






ACTING FOR CHANGE l 47

Storytelling One:
1. 	� The group sit in a semi-circle facing the facilitator.
2. 	� The drama facilitator explains that, in a few minutes, 

participants will divide into groups and each group will 
share their stories and memories that are a consequence 
of the legacy of the conflict.

3. 	� Before doing so, place a number of blank sheets of 
flipchart paper randomly around the space. Ask the 
participants to close their eyes and think about the 
Troubles and what the legacy of the Troubles means to 
them. What images come to mind?

4. 	� After a minute ask participants to open their eyes and to 
come up and take a marker and write down any words 
that come to mind on any one of the flipchart sheets. The 
participants write down as many words as they can to 
build up a vocabulary around the legacy of the conflict. 
Encourage the group to write down as many words or 
phrases as they want. 

5. 	 �Ask all the participants to now look at the flipcharts as 
the drama facilitator reads out the different words. Use 
the words on the flipchart to generate discussion. What 
do you think this word means? How has it impacted on 
our lives within Ireland and Northern Ireland? Ensure  
the group that there are no right or wrong answers  
and all comments are welcome. If a specific theme 
is raised generate debate further by asking probing 
questions.

6. 	� Divide participants into groups of five to tell their stories. 
Ensure each group has a diversity of experience. The groups 
spread out around the room.  Within each group individuals 
are invited to share their stories and memories that are a 
consequence of the legacy of the conflict.

7. 	� Agree the length of time allocated for each person to tell 
the story (a cut-off time). A suggested minimum time is ten 
minutes. Agree that each person has the opportunity to 
speak without interruption. Remind participants about the 
‘group contract’ agreed at the beginning of the workshop 
with reference to confidentiality and other issues and each 
person is under no pressure to speak about experiences 
they do not wish to talk about.

8. 	 �When they are ready each person, one at a time, verbally 
relates a story originating from the person’s own personal 
experiences or memory of the ‘legacy of the Troubles’. 
When each person is finished telling their story they are 
congratulated by the rest of the group members and 
thanked for sharing their story and experiences. If the 
storyteller is in agreement, the other group members are 
given the opportunity to ask questions before moving on to 
the next story.

9. 	� As participants are telling their stories to the other group 
members, the drama facilitators move from group to group 
to enquire how participants are doing and to offer any 
support that may be required.

10. 	� When the stories are finished the group sits in a circle again 

and discuss the stories told. To finish thank the whole group 
for sharing their stories and experiences.

Storytelling Two:
1. 	� The group sits in a semi-circle. The facilitator places four 

flipchart pages around the room, either on the floor or 
attached to the wall with Blue Tack. On each page is written 
one word - Sectarianism, Racism, Murals, Parades. 

2. 	� Explain to the participants that a key aim of the workshop is 
to explore the stories and experiences of people who have 
lived through or been affected by the legacy of conflict 
in Ireland and Northern Ireland. Ask the participants to 
take a marker and to walk around the space. As they see 
the headings to brainstorm the first words that come to 
mind and to write those words down on the flipchart page 
underneath the heading they are brainstorming. Encourage 
the group to write down as many words or phrases as they 
want under each of the four headings.

3. 	� Then ask the participants to go around and look at each 
page and silently read all the words that have been written 
down and to reflect on them. After a few moments the 
facilitator or members of the group can read the words out 
loud.

4. 	� Then ask the participants to think of a personal experience 
or story linked to one or more of the words that are 
written down. Each participant is to then stand beside the 
headings/flipchart page that is the closest to their story, 
to stand beside the page that has one or more words that 
relates to their story.

5. 	� Within each group divide the participants into pairs. If there 
is an odd number make one group of three. Designate A 
and B. In pairs and at the same time each person tells their 
story, so all the A’s  tell the B’s their story and then the B’s 

2. �Verbal Storytelling
This section is conducted by a drama facilitator with experience in peace and reconciliation 
work and a knowledge of the history of the Troubles. Outlined below are two processes and 
the drama facilitator carries out one of them:
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1. 	� When using the Storytelling One process, the following 
is the structure to use for improvisation.  As you divide 
participants into groups to tell their stories (see point  6 
under Storytelling One), within each group one person is 
designated a ‘speaker’ and his or her job is to sum up each 
story with a title and a one-line sentence to identify the 
topic of the story. After telling the stories within the smaller 
groups the whole group comes back together in a circle to 
form one big group and to share information on the stories 
told.  Each designated ‘speaker’ reads out the name and 
one line description of each story in their smaller group.  If 
a number of stories are similar in content or share similar 
themes, then the people telling these stories are put into 
one group. The remaining people return to their groups and 
each group must now chose one story or a combination of 

stories that will be taken further and dramatised through 
image work and improvisation and performed for the whole 
group.

2. 	� When using the Storytelling Two process, after the whole 
group have sat in a circle and discussed their stories, divide 
the participants back into the four groups based on the 
themes of Racism, Sectarianism, Parades and Murals. Each 
group now chooses one story or a combination of stories to 
act out in the form of an improvisation. The aim is to build 
on what the group are giving, to create four stories based 
on the participants own experiences. 

3. 	� Once each group has chosen a particular story to dramatise, 
they then listen to the story again and discuss it.  Other 
members of the group can add their own experiences 
to the story. While the stories that form the basis of the 

tell their story to the A’s. If a person is listening only and not 
telling a story ask them to sit in with one of the pairs and 
listen to the two stories being told. Agree a time limit of 
maximum ten minutes for each story. Remind participants 
about the ‘group contract’ agreed at the beginning of the 
workshop.

6. 	� When the stories are finished the group sits in a circle 
again and discuss the stories told. Ideally allow time for 
all the participants to tell their stories again to the wider 
group. Depending on time and particularly if you are doing 
improvisations, you may have to ask participants to recount 
a summary version of the story. To finish thank the whole 
group for sharing their stories and experiences.

The Next Stage
After thanking the whole group for sharing their stories the 

facilitator may wish to end the workshop here. The workshop 
up to this point is about individual  ‘Storytelling’ and shared 
listening in relation to personal experiences of the Troubles, 
providing a safe and non-judgemental space for people to 
tell their stories and to have those stories acknowledged and 
listened to within a safe and supportive environment. 

The next stage is ‘Improvisation’ which is moving away from 
personal storytelling into an active physical engagement with 
specific stories selected collectively and decided upon by the 
group themselves. One or more stories are presented through 
improvisation. An improvisation is where the participants 
prepare and act out a scene in their own words. The aim is 
to promote dialogue and facilitate positive and challenging 
discussion and exchanges on the issues raised that relate to the 
legacy of the conflict. 

3. �Image Work & Improvisation
Each group now prepares a short five-minute improvisation based on one or a combination 
of stories shared in the workshop. Improvisation provides an opportunity for each group to 
collectively draw out issues of concern to them, particularly difficult or contentious ones, that they 
would like to explore further and is not about choosing or prioritising one story over another.
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3. �Image Work & Improvisation

improvisation may be real, the participants are ‘fictionalising’ 
the story. Participants do not use their own name in 
the improvisation; they use a made-up name for their 
‘characters’. The participants discuss and recount the story 
several times so all the members of the group can become 
active participants in the shaping of the story, the more the 
group tell the story, they more they will ‘become’ the story.

4. 	� In terms of developing an improvisation, ask each group to 
work on defining the different stages of the story as follows:

	 a. Write down an outline of key events within the story;
	 b. �Identify the order of the sequence of events (three to six) 

from which the group will be able to build a scene;
	 c. �Encourage the group to identify who (key characters and 

relationships to other characters), where (location), when 
(time), objectives, actions, images, and objects to be used 
in the telling of the story; 

	 d. �Discuss and share descriptions of key events, people, 
places, objects, the weather, clothes etc so that each 
member can ‘see’ the story and have discussed the details 
in depth;

	 e. �Ensure that each key scene has tension and conflict, 
a conflict of wills/desires and that there is narrative 
development, that each scene moves the story forward;

	 f. �Unless necessary, encourage the participants not to have 
too many of their characters sitting down as you want to 
create scenes that are dynamic and active.

5. 	� The groups have 15 minutes to develop the improvisation 
and the drama facilitator moves from group to group 
offering advice and encouragement as required.

6. 	� The facilitator can ask each group to begin their 
improvisation with a still or frozen image similar to those 
in Complete the Image. Image Theatre involves using our 
bodies to create still images or tableaux to tell the story.   
After deciding on the story in terms of who, where, when 
and what, each group works on their feet to create the 
opening still image using their bodies in the space. Working 
in this way provides the participants with the opportunity 
to create and express ideas physically using their bodies 
through a fun and ‘safe’ way of working.  The still image or 
tableaux, a sort of three-dimensional snapshot is created by 
the group working together collectively and should ideally 
show a key moment of action and is the starting point for 
the improvisation. Everyone within each team contributes 
to the one picture and agrees on the image to be shown. 

7. 	� The drama facilitator calls ‘One minute remaining’ and then 
‘Time’s up’. Seats for the audience are arranged so that they 
face on to the designated playing area. The drama facilitator 
decides the running order and each group, one at a time, 
now present their improvisations. 

8. 	� To begin each group strikes and holds the first image. On a 
signal from the facilitator they then begin the improvisation 
by bringing the image to life and playing the scene. Each 
group should aim to bring the scene to a natural conclusion 
or the drama facilitator can call time saying ‘please finish the 
scene in one minute please’, ‘thirty seconds left’ and so on.  

9. 	 �After each improvisation is performed the facilitator thanks all 
those involved and can then ask those watching to comment.

Some questions the facilitator might ask:
• �Did you identify with any of the characters in the story and 

which characters did you most identify with?
• �What difficulties, if any, did the people in the story have to  

face?
• �How did they cope with these difficulties?

• ��Can participants suggest ideas to support people in that 
situation to cope with these difficulties?

• �If the improvisation is showing a conflict situation or 
confrontation, is there a way to change the outcome and  
how?

• �Can you identify specific moments in the play where the 
characters could have taken different and more effective 
action? Would these alternative actions have been more 
effective? Why?

• ��Ask the group to discuss how to deal with conflict when it 
happens?

• �While some stories are painful, it may be that the story needs to 
be told and perhaps the telling and hearing of the stories can 
play a role in generating discussion on ways to create stories 
for the future that are positive and hopeful. Are there ways in 
which individuals, communities and governments can play a 
part in promoting lasting peace and reconciliation?

Wind Down
At the end allow time for evaluation and discussion, for 
participants to give verbal feedback or ask for further 
information and for the participants to ask any questions they 
may have. To finish the workshop, a written evaluation form 
and pens are distributed to participants to complete and the 
facilitator can ask the questions on the evaluation form, as the 
participants fill them out. Distribute and discuss the handout 
with a list of Support Services.

End the workshop on a positive note by bringing the group into 
a circle. Congratulate everyone for participating and thank him 
or her for sharing his or her stories. Ask everyone in the circle to 
turn to the person either side of them and to congratulate them 
on their contribution and to say well done. Finally ask everyone, 
on a signal from the facilitator, to clap together to end the 
workshop.
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Resources 
Guidelines for 
Drama Facilitators 
• Always be well prepared.

• �Promote transparency and ensure 
project aims and processes are clearly 
explained to those in attendance. 

• �Ensure that attendance at the workshop 
is voluntary and there is informed 
consent.

• �Aim for a minimum of eight and a 
maximum of 18 participants. 

• �Where applicable, aim to have a diversity 
of participation with representation 
from a broad range of traditions and 
geographical areas present and that all 
voices are equally heard.

• �Aim to have a workshop space that is 
private, comfortable and large enough 
to accommodate the group. Ensure 
the room has disability access and has 
private breakaway rooms if required.

• �Re the storytelling workshop aim to 
have a minimum of two facilitators with 
experience in drama facilitation and a 
knowledge and understanding of the 
history of the conflict in Northern Ireland 
and of peace building and reconciliation 
work. Ensure the creation of a safe 
space and that everyone is comfortable 
telling their story with full support and 
confidentiality. Acknowledge with the 
participants that the subject matter 
may be sensitive at times. If sensitive or 
traumatic experiences arise to support 
the group and to respond appropriately 
in a sensitive and respectful manner.

• �A key aim of the workshops is to 
encourage debate on difficult issues. 
Controversy raises excitement and 
interest and ‘can be an opportunity for 
dialogue and learning and can focus 

the group in terms of clarity of thinking 
and working towards an understanding 
of different perspectives’. Remind the 
group about working together, everyone 
having an equal say, genuine listening 
and a respect for difference.  Identify 
points for conflict management and 
ensure that all views are heard and 
explored. Identify with the group 
areas where there is agreement and 
disagreement, where compromise may 
be possible or unlikely. Ensure that the 
discussion focuses on ideas and not 
people and that it is okay for people to 
have different views and opinions. Try to 
conclude by summing up all arguments 
presented. 

• �The drama facilitator needs to be able to 
read a group well and to have attentive 
and emphatic listening skills. Ideally the 
drama facilitator is neutral as he/she 
is there to generate a supportive and 
positive environment and ensure all are 
treated equal. Everyone is valued and 
empowered.

• �Ensure there is a Support Structure and 
Follow-Up plan around the workshop. 
The drama facilitator or a key contact 
for the group follows up with group 
members within a two-week period 
of the workshop to enquire how 
participants are doing. Distribute a list of 
Support Resources should participants 
need to access further support.

• �Ensure full monitoring and evaluation of 
each workshop.

• �Place an emphasis on openness, 
experimentation, risk taking, and 
creativity. Commit to collaboration and 
empowerment and to promoting social 
justice and where possible, commit to 
long-term work.

Group Contract:  
The facilitator encourages the 
creation of an environment within the 
workshop where everyone feels safe 
and key principles of human rights are 
encouraged including fairness, respect 
for human dignity, respect for difference, 
tolerance and equality.  

Every time you work with a new group, 
explain that you wish to identify 
guidelines for working together within 
the workshop in order to create a 
creative and safe space.  This can be 
referred to as a ‘Group Contract’. Ask 
the group to suggest guidelines/rules 
for working together and the facilitator 
writes these on the flipchart. Explain that 
everyone in the group needs to agree to 
the guidelines before it is written on the 
flipchart. The Drama Facilitator can make 
recommendations such as:

• �Punctuality and respect for Timekeeping 
– start and end on time

• �Talking one at a time and speaking 
without interruption

• �Genuinely listening to each other.  A 
sense of genuine listening and reflection 
involves a desire to understand and 
move on

• �Having Respect for each other and for 
the drama facilitator including valuing 
different opinions and difference

• �Everyone valued and genuinely heard
• �Do not judge others
• �Encouraging everyone to actively 

participate
• �To work positively and support each 

other
• �Confidentiality is important and 

information shared in the workshop 
stays within the group and is not 
repeated outside. Stories from the 
workshops can only be used afterwards 
with informed consent.
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Suggestions for Supporting and 
promoting Anti-Racism and 
Anti-Sectarianism work include:
• �The fact you are taking part in a 

workshop that explores racism and 
sectarianism is an important step 
forward. 

• �Recognising and understanding that 
racism and sectarianism are issues in 
our society.

• �Taking responsibility for our own 
behaviour in terms of how we relate 
to others. What is our response when 
someone makes a bigoted, racist, 
sectarian or sexist comment or joke? 
Do we laugh and accept what is said 
which might lead the person to believe 
we agree with them or do we challenge 
and speak out which may influence 

the other person. Are there occasions 
when we can challenge negative 
opinions and prejudices that can lead 
to discrimination or speak out against 
racist or sectarian behaviour and not 
accept what others may say or do, 
providing a different perspective for 
others as we promote the acceptance of 
different beliefs and cultures. 

• �Continually exploring ways to 
demonstrate an intolerance of racism 
and sectarianism and having solidarity 
with those who experience racism and/
or sectarianism.

• �Taking part in anti-racism and anti-
sectarian work and having a wider 

commitment to equality and social 
justice.

• �Does your group or organisation 
have a code of practice or policy for 
highlighting the need for respect for 
others and for dealing with specific 
incidents of racism, discrimination, and 
sectarianism? If yes, are you aware of 
the procedures and if not, can your 
group or organisation develop such 
a policy? What work can be done to 
explore and promote skills in conflict 
resolution if tensions do arise?

• �Making friends with people from different 
communities and learning about different 
cultures and communities.



Identity: A person’s identity is who a person is and what makes 
them who they are. A person has an individual identity and an 
identity based on the groups he or she belongs to. Parts of a 
person’s identity are fixed, other parts are fluid, they can change 
or alter.

Stereotyping: Labels or categories used to define or describe 
others, particularly those they perceive to be from a different 
grouping to themselves. Stereotyping applies generalised 
characteristics to a group. Although these can be positive or 
negative, stereotypes always have the potential to do harm 
because if they are accepted as ‘the truth’, they lead to sweeping 
assumptions about entire groups.

Prejudice: A negative judgment against a group or people 
often stemming from stereotyping.

Discrimination: Discrimination occurs when someone or a 
group of people act on their prejudices. It is against the law to 
discriminate against a person in certain areas on the basis of: 
gender, marital status, family status, age, disability, race, sexual 
orientation, religious belief, and membership of the Travelling 
Community.  

Racism: Racism is based on a false belief that some groups of 
people are superior to others because they have a different skin 
colour, nationality, religion, ethnic or cultural background. A person 
may experience racism or ethnic discrimination because they have 
a different nationality, have a different skin colour or culture or 
have a different religion. Racism is a criminal offence and it is also 
illegal to encourage other people to be racist. Racism has much 
in common with sexism, ageism, sectarianism or discrimination 
against people who live in particular areas. It is preferable to 
facilitate the development of a common sense of working together 
to achieve the rights of all groups that suffer discrimination, rather 
than for example prioritising one area over another.

Culture: Ideas, customs, skills, arts, attitudes, social behaviour 
etc of a particular people or society that are transferred, 
communicated, or passed along from one generation to the 
next. 

Cultural diversity: Having people of different cultures, 
religions, nationalities, ethnic groups and backgrounds making up 
a community. Diversity refers to the fact that everyone is unique 
and different and cultural diversity promotes being respectful to 
other cultures besides your own.

Smashing Times Theatre Company Ltd, 
Coleraine House, Coleraine Street, Dublin 7 

Acting for 
Change 
Information 
leaflet
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Interculturalism: Celebrating differences, understanding 
that different ways of life and ways of thinking exist, and that it 
is a good thing that such diversity exists in the world. It is about 
promoting equality and challenging inequality, particularly racial 
or ethnic discrimination of various kinds.

Ethnic Group: An ethnic group is a group of people sharing 
a collective identity based on a sense of common history and 
ancestry. Ethnic groups possess their own culture, customs, 
norms, beliefs and traditions. Other relevant characteristics 
shared in common could be language, geographical origin, 
literature, or religion. An ethnic group can be a majority or a 
minority group within a larger community. All people belong 
to one or more ethnic groups but are often unaware of their 
ethnicity if they are part of the dominant ethnic group. 

Travelling Community: People commonly called 
Travellers and who are identified (by themselves and others) as 
people with a shared history, culture and traditions, including 
historically, a nomadic way of life on the island of Ireland.

Sectarianism: A person is sectarian if he or she ‘adheres in a 
bigoted or narrow-minded fashion to a sect or body of persons 
who have agreed upon particular doctrines or practices’ – 
Oxford English Dictionary. Within Ireland and Northern Ireland, 
sectarianism most often refers to tackling the divisions which 
have historically existed between the Protestant and Catholic 
Christian faiths/nationalist and unionist communities, etc and the 
bigotry that manifests itself through abusive actions and words.

Equality: Equality is about social and political equality 
for everyone in society, with everyone being valued equally. 
Everyone shall have fairness, equal opportunity and justice and 
shall not be discriminated against because of their race, ethnic 
origin, religion, political belief, disability, sexual orientation, age 
or gender.

Human Rights: The idea of ‘human rights’ implies that a 
person has a set of rights because she or he is a human being. 
While someone may have extra rights because he or she is a 
citizen of a particular country (the right to vote in that country, 
for instance) human rights apply to everyone irrespective of their 
country.  Human rights are basic rights and freedoms that belong 
to every person in the world and are based on core principles 
of fairness, respect for human dignity, tolerance, equality, 
autonomy and the belief that everybody should be treated 
equally and with dignity – no matter what their circumstances.  
Equality and Human rights apply to everyone equally – men, 
women, older people, children, young adults, minority ethnic 
people, people with disabilities, migrants, members of the 
travelling community, gay, lesbian and transgender people, 
parents, carers, workers, etc.

Gender: Refers to the socially-constructed roles, behaviours, 
activities and attributes that a given society associates with 
men and women. The term ‘gender’ differs to the closely-related 
term ‘sex’ which refers to the biological and physiological 
characteristics that define men and women. ‘Male’ and ‘female’ 
are sex categories, while ‘masculine’ and ‘feminine’ are gender 
categories. Aspects of sex will not vary substantially between 
different human societies, while aspects of gender may vary 
greatly. Gendered differences – those that society associates with 
men and women – have no necessary biological component, 
it is cultures that construct differences in gender and these 

differences are changeable over time. Some examples of sex 
characteristics:

• �Women menstruate while men do not 
• �Men have testicles while women do not
• �Women have developed breasts that are usually capable of 

lactating, while men have not
• �Men generally have more massive bones than women.
 
Some examples of gender characteristics:

• �In the United States (and most other countries), women earn 
significantly less money than men for similar work

• �In Saudi Arabia men are allowed to drive cars while women  
are not

• �In most of the world, women do more housework than men.

Gender-based Violence: Gender-based violence (GBV, often 
used interchangeably with the term ‘violence against women’) is 
an umbrella term for any harmful act that is perpetrated against 
a person’s will, and that is based on socially-ascribed (gender) 
differences between males and females. ‘It is any act of gender-
based violence that results in, or is likely to result in, physical, 
sexual or psychological harm or suffering to women, including 
threats of such acts, coercion or arbitrary deprivations of liberty, 
whether occurring in public or in private life…the definition 
should encompass, but not be limited to, acts of physical, 
sexual, and psychological violence in the family, community, or 
perpetrated or condoned by the State, wherever it occurs.’

Examples include sexual violence including sexual exploitation/
abuse and forced prostitution; domestic violence; rape including 
marital rape; trafficking; forced/early marriage; harmful 
traditional practises such as female genital mutilation/cutting, 
honour killings, widow inheritance; non-spousal violence; and 
sexual harassment and intimidation at work, in school and 
elsewhere. Gender-based violence may involve intimate partners, 
family members, acquaintances or strangers. It is a violation 
of human rights, rooted in women’s subordinate status and 
the elimination of gender-based violence is central to gender 
equality and the empowerment of women.
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Gender-based violence is perhaps the most widespread and 
socially tolerated of human rights violations. According to the UN 
Declaration on the Elimination of Violence Against Women (1993) 
violence against women is a manifestation of historically unequal 
power relations between men and women, which have led to 
domination over and discrimination against women by men and 
to the prevention of the full advancement of women. Around 
the world, GBV has a greater impact on women and girls than 
on men and boys and is a human rights issue. It is important to 
note, however, that men and boys may also be victims of  
gender-based violence, especially sexual violence.  

‘Worldwide, an estimated one in five women will be a victim of 
rape or attempted rape in her lifetime. One in three will have 
been beaten, coerced into sex or otherwise abused, usually by 
a family member or an acquaintance. More often than not, the 
perpetrators go unpunished. Each year, hundreds of thousands 
of women and children are trafficked and enslaved, millions 
more are subjected to harmful practices. Violence kills and 
disables as many women between the ages of 15 and 44 as 
cancer. And its toll on women’s health surpasses that of traffic 
accidents and malaria combined.’
 
Gender Equality: ‘That all human beings are free to develop 
their personal abilities and make choices without the limitations 
set by strict gender roles; that the different behaviour, aspirations 
and needs of women and men are equally considered, valued 
and favoured’. Implementing gender equality fully requires equal 
representation and participation of both men and women in 
the economy, decision-making, as well as in social, cultural and 
civil life. Only in this way will men and women reach their full 
potential in society. It implies a fair distribution of resources 
between men and women, the redistribution of power and 
caring responsibilities, and freedom from gender-based violence.

Closely linked to the concept of gender equality, is that of 
gender mainstreaming. Gender equality cannot be achieved 
by dealing with the issues of one gender seen in isolation from 
those of the other, nor from those of society as a whole. Hence, 
gender mainstreaming is used in order to ensure that gender 
issues are dealt with at all levels and at all stages. Gender 
equality is about ensuring that men and women are treated 
equally and is a human rights issue.

References on gender: 
Websites: www.unfpa.org; www.who.int; www.eeagrants.org

Peace building: Finding ways to resolve conflict and to build 
peaceful relations. ‘A process that establishes peace and prevents 
violence from continuing or re-emerging by addressing the 
root causes and the consequences of conflict. To achieve this 
a range of methods can be used, such as: Building institutions; 
Community development; Socio-economic development; Social 
reconstruction; Reconciliation; Empowerment; Mechanisms to 
address the past (and) building effective governance.’

Reconciliation: ‘Reconciliation is a component of 
peace building. Reconcilation moves from the premise that 
relationships require attention to build peace. Reconciliation is 
the process of addressing conflictual and fractured relationships 
and includes different activities…Our working hypothesis is that 
reconciliation is a necessary process following conflict. However, 
we believe it is a voluntary act and cannot be imposed (IDEA, 
2003). It involves five interwoven and related strands:

• �Developing a shared vision of an interdependent and fair 
society

• �Acknowledging and dealing with the past
• �Building positive relationships
• �Significant cultural and attitudinal change
• �Substantial social, economic and political change

It also generally involves the consideration of two concepts: 
Paradox (see Lederach, 1997) and Reconciliation Ideologies  
(see Hamber and van der Merwe, 1998; van der Merwe, 1999; 
and Hamber, 2002).’

Above definitions on Peace building and Reconciliation from 
Reconciliation, A Working Definition, Brandon Hamber and 
Grainne Kelly, Democratic Dialogue, September 2004   
www.democraticdialogue.org 

Summary of the Universal Declaration  
of Human Rights: 
 
Article 1: 	 All human beings born free and equal. 
Article 2: 	� Everyone entitled to rights outlined, without 

distinction such as race, colour, sex, language, 
religion, political or other opinion, national or social 
origin, property, birth or other status. 

Article 3: 	� Right to life, liberty and security of person.
Article 4: 	 No one shall be held in slavery or servitude.
Article 5:  	� No one shall be subjected to torture or degrading 

treatment. 
Article 6:  	� Right to recognition everywhere as a person before 

the law.
Article 7:  	� All are equal before the law. 
Article 8:  	� Right to an effective remedy by the competent 

national tribunal. 
Article 9:  	� No one subjected to arbitrary arrest, detention or 

exile.
Article 10:  	� Entitled in full equality to a fair and public hearing. 
Article 11:  	� Right to be presumed innocent until proved guilty.
Article 12:  	� Freedom from interference with privacy, family, 

home or correspondence. 
Article 13:  	� Right to freedom of movement in and out of a 

country.
Article 14:  	� Right to asylum from persecution.
Article 15:  	 Right to nationality.
Article 16:  	�� Right to marry and to found a family.
Article 17:  	� Right to own property. 
Article 18:  	� Right to freedom of thought, conscience and 

religion.
Article 19:  	� Right to freedom of opinion and expression.
Article 20:  	 �Right to freedom of peaceful assembly and association.
Article 21:  	� Right to take part in the government.
Article 22:  	� Right to social security. 
Article 23:  	� Right to work and to join trade unions. 
Article 24:  	� Right to rest and leisure.
Article 25:  	� Right to an adequate standard of living. 
Article 26:  	� Right to education.
Article 27:  	� Right to freely participate in the cultural life of the 

community.
Article 28:  	� Right to a social order where these rights can be fully 

realised.
Article 29:  	� Duties to the community essential to free and full 

development.
Article 30:  	� Right to freedom from state interference re the 

above outlined rights.
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The Equality Authority – Republic of Ireland
Web: www.equality.ie Email: info@equality.ie
Locall 1890 245 545
Provides information and advice on equality issues.

Citizens Information
Web: www.citizensinformation.ie
Tel: 01 605 9000 Locall 1890 777 121
Provides comprehensive information on all aspects of public  
services and entitlements for citizens in Ireland.

Equality Commission for Northern Ireland
Web: www.equalityni.org Email: information@equalityni.org
Tel: 028 90 500 600 Enquiry Line: 028 90 890 890
Provides information and advice on equality issues.

Citizens Advice Bureau – Northern Ireland
Web: www.citizensadvice.co.uk Email: info@citizensadvice.co.uk
Citizens Advice is the largest advice charity in Northern Ireland, 
working against poverty and provides information and advice  
needs across a wide range of categories.

Northern Ireland Council for Ethnic  
Minorities – NICEM
Web: www.nicem.org.uk Tel: 028 9023 8645
NICEM works to promote racial equality and human rights  
in Northern Ireland.

Samaritans
Republic of Ireland:
Web: www.samaritans.org Tel: 1850 60 90 90

Northern Ireland:
Web: www.samaritans.org.uk Tel: 08457 909090
Samaritans provide confidential, non-judgemental support,
24 hours a day for people experiencing feelings of distress or  
despair, including those which could lead to suicide.

NIHRC
Web: www.nihrc.org
The Northern Ireland Human Rights Commission is an independent, 
statutory body set up in 1999 as a result of the Belfast (Good Friday) 
Agreement. Its role is to promote awareness of the importance of 
human rights in Northern Ireland, to review existing law and practice 
and to advise government on what steps need to be taken to fully 
protect human rights in Northern Ireland. 

Irish Human Rights Commission
Web: www.ihrc.ie
The Irish Human Rights Commission (IHRC) works to promote and 
protect a broad range of human rights in Ireland. The human rights 
that the IHRC is mandated to promote and protect are the rights, 
liberties and freedoms guaranteed under the Irish Constitution and 
under international agreements, treaties and conventions to which 
Ireland is a party.

National Women’s Council of Ireland 
Web: www.nwci.ie Email:  info@nwci.ie Tel: +353 1 878 7248
The National Women’s Council aims to promote women’s rights  
and women’s equality.

Dublin Rape Crisis Centre
Web: www.drcc.ie  Email: rcc@indigo.ie  Helpline: 1 800 77 88 88
The Dublin Rape Crisis Centre is a national organisation offering a 
wide range of services to women and men who are affected by rape, 
sexual assault, sexual harassment or childhood sexual abuse.

SpunOut.ie
Web: www.spunout.ie  Email:  info@spunout.ie
SpunOut.ie is an independent, youth-powered national charity working 
to empower young people to create personal and social change. 

GLEN
Web: www.glen.ie  Email: info@glen.ie  Tel: +353 1 672 8650
GLEN – Gay and Lesbian Equality Network – works to achieve full 
equality and inclusion for lesbian, gay and bisexual (LGB) people  
in Ireland, and protection from all forms of discrimination.

Unite Against Hate
Web: www.uniteagainsthate.org.uk
A multi-agency campaign initiated by the Office of the First and 
Deputy First Minister, Equality Commission, Community Relations 
Council, Northern Ireland Office Community Safety Unit and Police 
Service of Northern Ireland.

Irish Peace Centres
Web: www.irishpeacecentres.org
The Irish Peace Centres initiative aims to extend and embed 
reconciliation within and between communities by creating a strategic 
consortium to deliver a wide range of activities.

Community Relations Council – Northern Ireland
Web: www.community-relations.org.uk Tel: 028 9022 7500
Aims to promote a peaceful and fair society based on reconciliation 
and mutual trust.

Healing Through Remembering 
Web: www.healingthroughremembering.org Tel: 028 9023 8844
An extensive cross-community project made up of a range of 
individual members holding different political perspectives working 
on a common goal of how to deal with the legacy of the past as it 
relates to the conflict in and about Northern Ireland. 

Office of the High Commission for Human  
Rights/OHCHR
Web: www.ohchr.org
Oversees major programs in protecting human rights and 
implementing international rights agreements. Includes information 
on Universal Declaration of Human Rights

Additional Websites:

Department of Justice, Equality  	 www.justice.ie
and Law Reform
Department of Health and Children  	 www.dohc.ie
Health Service Executive  	 www.hse.ie
Age and Opportunity  	 www.olderinireland.ie
Age Action Ireland 	  www.ageaction.ie
National Disability Authority 	 www.nda.ie
Arts and Disability Directory 	 www.artsanddisability.com
Pavee Point 	 www.paveepoint.ie
Rape Crisis Network Ireland  	 www.rcni.ie
COSC/National Office for the Prevention 	 www.cosc.ie
of Domestic, Sexual and Gender-based 
violence
The Women’s Health Council 	 www.whc.ie
National Youth Council of Ireland 	 www.nyci.ie
Amnesty International UK 	 www.amnesty.org.uk
European Court of Human Rights 	 www.echr.coe.int/echr/
Bill of Rights for Northern Ireland  	 www.borini.info
Chatham House Rules  	 www.chathamhouse.org.uk
Committee on the Administration 	 www.caj.org.uk
of Justice (CAJ)

Resources:
For advice in relation to discrimination and prejudice contact the Equality Authority in the Republic of 
Ireland or the Citizens Advice Bureau or Equality Commission in Northern Ireland. Smashing Times 
Theatre Company is not responsible for the content of external internet sites.
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REFERENCES:
The following books and documents were essential reading:

• �Boal, Augusto, Games for Actors and Non-Actors, London, 
Routledge

• �Boal, Augusto, Theatre of the Oppressed

• �Johnson, Chris, House of Games, Making Theatre from Everyday 
Life, Routledge

• �Poulter, Christine, Playing the Game, Macmillan

• �Moynihan, Mary and Kennedy, Paul, with advice from Ward, 
Karen and Freeman, Joan, (2006), Acting for the Future – 
A model of best practice for using drama workshops and 
professional theatre performances to promote positive mental 
health and suicide prevention, published by Smashing Times 
Theatre Company Ltd.

• �Seebach, Mathew (editor), Worlds Apart, Glencree Peace 
Education Resource Package, Development Cooperation Ireland, 
November 2004. This is a comprehensive set of resource 
activities developed by the Glencree Centre for Peace and 
Reconciliation exploring elements of peacebuilding and 
reconciliation at personal, local, national and global levels and 
includes conflict-related resources and action project ideas. 
Available to download from www.irishpeacecentres.org

• �Moving Beyond Sectarianism, A Resource for Young Adults, 
Youths and Schools, 2001. Irish School of Ecumenics, Trinity 
College Dublin, Northern Ireland Office, 48 Elmwood Ave, 
Belfast, BT9 6AZ.

• �Inspiring Practise, Resources, tools and activities for human 
rights Education. An online manual published by the Northern 
Ireland Human Rights Commission. Available to download 
from www.nihrc.org

• �Ethical Principles – Storytelling and Narrative Work relating to the 
Conflict in and about Northern Ireland. Produced and published 
by Healing Through Remembering, written by The Storytelling 
Sub Group, June 2009

• �‘Storytelling’ Audit – An audit of personal story, narrative 

and testimony initiatives related to the conflict in and about 
Northern Ireland. Produced and published by Healing Through 
Remembering, written and researched by Gráinne Kelly, 
September 2005

• �Conference Report; Storytelling as the Vehicle? Produced and 
Published by Healing Through Remembering, Compiled by 
Gráinne Kelly

• �Reconciliation A working definition. Brandon Hamber and 
Gráinne Kelly, Democratic Dialogue, September 2004   
www.democraticdialogue.org
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Mary Moynihan is an artist, theatre director, 
writer and facilitator. She lectures in drama 
and theatre studies for the Bachelor of Arts 
Honours Degree in Drama (performance) 
at the Conservatory of Music and Drama, 
Dublin Institute of Technology where she 
teaches the Stanislavski system of actor 

training, Augusto Boal and Michael Chekhov techniques, 
movement and drama facilitation and directs first and final  
year performances. 

She is a founding member and current Artistic Director of 
Smashing Times Theatre Company Limited and an associate 
director/artist with the Focus Theatre and a member of the 
Focus play reading panel.

Mary originally trained as an actor and director at Focus under 
the direction of Deirdre O’Connell, her friend and mentor. Mary 
has an honours MA in Film Production from the Dublin Institute 
of Technology and a honours BA in Drama and Theatre Studies 
from the University of Dublin, Trinity College. 

Mary’s theatre work takes place in both professional and non-
traditional theatre spaces and she is interested in intra-art 
collaborative practices. Her work is physical-based and focuses 
on primal, visceral and intuitive responses to vulnerability and 
conflict and an exploration of self and the other. She focuses on 
the interconnectedness of the body, voice and imagination and 
the use of creative physical and spiritual energies, revealing the 
inner life through physical and intuitive engagements.

Additional
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Professional directing credits include Antigone by Sophocles in a 
version by Bertolt Brecht, translated by Judith Malina; Orphans by 
Dennis Kelly for Smashing Times Theatre and PlayLeft Productions 
in association with Focus Theatre; The Crucible by Arthur Miller, 
St. Dymphna’s Oratory, Grangegorman; Shattering Glass and In 
One Breath (Testimonies) for Smashing Times Theatre; Olga from 
Picasso’s Women by Brian McAvera for Focus Theatre, Orpheus 
Descending by Tennessee Williams, Mill Theatre Dundrum, Two 
Rooms by Lee Blessing for Focus Theatre, Talk To Me Like The Rain 
and Let Me Listen... by Tennessee Williams, Focus Theatre, May 
Our Faces Haunt You (nationwide tour), A Chain of Hands (Royal 
Hibernian Academy), Medea (Smashing Times on nationwide 
tour), and Yerma and Riders to the Sea (Samuel Beckett Theatre).

As a playwright, Mary’s work includes the highly acclaimed 
Testimonies (co-written with Paul Kennedy), May Our Faces 
Haunt You, Out of the Outside and Silent Screams. She is the 
author of a chapter titled Death of a Mother for Motherhood 
In Ireland, edited by Dr Patricia Kennedy, Department of 
Social Policy, UCD and printed by Mercier Press (2003). She 

co-authored a chapter titled Laughing Together: Community-
based theatre’s vital sense of humour for Comedy in Contemporary 
Irish Theatre, edited by Eric Weitz, lecturer in Drama, University 
of Dublin, Trinity College and printed by Carysfort Press (2004).

Freda Manweiler, Project Coordinator for 
Acting for Change, is company manager, 
producer and facilitator with Smashing Times 
Theatre Company since 1999. She produces 
and manages a range of projects that use 
drama and theatre to promote peace and 
reconciliation; anti-sectarian and anti-racism 
work and she is Course Coordinator of the 

Smashing Times Creative Training programmes accredited by 
the National University of Ireland/University College Dublin. 
She is producer of the highly successful Acting For The Future 
programme that uses drama and theatre to promote positive 
mental health and suicide prevention and is run in association 
with the Samaritans and the Irish Association of Suicidology in 
the Republic of Ireland and Northern Ireland. 
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Smashing Times Theatre Company Ltd, 
Coleraine House, Coleraine Street, Dublin 7 

Tel: +353 (0)1 865 6613 Email: info@smashingtimes.ie Web: www.smashingtimes.ie


