








[Child Care (Pre-School Services) Regulations: Part TV Article id (1) ()]

Week commencing Monday:

DAY

NAME

Person in charge;
Monday- AM

PM

Person in charge;
Tuesday- AM

PM

Person in charge;
Wednesday- AM

PM

Person in charge;
Thursday- AM

PM

Person in charge;
Friday AM

PM

Person in charge;
Saturday AM

PM

Person in charge;
Sunday AWM

PM

Totai fuill Hme;

Commmentis

Tota

#t time

=
=]
=]
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[Child Care (Pre-School Services) Regulations: Part V Article 26. (D]

1.

Is food available for a pre-school child attending the service?

2. Isthere a varied menu?

3. Does the menu incorporate the four main food groups

4. Is the diet age appropriate?

5. Are the individual child’s nutritional needs met?

6. Are the developmental needs of the child met in relation
to nutrition e.g. self-feeding, use of spoon and fork?

7. Are snack foods nutritious and varied?

8. Are sugary drinks discouraged?

9. Isthe preparatioh and storage of infant formula adequate?

10. Where food is provided by parents is there support and
advice available on the principles of good nutrition?

Comements:

Yes O

Yes O

Yes O

Yes O

Yes [

Yes O

Yes [

Yes

Yes O

Yes O

No OO

No £

No O

No O

No O

No [

Neo O

No O

No O

No {J




1. Areinfants / children supervised when sleeping? Yes 0

Are baby alarms used? Yes U

2. Are infants held by carer while feeding at all times. Yes [

3. Are safety precautions considered when using
dribblers? Yes O

4. Is there a policy regarding the use and sterilisation
of soothers? Yes O

5. Are infants / children supervised while eating and

drinking ? Yes [
6. Are children supervised when going to the toilet

and using the stairs? Yes [
7. Is there a procedure in place for skin care? Yes []

§. Is there a system in place to communicate
information to parents / guardians? Yes O

9. Are there support structures and information sources
available for you and your staff? _ Yes O

10. Have you an awareness of Sudden Infant Death information, i.e;

o  Positioning of baby Yes O

» Bed Clothes Yes O

o Temperature and Ventilation Yes [
Comments:

No O
No O

No [

No O

No O

No 0O

No O

No {3

No O

No O

No O
No O
No O




[Child Care (Pre-School] Services) Regulations: Part IV Article 14 (g)]

In sessional and full day care is there a planned , structured care service

provided to the children? Yes C

Cormnentss

No O

[Child Care (Pre-School Services) Regulations: Part ¥V Axticle 28 ()]

Having regard to the numbers, ages and amount of time spent at this service by

pre-school children are:

{pmentst

a) Indoor play facilities 1) adequate Yes( NoU
2) suitable Yes (1 Nold
b) Cutdoor play facilities 1) adequate YesO Nol
2) suitable YesD NolO
Comments:
[Child Care (Pre-Scheol Services) Regulations: Partl Article 4]
Have the children attending the service suitable
“means of expression and development through the
use of books, toys, games and other play
materials, having regard to the children’s ages
and development? Yes3 NoD
Lomments:
[Child Care (Pre-School Services) Repulations: Fart ¥V Article 25 (a)]
Are play, work equipment and materials;
a) suitable YesO NoUO
b) non-toxic Yes O Noil
¢) maintained in a clean and hygienic condition Yes D Nol




5. [Child Tare (Pre-Schosl Services) Regulations: Part 11 Article 8]

Do you have a policy on discipline? Yes G NoCG
Commenis:

6. Does this service cater for children with special
needs at present? : YesO No 0D

Specify number of children:

Are their special needs being met? Yestd Nol
Details:
7 Could this service, or would this seﬁice
provider be willing to provide pre-school
services to children with special needs? YesO NolD

ADDITIONAL INFORMATICHN.




ROOCMS

|. Person in charge:

2. Staff names:

3. No. of children 0-1 years:

5. No. of children [-3 years:

5. No. of children 3-6 years:

Comments:




ROOMS

1. Person in charge:

2. Staff names:

3. No. of children 0-1 years:

6. No. of children 1-3 years:

5. No. of children 3-6 years:

© Comments:




1. Person in charge:

ROOMS

2. Staff names:

LS5 )

7. No. of children 1-3 years:
5

. No. of children 3-6 years:

Comments:

No. of children 0-1 years:




1. Person in charge:

ROOMS

2. Staff names:

3. No. of children 0-1 years:

W GO

. No. of children 3-6 yeass:

Comments:

. No. of children [-3 years:




|Child Care (Pre-5chool Services) Regulations: Part IR Article 4]

TOYS /BQUIPMENT.

Are there:

o Mobiles

o musical toys/rattlers
» small washable toys
e play bricks

o stacking bricks

e cuddly toys

o activity centres

o pull along toys

o books

e pop - up toys

o different texture toys

= sound making toys

DBSERVATIONS

Age group 0 - 1 years.

1. Are babies interacted with waen awake?

= talked to
o individual attention

= laughing / singing

Yes U

Yes O

Yes O

Yes U

Yes O

Yes O

Yes O

Yes ]

Yes [0

Yes U

Yes O

Yes O

Yes
Yes O

Yes U

No O

No O

No O

No U

No 1

No O

No O

No O

MNo C

No

£

(3

No



2

. Are the babies moved regularly 7
3. s there space for roiling / moving around?

4. Are there aids to sitting, e.g.; cushions/bouncers
5. Are there action games?

o peek a boo

o action songs / rhymes

e rolling / creeping
6. 1s the area safe and secure?

7. Is the environment bright and stimulating?

ADBITIONAL INFORMATION

Yes O

Yes O

Yes (O

Yes O

Yes [

Yes [

Yes

Yes J

Yes O

No O

No &

No O

No O

No O

No {1

No O

No [0

No O

—_—
N



Age group it - 6 vears.

"TOYS / EQUIPMENT

CREATIVE PLAY.
o paints / paper / crayons Yes G Nod
o playdough / shapes Yesl NoO

MANIPULATIVE PLAY

e shape sorters / jigsaws / matching games. Yes D Nof
o bricks/ Lego / duplo Yes O Noll
e stacking bricks Yesd NoO
o twisty toys with screw on/off features Yes NoO

IMAGINATIVE PLAY.

o toy kitchen / tea set / toy telephone YesD NoO
@ clothes for dressing up Yes NoO
o push toys, €.g. pram Yesd NoO
o play house / household objects Yes 3 NoU
PHYSICAL PLAY.

o ride on toys, e.g. tractors, bikes YesO NolO
o ball games ' _ Yes® NoO
» climbing / bouncing equipment YesO No0O
e swings / slides / see saws. Yes O Nol
e sand (indoor/outdoor), water play Yes Noll

LANGUAGE DEVELOPMEMT.

o variety of books Yes[1 NoOD
o tape recorder / tapes Yes NoD
o dancing / singing / thymes Yesd NoU
o story telling YesO NoO
» conversation and word games Yes! Noll
@ puppets YesT Noll
Corinesis:

16



OBSERYATIONS

Are the following activities moulded into the weekly programme?:

1. Arts and crafts YesO No0
2. Social skills Yes ] NoU
3. Games with rules Yes3 NoO(
4. Free play YesO NoO
5. Appreciation of nature. YesO NoO
Is there?:
1. Quiet comer YesO No(
2. Opportunity for messy play Yesld No0O
3. Home corner Yesl NolU
is there 2 programme for use of TV and video? Yes (1 Noli
Comnmenis:
Is there an area for display of drawings / paintings? Yesd NoU
Is there relevant educational learning

¢.g. colours, shapes, numbers, letters? YesO NoDO
Is the room child accessible, i.e., shelves, seating, toys? Yesd NoO,
Is there evidence of adult / child interaction? Yes? NolU
Are children’s individual needs met? Yes U NoO
Are there adequate facilities for outdoor play -Yes b NoO
Are toys provided safe and suitable? YesO Nol

Commenis:

17



[Child Care (Pre-School Services) Regulations: Part Il Axticle 5]

1. Isthere a suitably equipped first aid box

on the premises?

2 Is there a staff member qualified to deal

with first aid and emergencies?

3 Are adequate facilities provided for
the safe storage of medicines?

[Child Care (Pre-School Services) Regulations: Part il Article 6}

4, Are adeguate arrangements in place to summon
medical assistance promptly in an emergency?

Commenis:

Yes 0

Yes O

Yes O

Yes ]

No O

No O

18



[Child Care (Pre-School Services) Regulations: Part IV Article 1§

FIRE RECORDS.

Are the following records maintained?
o Details of fire drills
e Date of last fire drill.
o Frequency of fire drills.

Extinguishers;
e Type
s Maintenance record.

e Number

Fire blankets:
o Number

o Type
Are fire orders on display?
Is a fire safety register provided?

Do you have a Fire Safety Certificate?

LCosernents:

Yes U
Yes [J
Yes O

Yes O
Yes D
Yes O

Yes
Yes O

Yes O
Yes O

Yes O

No O
No O
No O

No O
No O
No 0

No O
No O

No O
No O3

No U]




FIRE SAFETY

[Child Care (Pre-School Services) Ragulations: Part V Axticle 27 (1) a,b,c,d]
No. of floors in building:

No. of floors occupied by Pre- school:

Location of these floors:

L Fire fighting equipment.

Fire extinguishers (location and type})

Fire blankets (location and type }

Service records YesO NeoO
Commenis

2. Fire warning systems.
o smoke alarms present Yes Noll
o hard wired Yesd Nod
o smoke alarms checked YesO No(O
e location of smoke alarms:
Commenis:

3. DMeans of escape, escape routes, exits:

Are fire escape routes provided: Yes O No.[
o Are fire exits provided Yesl NoD
e Are they indicated Yestd Nod
s  Are they unobstructed Yesi NoO
o Is a key readily available YesT NoJ
Commenis:

&, Fire doors.
s Are fire doors provided Yes s Noo

]

Location and checks on self closing devices?




Bedding and Furnishings.

Can service provider dernonstrate that materials in
bedding and internal furnishings are adequately fire
retardant with low levels of toxicity when on fire? Yes O

Commenis:

No O

Are there Emergency Procedures;

e on discovering a fire Yes (3
o on hearing an alarm or other warning Yes U
o  evacuation procedures Yes O

Cosmrnenis:

No D
No O
No O

Details of Fire drills carried out.
o dates, times, observations and attendies

e date of last fire drill.

Details of fire safety training provided.
o  Has training been provided Yes O

Comments (to whorn, type of training etc..)

No O

Is smoking allowed on the premises? Yes O

o if yes where

No O




_ {Child Care (Pre-School Services) Regulations: Part IV Article 2]

INSURANCE

fs there evidence that each child attending the service is adequately insured

against injury while attending the service?

Number of children covered
Public Liability
Employers liability

Fire and Theft

Additional cover for extra activities
Extra motor INSurance cover

Date of renewal

Commenis,

Yes O
Yes U

Yes [l
Yes U
Yes O

No O
No O

No O
No O
No O

]
£l



Child Care (Pre-School Services) Regulations: Part IV Article 13 (1
g

Is a register kept? Yesl NolO

Are the following details kept in the register?

a) name and date of birth of pre-school child YesO NoO
b} date pre-school child first attended service Yes No0O
c¢) date pre-school child ceased attending the service Yes1 NoO

d) name, address and tel. no. of a parent or guardian
of pre-school child - or -where that parent
/guardian / relative / friend of such child can be
contacted during the hours of operation Yesl NolU

e) Authorisations for collection of the child Yes 1 Noll

f) details of any illness, disability or allergy suffered
by a pre-school child together with all notes relevant

to the provision of special care. Yes ] NoO
g) name & tel. no. of child’s G.P. YesD NoO
h) records of immunisations if any received by child YesD NoC

NOTE: b, ¢ & h not necessary for drop in centres,

Commerts

[Child Care (Pre-School Services) Regulations: Part IV Article 14 (1)]

is a record in writing kept of the fellowing information?

A] PERSON IN CHARGE -Name YesT NoDd
-Position Yes[] No
-Qualifications YesDO NoO
-Experience Yes [ No O
B] ALL OTHER PERSONS -Name Yes Dl NolO
-Position Yes U No [
-Qualifications YesO Nod
-Experience Yesd Nol

» Details of attendance’s by a pre-sohool child
on a daily basis? Yes [l Nol:

M
Z
=]

0

o Detatls of staff rosters on a daily basis Yes !



Details of maximum number of pre-schoo!

Cormmernis:

children catered for YesO Noll
e Details of the staff : child ratios in the service; Yes D No9d
» Detail of any medicines administered to a
pre-school child attending the service? Yes O Nol
o The type of care or programme provided? Yes (O No0
o Details of any accident or injury involving
a pre-school child attending the service Yes D No0O
o The facilities available? Yesl NoO
o The opening hours and fees? YesCT Nol
Comiments:
[Child Care (Pre-School Services) Regulations: Part IV Article 15]
. Is the following information provided to parents?
A) PERSON IN CHARGE -Name Yesl NolO
-Position Yes? NolO
-Qualifications Yes ) Nol
-Experience Yes ! NoO
B) ALL OTHER PERSONS -Name YesG NoO
-Position Yesd Nol
-Qualifications YesD Nol
-Experience Yes O Noll
> Details of maximum number of pre-school
children catered for Yes3 NoUO
o Details of the staff ; child ratios in the service; YesO NoU
» The type of care or programme provided? Yesd NoO
o The facilities available ? YesZ NoU
s The opening hours and fees? Yes(l NoO

g

4



[Child Care (Pre-School Services

) Regulations: Pazrt VI Article 30]

4. Are the following available on the premises for inspection?
P

Part VII of The Child Care Act 1991 : YesO NoO
Child Care (Pre-school Services) Regs. 1996. YesO Nod
Cosnmenis:

I
W3]



-

Have any complaints beer received regarding the pre-school servies /provider

sinee the last luspection? YesO No(O

Brief details of complaint:

Discugsed with service provider? Yesd Nol

Commenis.

What referrals if any are required?

is 2 follow up inmspection reguired?

Sigmed;

L2

Pra-School Officer.

Date;




2



APPENDIX L : CHILD ACTIVITY DATA CATEGORISATION

The Child Activity data was categorised as follows:

I Type of Involvement:
A. Listen/Watch or Participate/Do
B. Talking

L1 Activity Categories
A Physical Activities

1. Gross Motor
2. Fine Motor
B. Expressive Activities
1. Dramatic/Imaginative Play
2. Arts and Crafits
3. Music
C. Pre-academic Activities
1. Reading

2 Storytelling/Language
3 Writing
4 Number/Math Concepts
5. Physical Science/Environment
6 Social Science/environment
7 Others/Miscellaneous
D. Religious Activities
Media Related Activities

F. Personal/Social Activities
1. Personal Care
2. Social Activities

3. Discipline
G. Expression of Emotion
1. Posifive

2. Negative



I

v

H Child Helper Activities
1 Domestic
2 Economic

Transitional Activities

—

Accidents

No Active Engagement

R

Others/Miscellaneous

Social Context Categories
Alone

With one child

Small Group

Large Group

With Adult(s)

Group Response

Insufficient Information

Social Origin Categories
Adult Directed

Adult Suggested

Child Suggested

Child Initiated (TC)



APPENDIX MiADULT BEHAYIOUR DATA CATEGORISATION

The Adult Behaviour data was categorised as follows:

I Activity Categories
A Informational/Facilitative Teaching Strategies
1. Giving/Receiving Information or Knowledge

Ala  Giving knowledge/information intended to teach
Alb  Listening to questions related to tcaching
Alc  Giving knowledge/information unrelated to teaching
Ald Listening to questions unrelated to teaching
2. Giving Demonstrations
A2a  Giving demonstrations
A2b  Listening to children’s request for a demonstration
3. Eliciting Information or knowledge
A3a  Eliciting information or knowledge related to learned
concepts
A3b  Listening to the child’s responses about learned
concepts
A3c  Eliciting information/knowledge related to the child’s
own thoughts and ideas
A3d  Listening to the child’s responses about thoughts/ideas
4, Eliciting an Action or Behaviour
5. Offering Choices
AS5a  Offering choices
AS5b  Listening to the child’s questions about activities
6. Encouraging Activity
Aba  Encouraging activity
A6b  Listening to the child’s comments
7. Providing Assistance or Clarification, and/or Suggesting
Solutions
A7a  Providing assistance or clarification, and/or suggesting
solutions

A7b  Listening to the child’s request for assistance



Providing Feedback
A8a  Giving positive feedback
A8b  Giving negative feedback

A8c  Listening to the child’s comments related to feedback

Participation/shared Activities

Nurturance/Expressions of Affect

1.

l
2

Engaging in Affectionate/Friendly Behaviour

Cla  Engaging in affectionate/friendly behaviour

Clb  Listening to the child’s remarks related to
affection/friendly behaviour

Giving Reassurance and Support

C2a  Giving reassurance and support

C2b  Listening to the Child’s remarks related to reassurance

and support

Engaging in Neutral Behaviour

Engaging in Negative Affective Expression/Behaviour

Child Management

1.

I~

o

Ho; W

Establishing/Reminding Child of Rules

Dla  Establishing/reminding child of rules

Dl1b  Listening to the child’s comments about rules or
acceptable belhaviour

Verbal/physical intervention

Giving an Order

D3a  Giving an Order

D3b  Listening to the child’s response to an order

Giving Permission

Refusing Permission

Listening to Child’s request for Permission

Problem-Solving/Conflict Resolution

D7a  Problem-solving/conflict resolution

D7b  Listening to the child’s problem/solution

Providing Feedback

D8a  Giving positive feedback

D8b  Giving negative feedback



1T

E.

=

H.

D8c  Listening to the child’s comments related to feedback
9. Calling for Attention
Supervision
Transitional Activities
Routine Activities
1. Program Planning and Operation
2. Distributing Materials
3. Child Related Personal Care
4, Maintenance of Setting

Personal Activities

Degree of Involvement

L.

2
3.
4
5

Non-participation

Supervision

Specific and Short Intervention
Direction

Participation



APPENDIX N : MANAGEMENT OF TIME DATA CATEGORISATION

The Management of Time data was categorised as follows:

1 Type of Involvement:
A. Listen/Watch or Participate/Do

B. Listening to Instructions

I Activity Categories

A Physical Activities
Al Gross Motor
A2 Fine Motor

B Expressive Activities
Bl Dramatic/Imaginative Play
B2 Arts and Crafts
B3 Music

C. Pre-academic Activities
Cl Reading
C2 Storytelling/Language
C3 Writing
C4 Number/Math Concepts
C5 Physical Science/Environment
Cé Social Science/environment
C7 Others/Miscellaneous

D. Religious Activities

E. Media Related Activities

F. Personal/Social Activities
K1 Personal Care
F2 Social Activities
F3 Discipline

H Domestic/Economic Activities
H1 Domestic

H2 Economic



Transitional Activities
Watting
Others/Miscellaneous
Free Activities

Mixed Activities

Z g R o~

Group Structure
Whole Group
Partial Group
Joint Activity

Alone



APPENDIX O

ANNEX Il
Appendix |

RECOMMENDED STANDARDS FOR PRE-SCHOOL
PLAYGROUP PROVISION
for
REGISTRATION OF PLAYGROUPS
by
IRISH PRE-SCHOOL PLAYGROUPS ASSOCIATION!
March, 1979

PRE-SCHOOL PLAYGROUP PROVISION

A Playgroup is a group of 3-5 year old children exploring. discov-
ering and adjusting socially through a play situation under the guid-
ance of responsible adults who are aware of the needs of the pre-
school child. Playgroup sessions are held regularly. usually five morn-
ings a week for a period of 2-3 hours.

Accommodation

. Children are responsive to their physical environment and the
premises in which they are cared for should be clean, warm. bright
and attractive and adequately ventilated. They should be designed to
appeal to children and to make them feel relaxed.

2. Ideal accommodation should be in a ground-floor room with easy
access to an out-of-doors play spuce. At least 25 sq. ft. per child is
needed for the playroom. with an outdoor play area of 100 sq. ft. per
child, of which some portion should be hard-surfaced.

3. Doors and garden gates should be so secured. and gardens so
fenced, that a child should not be able 10 get out on a sireet or 10 any
area of danger.

4. All heating appliances must be properly guarded and there should
be adequate fire precautions. If there is any doubt about any provision.
the Fire Prevention Officer should be consulied.

5. Garden ponds. pits, etc. should be properly fenced to avoid
accidents.

209

1Included with permission from the Irish
Preschool Playgroup Association,
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Wash and Toilet Facilities

6. WC and washing facilities should be adjacent to the playroom.
The following minimum standards are recommended:

1 WC for every 10 children
1 Wash basin for every 10 children

7. Aclean supply of paper towels and toilet paper should be supplied
daily.

8. The above provisions should be at child level or a suitable hop-up
should be provided.

Ages and Numbers of Chiidren

9. 1t is recommended that children should be about three years of
age when starting Playgroup.

10. Indetermining the maximum number of children to be permitted
in a Playgroup, the registering authority will have regard to the
nccommogation and facilities. and the ratio of staff to children.
Playgroups are better when the number does not exceed 20. If there
are more than 20 it is preferable to divide and have separate sessions.

Staff

1. The quality of a pre-school Piaygroup depends, in large measure.
on the qualities and adequacy of the personnel. Plavgroup leaders
should attend Playgroup Courses irrespective of any other qualifica-
tions or training that they may have.

12. In order to provide continuity of care it is important that the
Playgroup leader should be in attendance at all times. Helpers can
help on a rota basis.

Adult/Child Ratio
13. Subject to a minimum of two adults to each group there will
need to be one adult to each 8 children.

14. The children must never be left unattended.

Equipment

I5. A varied range of equipment suitable for pre-school children
should be provided.

16.  The equipment should be freely available to the children and
adequate to provide a choice for cach child.

210



17 The equipment should be adeguate to give opportunities for all
kinds of plav. The provision of sand. water and paint arc essential as
1~ the opportunity for imaginative and creative activities.

1% All equipment must be clean. safe and in working order.

Health and Hygiene

19, Health precautions should be taken when caring for a group of
children 10 present spreading infection.

20 Chiiddren who show signs of iltness should not attend the
Playgroup.

21. Symptoms of the following illnesses from which children may
suffer should be looked out for-—pastro-enteritis. meastes. german
measles. scarlet fever. whooping-cough. mumps and chicken-pox.

22, The Playvgroup leader must inform all parents when a case of
any infechious disease has occurred in the Playgroup.

23, Plavgroup leaders have the responsibility of ensuring that all
those who come into contact with the children are in good health and
that thev do not continue to work with children when ill.

24 Good personal hygiene by the children and staff can play an
important part in preventing the risk of infection. Special training in
the use of the WC, hand-basin and general toilet facilities should
alwavs be given.

25, Adults should not smoke on the Playgroup premises,

26. The Playgroup may be visited at any time by the Playgroup
Adviser. local Branch Official of the I.LP.P.A. or by the District Nurse.

27. A First Aid box is essential. containing the simplest articles for
minor injuries. For more serious injuries. the parents and family
doctor should be contacted. If necessary. the child should be taken 10
the nearest hospital. An arrangement should be made with a local
dactor to deal with emergency cases.

28. Medicine should never be given in the Playgroup.

Safety

29, Parents should be advised that it is their responsibility to make
suitable arrangements for taking their children to and from the Play-
Eroup premises.
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30, Children should at ali times while on the premises be under the
supervision of a responsible adult. In no circumstances should a child
he allowed to go home or leave the premises. except in the care of a
parent or a person who has been named by the parents of the child.

31. Locking devices should be out of reach of children on all doors.
particularly the WC doors. _

Insurance
32.  All Playgroups must be insured.

33. A Third Party or Public Liability Insurance policy 15 essential to
provide insurance cover for the Playgroup organisers.

34. The question of insurance of transport should also be investi-
gated as it is possible that an existing policy may be inadequate.

35. Persons receiving any monetary reward should be covered by an
Employers’ Liability policy.

36. The I.P.P.A. has a group insurance scheme for members which
protects against Playgroup property loss or damage, Public Liability,
Loss of Money and Contingent Motor Liability with optional insur-
ance for Personal Accident and Employers’ Liability.

Records

37. A Record Card for each child should be kept by the Playgroup
Leader. This should include the foillowing information:

Name. Address and Date of Birth of child.

Name. Address and Telephone number of parents.
Name, Address and Telephone number of family doctor.
Parents’ Telephone number at places of employment.
Information on immunisations received.

Details of any physical ailments and/or alle rgies.
Normal arrival and departure time of the child.

Emergency Telephone number.

Ptanning Permission

38.  Planning permission may be obtained under the relevantsections
of the Planning Act of 1977,

(=]
]



APPENDIX P:

Initiatives for Quality Improvement in ECCE: Ireland 2000-2003

The issue of quality has long been an area of debate within Irish ECCE. There was a
high level of consensus at the National Forum for Early Childhood Education
(Coolahan J, 1988) on what constitutes quality in childcare. Indicators of quality were
srouped into five areas: child indicators (developmentally appropriate practice;
assessment; size of group); staff indicators (training; pay and conditions; continuity);
physical environment factors (health & safety; spacc); social indicators {affordability;
access for ALL children); and national indicators {national policy framework; co-

ordination of services).

The National Childcare Strategy (Dept of Justice, Equality and Law Reform Expert
Working Group on Childcare, 1999) also stressed the need to ensure good quality
childeare services. The group categorised quality indicators into three broad
interdependent areas. These were: Input indicators: which refer to the concrete
features of the programme, for example, the building and surroundings; materials,
equipment and staffing. Process indicators, which reflect the day to day happenings,
for example style of care, experience of children, relationships between parents and
caregivers. Outcome indicators, which concern the impact of provision in terms of

its effectiveness, for example: children’s health and wellbeing, children’s abilities,

family atiitudes.

Guidelines such as “Supporting Quality, Guidelines for Best Practice in Early
Childhood Services” produced by Barnardos (2000) are now available to childcare
providers with the aim of enhancing quality of services to children. These were
funded through the Department of Justice, Equity and Law Reform, as part of their
commitment to dissemination of information about quality childcare and education.
Author, Geraldine French advises that the guidelines should be used “as the basis for
developing practice as part of ongoing review and evaluation of service”. They cover
Policy and Procedures; Management, Human Resources; Partnership with Families &
Liaison; Physical Environment; Curriculum; Observations and Assessments; and

Health & Safety.



The Regulations are seen by some as minimum standards and with this in mind
further quality initiatives have been set up by groups such as: (1) the Irish Pre-School
and Playgroups Association (IPPAY; (2) the National Children’s Nurseries
Association (NCNA); (3) the Border Counties Childcare Network (BCCN); (4) and
the Katherime Howard Foundation in partnership with the South Eastern Health
Board. There follows an outline of some current quality improvement initiatives that

the above groups are undertaking.

1. The IPPA have consistently been involved in supporting its members in
improving the quality of their services. In 1999, they received funding
through the Department of Justice, Equality and Law Reform for their IPPA
Quality Improvement Programme for childcare services. The programme has
developed a system of in-service training, on site support visits and self

evaluation aimed at quality improvement. The IPPA state

“This is an action research model which is based on the involvement of the
childcare workers in researching and exploring ways of evaluating each area
of their practice and working towards quality targets arising from this
evaluation. This model brings together the “expert” research on quality and
the participants” identification of quality standards and targets related to the

capacity, context, aims and objectives of their services’

(IPPA, 2003, pi)

The IPPA offer mentoring, professional support and development guidance to
the services involved in the programme. Staff also attend training workshops
covering areas such as:

- aims and objectives of the service

- interactions / learning and teaching strategies

- partnership with parents

- child observation and assessment

- staff development and management



Services involved in the programines also receive on-site support. These visits
take place on a monthly basis and are designed to offer impartial evaluation of
the service. The visits also help to involve all staff in the process, help with

implementation of action plans, and help identify training needs.

The programme hopes to implement & “Quality Cycle” within each service,
involving a cycle of evaluation, reflection, action planning, and
implementation. As the programme addresses each dimension of quality, the
cycle is repeated, leading to the development of the reflective practitioner.

(IPPA, 2003).

The main aim of the National Children’s Nurseries Association (NCNA) is

“emphasising the importance of early childhood experiences by working
consistently to increase the guality of day-cave in Ireland, through
education, information and support of all involved in this sector”

(NCNA, 2003, pl)

They currently have a membership of over four hundred nurseries. The
NCNA conducts a “membership assessment visit” to all new applicants for
membership. Members must then adhere to the NCNA guidelines on quality
daycare. These cover aspects such as: Quality Care in the Nursery;
Child/Staff Ratios; Premises and Facilities; Safety, Food and Hygiene and

Iegal Requirements.

The NCNA launched the “Centies of Excellence Awards™ at their Annual
Conference in 2002. The aim is to acknowledge member services who are
providing consistently high standards of care. Services who wish to apply for
the annual award are assessed through both a Self Evaluation Profile (SEP),
and an Assessment Visit. The NCNA identified 10 key aspects to quality
childcare provision against which services must assess themselves. These are:
activities and programmes for children; relationships in the nursery;
partnerships with families; health, safety and hygiene; staff conditions and

professional development; physical environment; food and nufrition;



management and administration; implementation of policies and procedures;
and evaluation and review of nursery. Successful applicants receive “The
NCNA Centre of Excellence Award” which they can display on their
premises. 16 member services achieved the award in 2003, and these were

presented at Dublin Castle at the NCNA Annual Conference in May 2003,

The NCNA have commissioned an external evaluation of the Centre of
Excellence Award, which is being carried out by Dr Joanne Benn from the
National Academy for the Education of Young Children (NAEYC). The aim
of the evaluation is to understand participants experience of both the SEP and
the process itself; and to examine the impact of participation on quality in
services. Mary Lee Stapleton advised that the NCNA “hope that by their
involvement in the Centre of Excellence services will rethink their practice or
look at it in a deeper way, that rather than just do things the way things have
always been done, that practitioners will question, reflect and change aspects

of their practice.” (Stapleton, 2003, forthcoming).

The Border Counties Childcare Network (BCCN) was established in 1997
with the aim of developing a quality early years service in the Border Counties
region. The Network includes members of the IPPA; Early Childcare
Headstart Organisation (ECHO); An Comhcoiste Reambscolaiochta; staff
from the North Eastern and North Western Health Boards; and various other
voluntary groups and networks based in the border counties. The BCCN is
funded through the National Development Plan and by the North Eastern and

North Western Health Boards.

The BCCN conducted a survey in 1997 which found that services within their
area would be interested in working within a quality approval scheme. As part
of their work in developing this scheme the BCCN has produced an
Information Pack which was circulated to all providers within the six Border

Counties of the Republic of Ireland. The Pack covers the following areas:

Iegislation covering sessional pre-school services: this section of the pack

provides detailed information on the Child Care Pre-school Regulations



(1996) and also refers to other legislation which might affect the service (ie,
Fire Safety, Local Authority Planning etc)

Management of a sessional pre-school service: this section helps services to
establish an effective and responsible management structure, where all legal
and administrative requirements are in place.

Planning a learning environment: this section details how to plan a safe,
caring, supportive, stimulating environment for the children. Areas covered
include: the premises itself; individual play areas such as nature area, a1t area,
and sound and music area.

Planning a pre-school curriculum: the BCCN promotes the idea that early
years child care and education should be considered holistically. The whole
child should be considered and their overall development needs to be
considered when developing a pre-school cuiriculum. The BCCN propose
that children should be supported in their leaming in ways that enable them to
extend their experiences. The Pack provides extensive guidance on how to

plan an appropriate curriculum

The Pack is currently being updated as part of the BCCN Quality Assurance
Programme. The aim of the programme is to promote good practice in
sessional pre-school services, leading to accreditation. This should recognise,
acknowledge, and endorse high quality pre-school services in the Border
Counties and Meath. The Programme has 5 stages through which a service
will pass. The first is dissemination of information on good practice (achieved
through the information pack); this is followed by a service evaluation; then
training is available, is required, in quality assurance; this is followed by a
support and implementation stage involving evidence gathering; followed by
assessment and validation by the BCCN Accreditation Panel. The Programme
itself is currently being implemented in the six border counties and Meath.
The units in the programme consist of: premises; learning environment; pre-
school curriculum; staffing a pre-school service; legislation and management;

health safety; partnership with parents. (Personal Commuuication, BCCN, gt

September 2003).



The Katherine Howard Foundation (KHF) in an independent foundation which
makes grants available for projects which encourage co-operation and
community spirit throughout Ireland. Tt particularly supports community and
voluntary groups who may have difficulty getting funding elsewhere. In
recent years, it has focused on assistance to community playgroups and parent
and toddler groups. In 2001, the KHF began working with the South Eastern
Health Board on a three year programme to help community playgroups to
improve the quality of their services, the Community Playgroup Initiative

(CPI),

In order to apply to be part of initiative the groups had to

o "“Be community-based (urban or rural) and providing sessional care

e Not be in receipt of funding under the Equal Opportunities Childeare
Programme

o Have complied with the Pre-school Regulations

o [ave 10 or more children enrolled in the group

o Have a management committee which includes representatives from
parents and other members of the community

e Show signs of openness to link with other community activifies

o [Have undertaken previous training of either parents, staff and other
volunteers, formal or informal

o [Identify readiness and interest to develop the service

o Show willingness to commit to a three-year project aimed at enhancing
the quality of the service”

(Daly, 2003, forthcoming)

All community playgroups in the SEHB region were invited to apply for the
initiative. 28 community playgroups applied to take part, from these 5
successful groups were chosen. These groups can apply for up to €15,000 per
year, up to a maximum of €45,000 over the three years. The overall
management of the CPI is the responsibility of the Katharine Howard
Foundation in partnership with the SEHB. Day-to-day operations of the
initiative are the responsibility of the project co-ordinator. It is within the
remit of the co-ordinator to establish a supportive relationship with the groups,
and to offer them practical assistance and advice. She worked with each of
the groups to draw up their own short-term development plans. Each of the
groups are now working on their second plan. These plans are reviewed

regularly, and at end of each year a new plan is drawn up.



The primary objective of the initiative is to assist small community playgroups
to offer quality sessional childcare. A secondary objective is to highlight the
value of community playgroups and to evaluate the impact of funding and
support on the quality of service provided to children and their families. It is
hoped that the project will benefit the children involved in the playgroups,
their families, and the staff and management of the services. The programme
should also help all the participants to develop new skills which will help
improve quality in the long-term. It is also hoped that lessons learned about
improvements that playgroups can achieve with adequate funding and suppot,

can then be widely disseminated and made use of on a national basis.

Daly advises “Those involved in cpi acknowledge that while quality can be
enhanced in many ways it is believed in particular it can be helped through
training, reflection, effective planning, monitoring and review. Thus, in the
context of epi quality is seen as an ongoing, dynamic process which
incorporates criteria specified by and relevant to the individual playgroups in
the initiative with particular emphasis on training, planning, monitoring and

the development of reflective practice.” (Daly, 2003, forthcoming)

It is clear from the above that many groups have long held a commitment to the
improvement of quality. Although members of such groups would adhere to the
Regulations, many are consistently working towards the ongoing development of
quality. The above groups look not only at the static variables of quality such as
ratios and space, they also examine the dynamic variables such as the interpersonal
relationships within the setting. It is also interesting to note that these groups tend to

emphasise a commitment to self assessment as a beneficial tool in the improvement of

quality.



APPENDIX O

Measurement of Quality in Early Childhood Care and Education

Below are three examples of research projects which have worked on the
measurement of quality in early childhood care and education. The first looks at the
Early Childhood Environment Rating Scale (ECERS) and its potential for use in
Ireland (Hennessy & Delaney, 1999). The second Project, the Effective Early
Learning Research Project (EEL Project, 1995) looks at evaluating and improving
quality in ECCE across the UK. Finally, the third project involving “Learning
Stories™ (Carr, 2001) is a project overseen by Margaret Carr looking at quality of
children’s experiences in New Zealand. [t investigates quality for each child on an
individual basis. The ways in which guality in ECCE can be evaluated by these

systems is further developed below:

1. ECERS is an instrument developed by Harms and Clifford (1980) in the
United States of America to assess the quality of early childhood care and
education settings. [t is one of the most widely used observations measures in
pre-school environments, and is recognised as a comprehensive assessment of
the day-to-day quality of care provided for pre-school children. It has been
found to be a very reliable instrument, and reliability has been tested in the
UK, Austria, Germany, Portugal and Spain (Munton et al, 1997; Tietze et al,
1996). The OECD reports that the scale is one of the best known measures
of quality in Australia, Belgium, Portugal, UK and US. (OECD, 2001).

The Scale consists of seven subscales: Personal Care Routines (eg, toileting
facilities);, Furmishings and Display (eg, room arrangement and child related
display); Language-Reasoning Experiences (eg, materials for cognitive
development); Fine and Gross Motor Activity (eg, space and equipment for
gross motor activity); Creative Activities (eg, art materials, and sand and water
play); Social Development (eg, time for free play); and Aduit Needs (eg,
parent and workers needs). Within these are thirty-seven individual items,

each of which can be measured on a seven-point rating scale, with one being



inadequate, and seven being excellent. Providers who focus on meeting the
cognitive, social and emotional needs of the child are likely to score highly on
the scale, however it should be noted that these are not the only measures of a

quality service.

Hennessy & Delaney (1999) considered the usefulness of the Early Childhood
Environment Rating Scale (ECERS) as a “global measure of quality” (p.12) in
carly years settings in Ireland. They found having questioned parents that
most items on ECERS were of moderate priority when assessing choice of
childcare, some directors interviewed expressed reservations about the level of
adult-directed involvement, but mostly they agreed with the values expressed
in ECERS.  Hennessy & Delaney suggest that although “the ECERS has
proved to be a useful research tool it represents only one of the many
perspectives possible on what constitutes quality” (p13).  However they felt
that, with some adaptation to reflect the Irish situation, ECERS could be useful
as an instrument to measure providers in terms of their ability to meet
children’s social, emotional and cognitive needs. It would also be a much

more economical option than developing an “Irish scale™ from scratch.

However, it should be noted that there are some concerns raised against the
use of scales. Some are concerned that a scale imported from one culture may
not be relevant to settings of another culture, There is another fear that scales
may be used “to assess and classify children or personnel in a normative and
non-motivating manner that does not view child development as contextually-
grounded in time and place” (OECD, 2001, p68). This research tool provides
a “snapshot™ view of services at any particular time, however the research
described below offers more of a dynamic approach, based on the notion of

the reflective practitioner.

The Effective Early Learning (EEL) Research Project (1995). Evaluating and
Developing Quality in Early Childhood Settings (A Professional Development
Programme) was developed by Christine Pascal and Tony Beriram at the

Centre for Early Chiidhood Research, Worcester College of Higher Education,

UK. The project centred around a quality “Evaluation and Development”



model. Working with this model the group developed a set of procedures and
research instruments which can be used for self evaluation. The process of
setf-evaluation is undertaken by the whole centre, and is supported and
validated externally. The process is supported by an Advisor, trained in EEL

methodology, who acts as a change agent and a source of expert knowledge.

The project emphasises the importance of the social context of learning, in
particular the importance of setting staff and their ability to create positive
relationships. Ten dimensions of quality were identified: aims and objectives;
curriculum/learning experiences; learning and teaching strategies; planning,
assessment and record keeping; staffing; physical environment; relationships
and interactions; equal opportunities; parental partnership, home and

community liaison; and finally monitoring and evaluation.

The project works through four stages. The first of these is evaluation, which
involves quality documentation and quality assessment. Physical
Environment Schedules; Professional Biographies; Focused Interviews; and
Systematic Observations are some of the methods used to collect the data.
Two main instruments are used for the quality assessment: the Child
Involvement Scale (measwres the level of a child’s involvement in an activity)
and the Adult Engagement Scale (measures the way in which the adult
engages with and is sensitive to the needs of the children). The next stage is
action planning (identifying priorities for action); followed by development (a
programme of institutional development). Finally the group undergo a period
of reflection (reviewing the impact of the plan on the quality of the children’s
learning within the setting). This process results in a final report, which can

be then used to start another cycle of evaluation and development.

The self-evaluation model derived from the EEL Project has formed part of
the national evaluation of the UK Government's Early Excellence Centre
pilots. In addition the project has been introduced in the Netherlands, and an
adaptation of EEL has been used in experimental kindergartens in Lisbon and

Braga in Portugal (OECD, 2001). This highlights the trend towards



participatory quality improvement tools that involve staff, parents and

children.

Margaret Cair in New Zealand. “Assessment in Early Childhood Settings”
(Carr, 2001) describes Learning Stories, a method of assessment which
provides an alternative to mechanistic approaches, and which stays close to
children’s real experiences. This approach looks at assessment from the
perspective of the individual child. Carr proposes that assessment should seek
the perspective of the learner and highlights the narrative approach as
reflecting the leamer better than performance indicators. She suggests that
assessment is usually designed to highlight deficits, and therefore the areas in
which the child has not been successful become the focus. Her proposal is to
use a “credit model” which is more beneficial to children. In this case “the
relevant community decides what domains of learning disposition are
important, and in a credit model the examples of successful participation that
will contribute to the inclination of being ready are foregrounded” (pt1). Carr
proposes that assessing the learner in action reflects not only the learning
experience for the individual child, but also the dispositional milicu (the

learning place) and the learning community.

The Learning Story approach focuses on five learning dispositions: taking an
interest; being involved; persisting with difficulty or uncertainty;
communicating with others; and taking responsibility. These domains
emerged from the New Zealand Early Childhood Curriculum, Te Whakiri,
which sets out five broad strands for learning outcomes: belonging, wellbeing,
exploration, connmunication and contribution. The curriculum encourages
local ECCE settings to “weave” their own programmes incorporating both

national and local strands.

The Learning Stories are used by staff to discuss the children’s learning, to
review progress, and to plan for the future. However the stories are also
shared with parents, and discussed with the children themselves. Staff taking
part in the programme found that this approach reflected children’s learning

better than performance indicators. She noted that staff discussions on the



Stories included “defining the assessment categories for individual children,
establishing a learning culture with shared values, reflecting on practice and

getting to know the children. The staff were also planning”.

Carr acknowledges that the time and effort needed for lengthy observations
can be difficult to find for a busy practitioner, however in order to assist
children with their learning, a balance needs to be negotiated to undertake
practicable assessments. In conclusion, she advises that the Leaming Stories
technique of assessment has produced “lively records of learning, enhanced by
collaborative describing, documenting, discussing and deciding” (p188) which

she hopes will enrich learning outcomes in early childhood.



APPENDIX R:

GENERAL INFORMATION ON
FINAL SAMPLE OF 10 PRESCHOOLS

Preschool No.1.

This preschool is attached to a school in a disadvantaged urban area, priority for
attendance is given to children in the local area, and referrals from the local Health
Board. Twenty children attend the preschool, which has a staff of three, and one
parent attends each day to help. The setting also makes use of students studying
ECCE. The two lead teachers were trained at Dublin Institute of Technology, to
degree level.

The preschool works with the High/Scope curriculum (which it did not do in 1996).
The children spend the first half of the session engaging in “free choice” activities,
and scheduled activities take place later in the session. Children have singing
time/rhyme time every day. Although the setting has no outdoor play area, they have
an indoor gross motor room and finish the session with time spent on gross motor
activity every day.

Preschool No. 2.

This preschool is attached to a school in a disadvantaged urban area. Both the
preschool and school are open to Traveller children only. The adult.child ratio was
particularly low (1:4 on a day when all the children are present) and the teacher
advised that in this setting she feels a low ratio is very important. She advised that
some of the reasons for this are that the children are “not as developed as their non-

traveller counterparts would be”, “the children demand a lot of individual attention”,
and that “it is important in this setting to maintain a disciplined approach”.

The preschool was not working to any particular curricular framework in 1996, but
the current teacher is Montessori trained and has implemented the Montessori
approach. The primary focus of the daily routine 1s very much on fine motor skills,
and outdoor play takes place every day.

Preschool Number 3:

This setting 1s a playgroup running morning and afternoon sessions, attached to a
local school, in a suburban area. There are two separate sessions running at both
times. Each session can accommodate up to 20 children, and has two/three teachers
in supervision. The playgroup is aimed at disadvantaged families and is funded by
the Health Board, although they are paid via the School Board of the school they run
from.

Staff are trained either in Montessori approach, or by the IPPA. The children “work”
in the first part of the session (montessori style, individually with their own work) and



have a “free play” time in the second part. Activities are scheduled in between. The
Manager commented that the Regulations have specifically resuited in an increase in
her staff numbers (her staff are funded by the local Health Board). The Health Board
has also provided her an office, a computer, hot water facilities, and shelving, all as a
direct result of inspections.

Preschool No. 4.

This setting 1s a preschool run by a charitable organisation in a disadvantaged
suburban area. Priority for attendance is given to children referred by the tocal Health
Board, and if further places are available to children from the local area. All current
children attending are Health Board referrals. The setting work with very low
adult:child ratios (1:2) and staff told me that they felt these low ratios were very
necessary as the children they are working with have very specific individual needs,
and demand a lot of individual attention. It was clear that some of the children
display very challenging behaviour, and the staff would find it difficult to deal with
this if the ratio were higher.

The setting works with the High/Scope curriculum, which was not in place in 1996,
the lead teacher advised that although she was very nervous about taking on this less
directive approach, it was working extremely well with her group. Staff have a
mixture of qualifications, ranging from NCVA Level 2, Montessori Diploma, and a
Diploma in Practical Childcare.

Preschool No. 5.

This setting is a community playgroup. It is based in a disadvantaged housing estate
in a large town in a rural area. Priority for enrolment is given to children from the
local area. The setting currently has 16 pupils, and four teachers (not including the
manager) but it will be moving to new purpose built premises next year, when they
will increase the number of children attending. The Manager advised that they have a
staffing grant of 120,000 Euro over 3 years, which has led to their good adult:child
ratios, which she feels have improved their quality. They also have received funding
for training which she feels has improved their quality.

The 3 main staff are all aceredited prior learning NCVA Level 2, but the setting also
makes use of FAS trainees. The setting has recently moved to the High/Scope
curriculum which the manager felt has improved the quality of their approach, in
particular the levels of adult/child interaction.

Preschool Number 6

This setting is a community playgroup mnning from a local GAA hall in a rural area.
The setting has three staff and caters for 15 children. The third member of staff is
funded by a European Childcare staffing grant, the Manager advised that she said the
third person was particularly useful for organisation while the others work directly
with the children all the time (in this way she felt funding had impacted on their
quality levels). The setting has many problems with the current premises, and have
been threatened with closure. They are trying to secure funding for a new premises,



but have been advised that as they are not providing a service for mothers to work
they may not be eligible.

The setting uses the High/Scope approach, which they did not use in 1996. The
Manager advised that she felt this approach leads to better aduit-child interactions,
and a better experience for the children in general as they can make their own
decisions on what they want to do. The staff very much adapts the days work to any
particuiar interests the children express, and very much bring nature / the seasons into
the preschool. The children also make use of the outdoor play area on a daily basis.

Preschool Number 7

This setting is a community playgroup, running from school premises, in a suburban
area. They do not give priority for enrolment to any particular children. There are
two full-time members of staff, and 20 children. They also make use of two part-time
CE Workers. The two lead teachers are trained to NCVA Level 2, are [IPPA
members, and are currently undergoing High/Scope training.

The preschool is currently changing over to the High/Scope curriculum, but do not as
yet implement the plan or review sections. They make use of the “free activities”
time at the beginning of the session, and have planned activities later in the day.
Singing/drama takes place every day. The group make use of the outdoor play area
weather permitting, but finish each day with indoor gross motor activities in bad
weather.

Preschool Number 8:

This setting is a privately run playschool, run from the owners home, which is located
in a rural area. There are two members of staff, and 20 children. Priority for
enrolment is not given to any particular children. The playschool used to work with
the Montessori approach but moved to High/Scope a few years ago which the Owner
feels provides a much better experience for the children. They make use of the “free
activities” time early in the session, and have planned activities later. Some form of
singing/thyme work takes place every day. Their outdoor play area is used weather
permitting.

The lead teacher is trained to NCVA Level 2 and also has a Montessori Diploma. She
has more recently undertaken a High/Scope Curriculum Impiementation Course. The
second teacher’s FETAC Level 2 in childcare was part funded by European Childcare
Funding. The Manager mentioned that funding is all important, there should be more
funding/subsidies available for children to attend private playgroups, and that there
needs to be improved funding in particular for children with special needs.

Preschool No. 9.

This setting 1s a playgroup which runs from school premises in a suburban area.
Priority for attendance is given to children living in the local area. The setting caters
for 20 children, and has two staff.



Both staff have completed the IPPA Introduction Course. The setting does not pay
for in~service staff training, and staff have not completed any additional training in
recent years. The setting does not work from any particular curriculum.

The children are given free choice of activity for most of the morning, and this 1s
followed by planned activity. They make use of the outdoor play area in good
weather, however they do make use of their indoor climbing frame on a daily basis.

Preschool No, 10,

This preschool is run from school premises, in an urban area, and caters exclusively
for children of Travellers. The running of the preschool is co-ordinated by a
charitable organisation. The setting caters for 14 children, and is run by four
members of staff, one of whom is primarily concerned with organisation/preparation
of food, rather than direct contact with the children.

Fine motor skills are the primary focus of the daily routine. The Manager advised that
in September she had found the children’s fine motor skills to be very poor, and she
has spent much of the time working on these. Going to the toilet, washing hands,
saying please are very much focused on. The Managers also reported that developing
the children’s social skills was all important, and that she had found that a disciplined
approach was needed in this setting,

The Manager of the setting was both IPPA trained, and had a Montessori Diploma.
Both of the other teachers were IPPA trained.



APPENDIX S

Current literature sources for the 10 areas deemed important in terms of achieving
quality in ECCE, as presented to Supervisors and Preschool Officers:

1. A curricular framework within services

European Commission Network on Childcare (1996) Quality Targets in Services for
Young Children, Brussels: European Commission,
Border Counties Childcare Network (BCCN)

2. Adequate financing of services and infrastructure

Department of Education and Science (1999) Ready io Learn: White Paper on Early
Childhood Education Dublin, The Stationery Office.

Department of Social, Community and Family Affairs (1998) “Strengthening
Families for Life” Report of the Commission on the Family. Dublin: The Stationery
Office.

3. A policy framework for service provision

Department of Education and Science (1999) Ready to Learn: White Paper on Early
Childhood Educaiion Dublin, The Stationery Office.

Coolahan J (ed) (1988) Report on the National Forum for Early Childhood
Education, Department of Education and Science, Dublin: The Stationery Office.

4. Equal access to affordable quality childcare

Department of Health and Children (2000) The National Children’s Strategy “Onr
Children — Their Lives ™ Dublin: The Stationery Office.

Coolahan J (ed) (1988) Report on the National Forum for Early Childhood
Education, Department of Education and Science, Dublin: The Stationery Office.

5. Good staff pay and conditions

Phillips D, Mekos D, Scarr S, McCartney K, Abbott-Shim M (2001) Within and
Beyond the Classroom Door: Assessing Quality in Child Care Centves, Early
Chidhood Research Quarterly, 15, No.4, pp475-496.

Department of Social, Community and Family Affairs (1998) “Strengthening
Families for Life” Report of the Commission on the Family. Dublin: The Stationery
Office.

6. Interactions and teacher/child relationships

Howes C & Smith E (1995) Relations Among Child Care Quality, Teacher
Behaviour, Children’s Play Activities, Emotional Security, and Cognitive Activity in
Child Care. Early Childhood Research Quarterly, 10, 381-404.

Kontos S & Wilcox-Herzog (1997) “Influences on Children’s Competence in Early
Childhood Classrooms” in Early Childhood Research Quarterly 1 2, pp 247-2062.



7. Parental feedback on inspections

Mid-Western Health Board (1999) A Review of Pre-School Inspection & Information
Services 1997-1999. Mid-Western Health Board.

8. Registration of all ECCE services

Mid-Western Health Board (1999) A4 Review of Pre-School Inspection & Information
Services 1997-1999. Mid-Western Health Board.

9. Self-regulation and quality improvement

Irish Pre-School and Playgroups Association (2001) “IPPA The Early Childhood
Organisation — Quality” Availablie at: http.//www.ippa.ie/programme. htm.

Effective Early Learning Project (1995) Evaluating and Developing Quality in Early
Childhood Settings: A Professional Development Programme. Worcester: Centre for
Early Childhood Research, Worcester College of Higher Education

10. Well trained stafl

Coolahan J (ed) (1988) Report on the National Forum for Early Childhood
Edication, Department of Education and Science, Dublin: The Stationery Office.
European Commission Network on Childcare (1996} Quality Targets in Services for
Young Children, Brussels: European Commission.



