selling, repairing, etc

l. Code 100--Transitional Activities--The adult
proposes movement toward an object, activity, person or place, related to a change from one activity to
another, such as lining up/following in a line to go somewhere or move to another activity, looking for a
lost/misplaced object, etc.
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L. Code 121--Waiting--The adult proposes that the
child(ren) sit or stand without doing anything, such as standing and waiting quietly in line until all children
have lined up, sitting on floor waiting for instructions from adult, waiting for adult to call name during
attendance, waiting for the next activity, etc.

M. Free Activities--The adult does not propose a
specific activity for the child(ren) to listen to, watch, or participate in. This category would also be used for
the child in a home setting where the parent/adult often does not organize much of the child's time.

Code 131--Indoor Free Activities--The children are free to use any available materials in the classroom and
are encouraged or allowed to make their own choices of activities.

Code 132--Outdoor Free Activities--The children are free to use any available materials outside on the
playground and are encouraged or allowed to make their own choices of activities.

N. Code 140--Mixed Activities--The adult organizes
or proposes several simultaneous activities from which the children may choose, or through which they are
asked to progress (i.e., to rotate from one activity to the next). This category differs from Free Activities
(see "131 and 132") in that the adult specifies exactly which activities and/or materials may be chosen, and
therefore structures the children's time for them. An example of mixed activities might involve the adult
preparing an art activity, setting up a climbing structure, and providing props for the children to play
"grocery store.” The children would then be able to engage in only those three activities organized by the
adult.

Also, Mixed Activities should be coded when activities overlap or when one activity begins and ends
within the time frame of another activity. This is particularly common with activities such as toileting,
dressing, cleaning up. (See guidelines for additional instructions.) In home settings, a parent who asks the
child to watch television or do a puzzle while she makes a phone call is suggesting Mixed Activities to the
child.

l. GROUP STRUCTURE
Whole Group (WG) = Activity proposed for all children
Partial Group (PG) = Activity proposed for at least 3 children, but not the whole group

Joint Activity (JA) = Activity proposed for 1 child and one additional person, either an adult or a child.
(This category would be used to code an activity involving the child and one adult in a home setting.)

Alone (A) = Activity proposed for one child
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Date of Observation:

MANAGEMENT OF TIME OBSERVATION SYSTEM--FORM

Observer Name:

Setting ID#:

Site/Geographical Area :

Name of 13-Child:

Site ID#:

ID# of 1%-Child:

Birthdate of 1:Child:

Country Code:
Observer ID #:

Ethnicity-1°-Child:

Number of adults present:

Number of children present: Setting Name:

Sex of adult being observed

Adult Name: Adult ID#: (circle one) male/female
Time Code [Management of Time Group Structure
Hr  [Min  [Sec - Description WG PG [JA
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Appendix 5

Q.1 Sex:(tick one)

Male ]

Female L]

Q.2 What is your date of
birth?

DD MM YY

Q.3 (if applicable)
If you have left school, what
age were you when you left?

Q.4 Tick the box beside the phrase that best
describes what you did for the school
year just gone by?

Junior Cert.

Transition Year

5" Year

Leaving Cert.
Leaving Cert Applied (any year)

Early School Leavers Programme

FAS Course

Working full-time i.e. not in school

Apprentice in a trade

OO ool od oo o

Unemployed and not in school

Other (give example)

THIS SCHOOL YEAR JUST GONE BY, I..... Finish this sentence by ticking all

answers that apply to you;

] was on a school sports team
[] Wwas active in one or more
school organisations

[ had disciplinary problems in
school

[] read a newspaper at least 3
times a week

[] talked to my parents about
career plans

[] Wwas expelled or suspended in
school

] needed extra help with a
subject because of low marks

] had so much to drink |

couldn’t remember things

[

[

had trouble keeping up with my ] talked to my parents O]
classes about my career plans

was an active member of a group | [] used a computer (PC,
outside school such as choir or X-Box, Playstation) for
dramatic or music group 10 hours or more a week
(not for school work)

talked to a teacher about career
plans [] felt seriously depressed
had attendance problems in [] did Honours Maths
school

[] thought seriously about
talked to a careers guidance dropping out of school

counsellor about career plans
saw someone get mugged
was arrested by the police or attacked

talked to my parents about issues 0 got a reward or prize for
in the news some achievement

used illegal drugs on more than 1 read for pleasure
two occasions




Q.6 Please fill in your Junior Certificate results by ticking in either the Higher or Ordinary
level box beside the subject and then tick in the box under the relevant grade for each
subject.

See example below :

*N/G stands for No Grade and applies if you failed a subject Please fill in your results below

Example: If you got a “B” in Ordinary Level English, you would tick these two boxes and so
on..

_ | Higher  Ordinary & B i D HIG
.Eng].lsh Vs || | 7 [ ]

Higher  Lower A B C D N/G

English

Irish

Maths

Science

French

Spanish

German

Geography

History

Business

Other
(specify)

Other
(specify)

Other
(specify)




Q. 7 Hereis a list of statements that apply to some people’s experience of going to
school.
You should think about how much you agree or disagree with each
statement and then tick in the box under the answer that is closest to what you
think.
If you are no longer in school, think in the past tense about what school used to
be like for you and answer the questions in the same way.
Strongly  Agree Disagree Strongly
Agree Disagree
1. I try hard in school ] ] ] ]
2. | like school
3. I getin trouble in school
4. 1 get bored in school
5. | am smart
6. School is important

[ [] [ []

L] ] ] L]

L] L] ] L]

[ [ [ L]

[ [ ] L]
7. 1 get good marks in school n n n [
8.When in school, I would rather be somewhere else ] ] ] ]
9. My classmates like me n n n [
10. 1 give up when schoolwork gets hard ] ] ] ]
11. 1 get along well with others ] ] ] ]
12. 1 do better in school than my classmates [ [ [ [
13. I like myself ] ] ] ]
14. 1 do my homework ] [] [] []
15. My teachers expect me to do well in school n n n n
16. | enjoy writing ] ] ] ]
17. 1 learn a lot at school ] ] ] ]
18. There are many things about school that | don’t like [ [ [ [




Q.8 Here is alist of things that are true in some families and not in others. Please
tick “Yes” if each statement is usually true of your family and “No” if it is not.

1. The rules in our house are clear

2. | have a clear time when | have to be home

3.1 have a regular time and place to do homework

4. My parents often do not know where I am.

5. When | do something wrong,
I don't know what my parents will do.

6. 1 have regular chores/jobs to do at home
(housework, babysitting, gardening, DIY etc.)

O | o@oooaE
O | O@ooooE

Q.9 Hereis a list of things that happen in many areas. For each item on the list, you
should think about how often it happens in the area in which you live, then you
should tick in the box under the answer that is closest to what you think.

You should choose

All the time if it happens every day or almost every day
Often if it happens once a week or so
Sometimes if it happens less than once a week
Never if it never happens
All the Often Sometimes Never
Time
1. | talk to my neighbours ] ] ] ]

2. | see people drinking alcohol on the street

. Someone gets robbed

. Someone offers me drugs

. | see someone using drugs

. Children play sports together

. | see the police arrest someone

. I eat dinner in my friend’s house

©| 0| N| o O & W

. People help each other out

10. Someone offers me alcohol

Oog|gom.oog O
OO0 o oo o d)r O
Oog|gom.oog O
O ooiooocaaor d

11. I see a fight




Q.10 Here are some other things that happen in some families and do not happen in
others. Please indicate whether these things happen in your family.
If you do not live with your parents, think of the adult(s) that you live with
when we ask about parents

All the Often Sometimes Never

Time
1. The whole family eats dinner together ] ] ] ]
2. Your parent(s) help you with your homework [ [ [ [
3. You do something enjoyable with your parent(s) ] ] ] ]

like go shopping, to the cinema, have a meal or a daytrip

4. Family members argue

5. You talk to your parent(s) about school

6. You feel close to your mother

O 0O
O 0O
O 0O
O OO

7. You feel close to your father




Q.11 You are going to read a lot of sentences. For each of these sentences, you should think
about how much you Agree or Disagree with this sentence- then you should tick in the
box under the answer that is closest to what you think...

You should choose;

Strongly Agree if you agree very much with the sentence, almost all of the time

Agree if you sort-of agree with the sentence most of the time

Disagree if you sort- of disagree with the sentence ,most of the time

Strongly Disagree if you definitely disagree with the sentence, almost all of the time

Strongly  Agree Disagree Strongly
Agree Disagree

. | can tell my parents the way | feel about things

. I like to see other people happy.

. Sometimes you have to physically fight to get what you want

. I will probably die before | am thirty.

. I will always have friends.

. I like to help around the house.

. | really want to get a college degree.

. I like the way I act.

O O N| of O &~ W DN B

. | get angry easily.

[y
o

. I get along well with other people

[EEN
[EEN

. Being part of a team is fun.

[y
N

. My family expects too much of me.

13. People usually like me.

14. Other people decide what happens to me.

15. 1 think I will have a nice family of my own when | get older.

16. If | disagree with a friend, | can tell them.

17. Finishing secondary school is important.

18.Sometimes | am ashamed of my parents

19. | can be trusted.

20. I am afraid my life will be unhappy.

21. | like being around people.

22. School is a waste of time.

23. It is important to think before you act.

24. Bad things happen to people like me.

25. Helping others makes me feel good.

26. My family has let me down.

27. Following the rules is stupid.

OoUooooooogoobDooooDoo|ooooogogod
OooooodoooooO @ EoooEoEdooogooooonn
OoooooooogooodEooooDo.|ooooogogod
OQoooodooooDd .| EoE o .o ooOooa oo’

28. My life is all mixed up




Strongly  Agree Disagree Strongly
Agree Disagree

29. | do whatever | feel like doing ] ] ] H
30. If I have a reason, | will change my mind M M M M
31. It is hard for me to make friends. n n ] ]
32. | try hard to do well in school. ] ] O ]
33. | like to do things with my family. ] ] ] ]
34. Most people can be trusted. ] ] ] ]
35. I can do most things I try. OJ OJ OJ Il
36. If I study hard, 1 will get better marks. n n n n
37. When | am angry, | shout at people. n n n H
38. I think I can have a nice house when | grow up n n n n
39. If I don’t understand something, | will ask for an explanation n n n n
40. My friends respect me. n H n H
41. | always like to do my part. n n n H
42. It is more important to play fair than to win. n H n H
43. Sometimes | break things on purpose. n n n H
44. 1 will probably never have enough money. n H n H
45. | am often too embarrassed to ask questions. ] ] ] ]
46. | often feel lonely. ] ] ] ]
47. A lot of days | would rather not go to school. ] ] ] ]
48. There is some good in everybody. ] ] ] ]
49. When | try to be nice, people notice. ] ] ] ]
50. I hate being in front of a group. ] ] ] ]
51. It is important to do your part in helping at home. ] ] ] ]
52. If you work hard, you will get what you want. ] ] ] ]
53. I would like to quit school as soon as I can. ] ] ] ]
54. 1 enjoy talking with my family. ] ] ] ]
55. Helping others is very satisfying. ] H ] ]
56. I like the way I look. ] ] ] ]
57. If | feel like it, I hit people. n n n n
58. To make a good decision it is important to think about

what will happen afterwards. = 4 = 4
59. | often disappoint people. [] [] [] []
61. I don’t like most people. [ [ [ [
61. | am responsible for what happens to me. n n n n




Q.12 When you think about your future career
and education, how far do you think you
will get?

Junior Cert H
Leaving Cert H

Apprentice in a trade(plumber,

carpenter, electrician, hairdresser,

beautician etc)

Unemployed ]

Cert or Diploma in college H

University Degree H

Master’s Degree n

Doctorate (Ph.D. or M.D.) H

Other (give example)

Finish this sentence by ticking all answers that apply to you;

fall in love

end up in jail

O 0O d

be very rich

[] have addiction troubles

] invent/design a new product

] feel that my life is out of control

] win the lottery

O O o oood

get away from my family

be very successful

have troubled relationships
have a job that | don’t like
become famous

have friends that care about me

claim unemployment benefit (the dole) for a long
period of time

Please take a minute to check that you have answered every question that applies to
you. Then place the Questionnaire in the stamped envelope provided and return it to
the research team by post. Thank you for your participation.




