


closer to the teacher’s, were more behind in their schoolwork and were also those

whose behaviour was less acceptable to teacher,

Class 4; Teacher 4:

A sense of calim and order pervaded child 4. With the use of appointed group leaders
who fetched and tidied even creative activities were conducted with minimum fuss.
Other than to leave the class for P.E. children were rarely required to leave their seats.
Teacher moved around the classroom correcting children’s work and, during
individual activities, she listened to children read at her desk. It was understandable
why children, who were restless, tended to move in their chairs, out of their chairs and
to the WC quite often. Teacher wanted children to listen and settle into their work and

such movement might have been considered a problem.

In contrast to class 3, there were just three or four pen and paper academic activities
during the course of the day, with much of the rest devoted to doing activitics,
including singing, and listening to stories. This may well have suited child 7 who
struggled with academics and when engaged in such became distracted easily.
Similarly, however, she may have experienced difficulty with activities that involved
co-ordination, such as cutting, and gross motor function, e.g. P.E. Child 7 was

observed to try hard at P.E. and was absent for the cutting activity.

Child 10 tended to dominate activities. Only one activity — a word game/discussion —
offered her an authentic opportunity to do this and she did not. Other, whole class
activities were P.E., story time and singing and otherwise all activities were conducted

individually.

Class 5; Teacher 5:

Teacher 5 aimed to organise the day around discussion-based activities in the morning
and doing activities in the afternoon. Some discussion did take place in the late
morning and much whole class, teacher-led activity. The afternoon consisted of

drawing, writing and mdla — all doing activities, but on an individual basis. Some
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children might have appreciated the space to do their own thing as the day was

ending, others may have had difficulty concentrating without being teacher-led.

At these times teacher tended to sit working with individuals at their desks which
offered other children the chance to become distracted and move around. While both
teacher 5 and 6 wanted children to take responsibility for their own learning, teacher 6
expected and trusted that children would attend to their work and independently select
new activities once they finished the assigned activity, teacher 5 did not have the same
belief in her class. Although teachers 5 held a child-centred attitude, believing that the
school should make changes and accommodate children, and thought her class were
lively, keen and happy, she did not trust them. For example during P.E. she warned
them if they moved while she was fetching equipment they would all return to the

classroom and then she reversed into the storeroom watching them as she went.

Whole class activities requiring movement or talk dominated much of the first half of
the day which gave children an opportunity to physically and verbally express
themselves. Children 11 and 14 were on task more often in these activities than in
individual activities where teacher’s attention was often otherwise occupied engaged

in a one to one with other children.

While teacher 5 spent time reflecting on her attitude and behaviour towards children
and tended to use a variety of child-friendly management strategies, she was inclined
to react to children’s behaviour and was often engaged in direct confrontation with
them. She made an effort to be very consistent and disciplined in her enforcement of
the school’s golden rules and consequences and child 11 and 14 both worked their
way to the fourth and final consequence (sent to another classroom and parents

informed) regularly.

Class 6; Teacher 6:

Rules in teacher 6°s classroom were both explicit and implicit. She expected and
trusted that children would take responsibility and initiative. She progressed children
through activities as she thought they were, individually, able. She considered it

important that, both teacher and parents, encouraged children to challenge themselves
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with activities and that children’s attitude towards new material was connected with

how it was presented to them.

Though children’s activities entailed much pen and paper work, within the parameters
of these activities, teacher 6 allowed children certain freedoms — without having to
ask permission children were allowed to talk quietly, to fetch materials as a when
needed, to search around the walls for spellings of words, and to leave the room to use

the WC.

Teacher 6 recognised that children needed space and opportunity to work through
emotional upset and allowed child 17 to move around the room without participating
in a whole class activity. She made an effort to understand this child talking with her

on a one to one basis if she thought the child was particularly upset.

Like teacher 5, teacher 6 reflected on her own behaviour, keeping a diary of who she
called on each day to prevent herself from having a scapegoat. Teacher 6 was
surprised at her reaction of anger on an oceasion when child 17 hit another child in the
face. Having calmed down teacher explained her own behaviour to child 17 thus

respecting the child and her feelings.

The combination of being permitted to work at one’s own pace, an atmosphere of dual
respect and acceptance of difference, implicitly high expectations for behaviour, and a
teacher who was worried for children and determined for them to do their best meant

that child 17°s behaviour tended not to disturb the flow of the class lesson nor distress

the teacher.

Class 7; Teacher 7:

Teacher 7 was firin yet fun. During teacher-led activities she promptly set limits on
children’s behaviour and for child 19, who had ADHD, clear and explicit boundaries
were important. Teacher 7 expected, and permitted, some chatter in the classroom

during individual activities and this flexibility probably supported child 19.
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With the exception of library books on display, there were scant materials in the
classroom to distract children from their work. For child 19 this was possibly a
positive management strategy as he became distracted by the few that were available.
However, many pen and paper, seated activities were employed to which a child with
ADHD finds it particularly difficult to sustain his attention.

There was some opportunity for child 21 to dominate during the four whole group
activities that required movement or talking aloud. Two of these involved collective
participation (music and reading from the blackboard). While child 21 tended to make
himself known and heard in each of these he showed more difficulty in a prize giving
activity and in drama where he was required to wait for instructions and often his turn

to speak/perform.

Class 8; Teacher 8;

There were few incidences of whole class teacher-led activity and this may have
contributed to child 23%s poor involvement in classroom activities. This conclusion
was based on child 23’s behaviour when teacher was leading the activity, particularly
that which took place outside the classroom. While such activity may have caused the
teacher additional stress and distraction, she supervised child 23 more closely,
expected him to behave as part of the group and (consequently) more on-task
behaviour was observed. Conversely, when in the classroom child 23 was allowed to
move around and find alternative activities to those of the rest of the children and had
alternative locations available to him. This was particularly so during individual

activities.

For the bulk of the day children did not need to leave their seats but either wrote in
their workbooks which they kept in their bags beside them or participated in a seated
whole class activity. During maths teacher used a variety of concrete materials as well
as workbooks but distributed these herself to the groups of tables. Child 23 moved
around regularly and spent the majority of his time away from his seat in the play
corner, Child 27 did not tend to leave his seat uninstructed. He was easily distracted
during individual activities and was a little rowdy during activities that encouraged

talk and allowed freedom e.g. drama.
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Although teacher 6 was an experienced teacher with good teaching technique she
found managing the behaviour of her class very stressful. She did not necessarily
empathise with her focal children or the community from which they haled. She felt
she was constantly hounding children to obey and co-operate and found this
exhausting. Teacher tended to reprimand e.g. “don’t run’, without stating the correct
behaviour and praising when children obeyed. Her tension did not impart positive or

high expectations for behaviour.

Teacher had particularly low expectations of child 23’s behaviour and projected this
by implicitly labelling him as a badly behaved child to other children. She singled him
out by telling others to ignore hinm. Other children were aware of his status and
regularly reported his behaviour to the teacher even when it was not interfering with

others.

Like child 17, child 23 was given space to do his own thing. Unlike teacher 6, teacher
8 did not chat to child 23, she did not explain behaviour options, and did not expect

child 23 to achieve even at his own pace.

Class 9; Teacher 9:

There was a good balance in class 9 between activities based on pen and paper and
those that were not. Although throughout the day the distribution was uneven,
individual and whole class activities were fairly allotted amounts of time. Because
teacher was aware of the overall concentration level in the classroom during the day
and responded to this, children had more opportunity to move about (either on the
spot or to another room) than in other classes. This offered all children a chance to
refocus, especially children 25 and 26, who teacher thought lacked interest in their

schoolwork.

Teacher was sometimes stern. She tended not to trust that children 25 and 26 would
behave in acceptable manner and communicated these low expectations through
instructing a ‘responsible’ child to accompany child 25 to the WC and by taking both

child 25 and 26 with her whenever she had cause to leave the room.
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Teacher was observed on one occasion to use her ample classroom space to
reassemble children for a certain activity, which formed the context of the behavioural
incident that ensued. Unfortunately, at the beginning of this activity teacher was
called away and children, unsupervised, were provided the opportunity to move and
interact. On her return, teacher managed child 25°s misbehaviour with isolation and
reprimand and it was this rather than the activity or its location that formed the basis
of child 25°s subsequent lack of participation. Teacher denied both herself and child

25 space to recover from their negative interaction.

Class 10; Teacher 10:

Children in this classroom were required to fetch and tidy away their own materials
before and after each activity. This demanded movement and also an amount of
responsibility to attend to and act on teacher’s instructions for an activity. Teacher’s
instructions were clear and children, including child 29 who teacher thought was

overactive and disobedient, organised their activities without difficulty.

Teacher moved from table to table working with groups of children during individual
activities. This was helpful to children who were easily distracted or tended to distract
others (e.g. child 29) but not so helpful when teacher’s attention was focused on a
small group that focal children were not a part of. The day’s activities involved much
seated workbook-based activity. For child 29 who was behind in his work and
unmotivated, unless closely supervised, aliowed him ample opportunity to become

distracted.

Child 28 responded well to praise and encouragement which teacher did not use at all
in the first part of the day, however, later when she did use it she was specific.
Teacher described child 28 as an attention seeker who liked to be involved in
everybody else’s business. Teacher provided only two activities that demanded
children to answer out and in which child 28 could legitimately contribute without
having to deliberately seek attention. This may have contributed to the situation where
child 28 regularly actively called on teacher and went to her with work in order to

seek her attention and approval.

512



Appendix B2

Summary of Environmental Pictures (NIRSA, 2002)

Descriptions of the wider environment in which focal schools were situated
Environmental pictures (Fraser, 1986)"° were drawn up for each focal school in Phase
Two. They described the wider context in which the local context was embedded, and
situated culturally and historically the place and time of the local context, framing
interpretations made at a local level. To such an end the larger picture provided a

backdrop to the activities in the focal children’s class and school microsystems.

The following accounts of the environmental pictures offer descriptions of Counties |
and 2 and the electoral districts in which focal schools were located. Where

appropriate and possible, statistics are compared at an inter-county and national level.

County 1:

One hundred and one of the 12 schools in Phase One and eight of the nine Phase
Two schools were located in County 1. Dominating County |'s physical space was a
highly populated city and urban area that contributed to the county’s economic and
political position in the State and directed the pace and way of life for inhabitants of

the county.

A combination of factors, especially since the 1990s, was responsible for the
exceptional growth of the Irish economy and the country’s improved international
competitiveness rankings. County 1, in particular, emerged as a major location in

Ireland, major centre in the European context and an atiractive milieu for investments.

" Fraser, B. (1986), Classroom environment. London: Croom Helm .
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An indication of the county’s affluence was its average disposable income per capita
(114.4) — 14% above the national average in 1997. Of course, this disposable income
was met with substantial differences in living costs in County 1 (particularly centre

city) in comparison to more rural parts of the country.

As a whole County | was an affluent county, unfortunately, not all parts of the county
were prosperous and large proportions of the population lived on very low incomes.
Phase Two of this study examined the behaviour of focal children, most of whom
attended schools that were designated disadvantaged. Additionally, almost 50% of

teacher-responses to the survey of Phase One were from disadvantaged areas.

Variables pertaining to County 1 census data (1996) were grouped together by the
process of factor analysis on the basis of their similarities and were reduced to three
factors (NIRSA, 2002). These produced descriptions of entire populations; a given

individual living in a district may not exhibit these aggregate characteristics.

The following is a description of these factors:

Factor 1: Social Status

Districts were categorised vies a vie their position along the continuum of socio-
economic status. Areas with ‘lower status’ were associated with social groups 5 and 6
(semi-skilled and unskilled manual workers), with lower educational attainment
(many had lower secondary education and a significant number had ceased formal
education before the age of 15), and with high levels of unemployment (including
unemployment among the under 25 year olds). Those in ‘low status’ districts had
lower levels of car ownership and made more use of buses than those at the opposite
end of the scale. There was a high number of dependent adults relative to the number
of those at work; a moderate association with one parent households, large families

and local authority housing.

Factor 2: Family Areas

Strong ‘family areas’ had high proportions of married persons and couples with

children; the size of the households was larger; a significant number of people were
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engaged in household duties. In contrast, households that were labelled ‘mixed areas’
were more varied in their make-up, consisted of many one-person households and
separated/divorced people. The population were younger (under 40°s were a
significant category), high proportions lived in flats, some were couples without a

family and many, in these areas, lived in rented accommodation.,

Factor 3: Growth and Maturity

This factor identified the rapid growing areas in the city and contrasted them with
areas that were mature and moving into the final stages of the life cycle. Areas that
were considered growing were those with high proportions of children and young
adults. These areas contained many families with children at school, families whose
youngest child was less than four years old, and much housing in these areas was built
post 1981. [n contrast, the mature areas were those where people were over 40 years
of age, the children in many famities had left home or were over 15 years of age,
many of these areas were developed in the 1950s, 60s or earlier. Growth was
irrespective of social status as both areas with high and low unemployment, low and

high social status were growing.

Where policies of urban regeneration and in-fill housing resulted in the addition of
young couples to a relatively settled community some mature areas were labelled as
‘growing areas’ though the areas were not particularly associated with population
arowth. In areas experiencing population decline it was possible that resources such as
schools and shops were under utilised and that there was a need for services required

by more mature adults.

A typology of social areas:

Taking into account the scores on all three composite variables (factors) districts were
grouped together by means of cluster analysis. Five clusters were used to describe the
social geography: 1. youthful, middle class+ areas, 2. lower social status/ educational
attainment areas, 3. mature areas/ mixed houschold types, 4. better off/ settled areas,

5. marginal and excluded populations in social housing areas.
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Description of electoral districts that contained County 1°s focal schools:

A description of the electoral areas that contained the schools in Phase Two follows.
Often, and particularly where schools lay on the edge of these districts, the statistics

for neighbouring districts were also included.

Flectoral district of school 1 & §:

Schools | and 8 were part of the same electoral district in County 1. Given their
positions on the borders of the district most children attending these schools came

from neighbouring districts.

While the district in which the schools were situated was one of population growth the
surrounding districts to the south and west were maturing residential areas with

declining populations.

The labour force participation rate in the district in which the schools were located
was 52.7-57.6% and the unemployment rate 4.3-13.1%. In neighbouring districts
participation was lower and unemployment much higher (23.1-35.3%). Similarly,
while the numbers working in professional services in the schools® district was quite
high (29.4-42%) this was not an important employment sector in many surrounding
districts (e.g. 6.7-14.8%). Long-term unemployment in the district decreased by 78%

in the period 1996-2001 from 3,820 to 839.

The percentage that had attained lower secondary education or less in the schools’
district was very low — 10.4-32.3% but was much higher in surrounding districts
(63.4-81.3%). While the percentages of those assigned to social classes 5 & 6 (semi-
skilled and unskilled workers) was not very high (10.7-19.4%) in the district in which
the schools were located, in the surrounding districts over a third (29.6-42.2%) of the

population was assigned to these classes.
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Classification of social areas of schools 1 & §:

The district in which schools 1 and 8 were located was in the top 43% of all County 1
districts with reasonably high social status. However, it was surrounded by districts of
very low social status that ranked among the 45 districts with the lowest social status,
The district in which the schools were situated did not score strongly on family
variables though its neighbours scored more strongly.The district in which the schools
were located was an area of decline, as were neighbouring districts. School 1 and §
were situated in a district that belonged to to the ‘better off/settled cluster’. However,
the districts to the south, from where much of the school’s population hailed,

belonged fo the ‘lower social class cluster’.

Electoral district of school 3:

The district in which the school was situated was very densely populated. However,
following two decades of population growth, the 1990s saw the population begin to
drop. This decline was evident in the enrolment of children to the junior infant classes

in school 3.

The unemployment rate in school 3’s district was high (35-48%). Lone parents existed
in particularly high numbers (between 27 and 35.5%) and the majority (65-76%) of
those who had completed their education had attained lower secondary education or

less.

Approximately a third (25-38%) of the population in the district in which school 3
was located were assigned meinbership of social group 5 or 6 (semi-skilled and
unskilled workers) and the percentage belonging to social groups 1 and 2

(professional/managerial} was 4-18%.

Classification of social area of school 3:

The district in which school 3 was located was not a ‘high status’ area; neither were
any of its neighbours. It scored strongly on family variables and, despite the recent
decline in population, it scored at the top of the growth-decline continuum in the

direction of growth. The district in which school 3 was situated was classified as
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belonging to the ‘marginal and excluded”® cluster with much of its population living in

social housing areas.

Local development in this district provided assistance, much of which was focused on

preventative education and services that were complementary education.

Electoral district of school 4:

The population density of the district in which the school 4 was located was
reasonably low. However, due to high birth rate and in-migration of young couples to
the new residential areas, the population of this district had experienced a 15.63%

increase over the ten year period, 1986-96.

The district in which the school was situated had quite a high rate of unemployment
(14-35%) and its neighbour even higher (35-48%]). Similarly, long-term
unemployment and the ratio of lone parents was high. Therefore, the risk of social

exclusion in the area was great.

Over half (52-65%) of those who had completed their education in the district in
which the school was located had attained lower secondary education or less.
Approximately a fifth (18-25%) of the population in the district in which school 4 was
located belonged to social group 5 or 6 (semi-skilled and unskilled workers), and 4-

18% to social groups 1 & 2.

Classification of social area of school 4:

The district in which school 4 was located was a ‘low status’ area; its neighbours were
similarly assigned — some with even lower status. It was classified as neither a family
area nor a mixed area. Neighbouring districts scored strongly on family variables.
School 4's district, like school 3°s district, had grown strongly. It scored at the top of
the growth-decline continuum in the direction of growth, indicating a likelihood of

increased pressure being placed on services associated with a growing population.



Like school 3, the district in which school 4 was situated belonged the *marginal and
excluded’ cluster 5. Similar local development assistance was available to groups in

this district.

Electoral district of school 5:

The population density of the district in which the school was located was quite
densely populated although it was one of population decline. Residential areas moved
into maturity and the vitality ratio (the number of 20-29 year olds (persons in the main
family formation age group) for every 60+ year old) was very los — 0.7-1.7. There was
a similar picture in neighbouring districts. Less than 50% of housing in the district

that held the school was social housing.

The labour force participation rate for all persons in the school’s district was located
was very low at 37.7-52.7% and this reflected the unemployment status of
surrounding districts too. The unemployment rate in the district was high at 23.1-

35.3%.

The percentage that had attained no more than lower secondary education in the
district in which the school was located was very high — 63.5-81.3%. Conversely, the
percentage of those with postgraduate degrees was very low (0-1.11%). Similarly,
there were high numbers of people assigned to social classes 5 & 6 (29.6-42.2%) and

few to classes 1 & 2 (3.2-14.6% ).

Classification of social area of school 5:

The district in which school 5 was located was of a very lowest social status. It did not
score overly strongly or weakly on family variables and was considered to be in a

decline phase rather than growth. .
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Electoral district of school 6:

The school was situated in a district which was densely popuiated and surrounded by
districts almost or equally as populated. While the district in which the school was
situated was one of population growth many of the surrounding districts were

experiencing decline.

The population aged 0-14years was very high (25-43.7%) in school 6’s district but
was less in all neighbouring districts and a relatively high proportion (29.9-35.1%) of

25-44 year olds. The youth dependency ratio was quite high (265 to 405).

There was a reasonably high increase in the numbers at work in the district in which
the school was situated. The labour force participation rate was very high at 62.9-

75.2% and the unemployment rate was very low (4.3-13.1%).

The percentage that had attained lower secondary education or less in the district in
which the school was located was low — 32.3-48.7%. The percentages of those
assigned to social classes 5 & 6 was not very high — 10.7-19.4% — in the district in
which the school was located and in many of its surrounding districts. The percentage

assigned to social groups | & 2 was comparatively high at 26-42.7%.

Classification of social area of school6:

The district in which the school was located had a reasonably high social status and
most of its surrounding districts were ranked at the same level. It scored strongly on
family variables as did most of the districts in its vicinity and was an area of growth
(although some of its neighbours were positively declining). It belonged to the
‘youthful middleclass’ cluster, while some neighbouring districts were categorised as

‘better off/settled’ and others as ‘lower social status’.

Electoral district of school 7;

The school was situated in a densely populated district, and its neighbouring districts,

where many of the school’s population lived, were almost if not equally as densely
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populated. However, the district was one of population decline, while the surrounding

areas were predominantly growing.

In the district in which the school was located the population aged 0-14years was
relatively low and so too were the youth dependency and vitaiity ratio. These were

higher in some neighbouring districts.

The labour force participation rate for all persons in the district in which the school
was located was relatively low 52.7-57.6%. While the unemployment rate was quite
low (13.1-23.1%) in the district in which the school was located, many neighbouring

districts had much higher levels of unemployment (reaching as high as 59%).

The percentage that had attained lower secondary education or less in the district in
which the school was located was 32.3-48.7%. However, the figures for the

neighbouring districts were a little higher (48.7-63.5%).

The percentages of those assigned to social classes 5 & 6 was quite high — 19.4-29.6%
— in the district in which the school was located and the same if not higher in the
surrounding districts. Similarly, the proportions assigned to social classes | & 2 were

comparatively low (14.6-26%) for school 7°s immediate and surrounding areas.

Classification of social area of school 7:

The district in which the school was located was classified as ‘lower social status’. It
was neither strong nor weak on family variables and considered an area of some
decline. Membership to clusters of the surrounding areas was mixed and

predominantly either ‘mature areas/mixed households’ or ‘lower social status’,

Elecioral district of school 9:

School 9 was not very densely populated though its neighbouring districts were.
While the district in which the school was situated was one of massive population

growth the populations of the surrounding districts were notably in decline.
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The population aged 0-14years was relatively high (17.7-25%) in the district in which
the school was located and was in similar percentages in surrounding districts. The
youth dependency ratio was high (265-405). Although the districts in which the
school was located had relatively low numbers of dependent elderly and high numbers
of dependent youths, it had a low vitality ratio (1.7-3.1). The surrounding districts

showed a similar picture.

The labour force participation rate for all persons in the district in which the school
was located was very high at 62.9-75.2%. While the unemployment rate was very low
(4.3-13.1%) in the district in which the school was located, many surrounding
districts had much higher levels of unemployment. The numbers on the live register

dropped by 45% between 1996 and 2001.

The percentage that had attained lower secondary education or less in the district in
which the school was located was 32.3-48.7%. However, the district was surrounded

by districts where this percentage was amongst the highest in the city — 63.4-81.3%.

While the percentages of those assigned to social classes § & 6 was not very high -
10.7-19.4% — in the district in which the school was located, in the surrounding
districts the figures reached as high as 29.6-42.2%. Conversely, the percentage
assigned to social classes | & 2 was comparatively high at 26-42.7%. In the districts

surrounding the school’s district percentages were very much lower at 3.2-14.6%.

Classification of social area of school 9:

The district in which the school was located held a reasonably high social status
however many of its neighbours were of very low social status. It scored quite
strongly on family variables; surrounding areas scored similarly, and it was
considered to be an arca of some growth. The surrounding areas, however, were all in
decline. With the decline in population in these areas it was possible that resources
such as schools and shops were under utilised and that there was a need for services
required by more mature adults. The district in which the school was situated
belonged to the ‘youthful, middle class+’ cluster. However, districts surrounding the

school, and from where many of its pupils hailed, were labelled ‘lower social class’.

522



Summary

While some districts in which schools were situated were encountering phases of
growth others were entering into maturity. Almost all districts had high numbers of
people in social classes 5 & 6, low levels of education, reasonably high
unemployment and were classified as areas of lower social status/educational
attainment arcas, mature areas/ mixed household types, or marginal and excluded

populations in social housing areas.

County 2; School 2:
The following account of County 2 pays particular attention to the electoral district in

which focal school 2 was located.

County 2 neighboured County 1, and as such displayed many of the characteristics of
a county on the perimeters of a large city that was experiencing unprecedented
economic expansion and population growth. Given its geographical position it had
many advantages over other counties in the country. It had easy access to an airport
and port, to markets, to business support services, to policy makers and key players in

political, social, cultural, administrative and economic arenas.

Since the early 1990s this county was the fastest growing in the country. However,
development within the county was not evenly distributed. Much of the development
in the 1990s (that added to the county’s status as one of the most significant counties
in the country) took place in the parts of the county that bordered the principal city of
its neighbouring county. Towns in this part of the county developed at a fast pace to
support the economic boom in Ireland and to compensate for the shortage of
affordable housing in the nearby city. The electoral district in which school 2 was
situated had experienced a moderate increase in population, though some districts
neighbouring the school had actually decreased. Unfortunately, parts of the county
that encountered downward changes in the economy experienced subsequent
declining populations and out-migration of younger people from many rural

communities. School 2 served a rural parish. Its closest town/large village had was the
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only town in the county with a population of above 1,000 that had decreased in

population between 1991 and 1996.

The county had a relatively young population with 37% of the total population being
under 19 years of age (approximately 8% were pre-schoolers, 19% were aged between
5 and 14 years, and a further 10% were 15-19 years old). The overall vitality ratio of
County 2 was 438.4, — 170% of the national average which was 258.3 yet this ratio for
the district in which the school was situated was amongst the lowest ratios in the

county.

On almost any indicator of wealth and living standards the county ranked among the

highest in the country.

There was a general growth in the county’s labour force attributed in part to in-
migration and to improved opportunities for employment in the county. Employment
varied greatly throughout the county, with lower levels of participation in areas
considered outside the commuter belt to County 1. The district in which the school
was situated had a rate of 54.6-57.3%. The numbers at work in the county between the
years 1991 and 1996 increased by 26% while in the country at large the increase for
this same period was 10%. In the district in which the school was located the

unemployment rate was quite low (8.1-11.6%).

The commerce, insurance and finance sector was the largest employer (10,9215 21%)
in the county. The numbers employed in the agriculture, fishing and foresiry industry
dropped by 17.6% between 1991 and 1996. However, the district in which the school
was located was one of 16 districts with the highest percentage (38.6-44.9%) of

people working in agriculture. The district in which school 2 was based was classifted

as a strong agricultural area undergoing adjustment.

A major factor for counties such as this that were experiencing such rapid change and
development was to ensure that the most vulnerable groups in society benefited from
and took part in the development of the county. There was some overlap between the

districts with high unemployment and also high numbers working in agriculture.
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While the percentage of those unemployed in the district in which the school was
situated was 8.1-11.6%, which comparatively was not high, approximately half (49-

62%) of these were long-term unemployed.

Overall, half (50%) of the county's working population belonged to the top three
social classes (non-manual to professional) whereas the percentage for all of Ireland
was 45%. The proportion of those in social classes | and 2 in the district in which the
school was a part was 17.3-23%. This was comparatively low for the county but in

keeping with figures in the less affluent parts of County 2.

The lower skilled and fow earning population of parts of the county relied on
agriculture and traditional industry for employment and were where social groups 5
(semi-skilled) and 6 (unskilled) were very strongly represented. In addition, the
majority of services were provided in the northeast and central strip indicating that the
northwest and south were disadvantaged both in earning potential and service

provision.

Over one tenth (10.7%) of households in County 2 were one-parent households in
2000. Although this was below the national average (11.2%) it represented a
significant number of households that might find themselves relying on child benefit
and other payments for income due to inadequate childcare. The district in which the
school was located had a very high rate of one-parent families in the county (15.2-

29.1%).

While it had not yet capitalised on its distinctive natural features and proximity to a
major city to develop its tourism industry, the county had a strong tradition of
community development. This and a long list of community activities contributed
significantly to making it a vibrant county replete with dynamic urban and rural
communities. According to NIRSA (2000) ‘The unique elements of the [county]’s
culture, combined with the history of the county, have created a county-identity which
consists of tremendous loyalty, pride of place and attachment to community, a
practical, enterprising culture, an openness to ‘outsiders” and a sense of being a

melting-pot of cultures.’
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Summary of County 2

Because of its geographical location next to a large urban area many non-county
natives dwelt there and the county was accepting of these blow-ins. Although County
2 was experiencing an economic boom, there was a clear division between the
agriculture-dependent south and west and the prosperous north. School’s district had

high numbers of youths and was mid-way in ratings of prosperity.
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Appendix C2

Description of Schools

Information obtained on school policy and in the principal-interviews and teacher-
questionnaire combined to form pictures of the focal schools that were the focal

children’s school microsystems.

School 1 (class 15 county 1)

Physical description and location:

The support environment, i.e. the school was 50 years old and situated in a
disadvantaged area on a main road in the suburb of a ¢ity, There are no formal
childcare/ preschool services in the area, It was a large two-story building adjoining
school 8 and a third primary school. The school had a computer rcom, drama room

and large yard.

Staff and student make-up; services and supports:

The school had classes junior infants through to sixth class. Eighteen teachers worked
in the school and theie were seven support staff. It was mixed gender and was 320
pupils in size. Each year the school accepted three groups of roughly 18 children into
its junior infant year. The school organised an induction day in June for the incoming
junior infant children and, in September, when these children began school they only

attend for one hour on the first day and then for half days for the rest of the week.

Governance and code of discipline:

There was some involvement of a religious order; the principal was a nun and had
been principal for three years. The school was designated as disadvantaged, was
applying for an Early Start pre-school and to become part of Breaking the Cycle. The
principal was hoping to create an atmosphere of trust, openness and togetherness in
the school and for this reason the school rules were not strict or aggressive. The

principal encouraged teachers to communicate with parents whenever necessary.
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Parents did not help in the classroom but some were involved in other ways in the

school.

School I°s written code of discipline was designed to create a secure and creative
teaching, working and learning environment. It outlined the rights and responsibilities
of all members of the school community — children, parents and teachers; described
the school rules, possible sanctions and the type of behaviours for which sanctions

were imposed.

School 2 (class 2; county 2)

Physical description and location:

Support environment i.e. the school, was located in a country area of a prosperous
county (see Part 1) with no major city but proximity to such in a neighbouring county.
The school was not situated in a town or village but served a country parish. It was a
detached single story building next to the parish hall along a road that connected two
towns. In the surrounding area there was a new council house estate, farmhouses and
individual dwellings. The school was a two-teacher, two-classroom school. The
building dated from 1801. There was a walled playground behind the school with a
basketball net and two prefabs. One prefab was used for storage and the WC; the

other was use for P.E.

Staff and student make-up; services and supports:

Two teachers worked full time in the school teaching 30 children (both boys and girls)
between them. They had limited access to a remedial teacher who served several other
schools and attended this school for two hours once a fortnight. One teacher taught

junior infants to second class and the other (the principal) taught third to sixth.

Governance:
The principal, female, was in her second year as principal of the school having come
from a large city school. The atmosphere she fried to create was:

“_.an easy going yet work ethic”. She wanted the children to be happy in school — in

their play and work.
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The school had developed a written code of discipline that acknowledged the right of
each child to education in a relatively disruption free environment while
accommodating the individuality of each child and outlined the strategies that could

be used to show disapproval of unacceptable behaviour.

School 3 (class 3; county 1)

Physical description and location:

The schoo! was almost 18 years old and was a junior school only (classes junior
infants through to first class). The school was one story high, had a large yard, a class
for children with behaviour/learning difficulties and an assembly hall which was also
used for P.E. Because the school had become part of the Breaking the Cycle scheme
years after being built classrooms were divided in two to accommodate the scheme’s
higher teacher to pupil ratio. It was situated on the border of a Local Authority
residential housing estate in a suburb of Dublin. The surrounding area was grey,

unkempt and considered very disadvantaged.

Staff and student make-up; services and supports:

The school was designated as disadvantaged (part of Breaking the Cycle scheme); it
did not have an attached Early Start preschool. There were 12 classroom teachers in
the school. In addition there was one resource teacher, two remedial teachers (one for
maths and the other for reading), and a shared home school liaison teacher. In total
there was 18 members of staff. Two hundred chiidren attended the school and it was
mixed gender. The numbers of new infants decreased from 50 (in 1995) to about 30

(1999). This made up four classes of junior infants.

Governance:

There was no history of involvement of a religious order in the school’s establishment
or history. The principal in the school was a layman and had been principal in the
school from its beginning. He hoped to create an atmosphere where parents felt
welcome: teachers felt they could get their job done, children felt safe and happy. The
school made attempts to link with parents and the community, introducing a Parent

Aided Learning programmne. There was no formalised transition period for infants to
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move from home (or preschool) to school though the school had made links with a

local preschool.

The school had developed a written code of discipline and a comprehensive system of
rewarding and sanctioning children’s behaviour. It described the types of behaviour

that merited different levels of sanction and outlined its anti-bullying policy.

School 4 (classes 4 & 5; county 1)

Physical description and location:
The school was situated in a residential area next to a public park and within walking
distance of a new shopping centre that had a multi-screen cinema and a range of stores

as well as restaurants and extensive parking. The school was 18 years old, one-storey

high and purpose built.

Staff and student make-up; services and supports:

This was a junior school, designated as disadvantaged and with an attached Early
Start class. Two hundred and ninety five boys and girls attended the school from
junior infants to second class. The junior infant intake was roughly 75 children
divided between three classes. There were two schoolyards — one larger than the
other. The three junior infant classes, three senior infant classes, and two of the three
first classes played in the large yard. The small yard was used by the remaining first
class children and the children in the second classes. Supervising play in the large
yard at all times were two teachers, a FAS worker and a childcare worker. One

teacher supervised the play in the small yard.

There were 18 teachers in the school including support teachers (one remedial teacher,
one traveller teacher, one teacher counsellor, and a non-teaching principal), two Early
Start teachers and two special class teachers. In addition the school had three
childcare assistants who assisted in the primary school classes and two childcare
assistants who assisted in the Early Start class. A local partnership initiative funded a
speech and language therapist to provide in-service training to teachers; and to treat

teacher-referred children in the local health centre,
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Governance;

The principal had been principal for two years and had not previously taught in this
school. Her aim was to create a caring environment where all children were given the
opportunity to realise their potential and parents come to understand their children’s

potential,

The code of discipline in school 4 described the four golden rules that regulated
children’s behaviour and the stepped consequences to their transgression for different
age groups of children. It also outlined the expectation for yard behaviour and the

schooi’s system of rewards.

School 5 (class 6; county 1)

Physical description and location:

The school was situated in a welil-established suburb of Dublin about three miles froim
the city centre, It was two-storey building founded by a religious order in 1945. The
Junior school occupied the ground floor and senior school the first floor. The schools’
leadership was independent. The school had a large yard, hall that was used for P.E.

and assembly, and a playroom.

Staff and student make-up; services and supporits;

The school was designated as disadvantaged; it did not have an attached Early Start
preschool but did have a special class for children with learning difficulties. In total
229 boys and girls attended the junior school. The senior school was girls only. There
were 11 class teachers in the infant school. In addition, there was one shared home-
school liaison teacher, one voluntary remedial teacher, one remedial teacher who
taught children from first class and children in the senior school. The support staff
was made up of two classroom assistants, a caretaker and a secretary. There are

usuaily roughly 70 junior infant children each year divided between three classes.
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Governance:

The principal was a layperson and had been in her position for three and a half years.
The school, according to the principal, was trying to create a happy, child-friendly
learning environment that was geared to infants — a ‘little ones ethos’. They wanted
children to have a positive experience in school and to get a good foundation in all

areas — academic, social, and behavioural.

School 5 had developed a comprehensive written code of discipline to ensure that life
for everybody in school was happy and relaxed, yet well ordered and disciplined. It
described behaviour that was unacceptable to the school, the school’s rules and

sanctions, and anti-bullying policy.

School 6 (class 7; county 1)

Physical description and location:

The school was 29 years old. It was situated in a residential area of a city suburb. The
area was characterised as disadvantaged with much social and council housing. The
school was a boys only school and in close proximity to another primary school (girls

only}. It was a one-storey building, with a hall for drama/P.E./assemblies and a large

vard,

Staff and student make-up; services and supports:

‘There were 240 boys (boys-only school) in the school and an Early Start class. The
Early Start was based in the girls school but accepted boys also. The number of
teachers in the school was 14 but was due to increase to 15 in the foilowing year
(based on the increased number of infants that were entering the school). There were
36-40 infants on the roll for the following year which meant that there would be two
classes of junior infants. Regarding suppoit staff the school employed one caretaker
and two remedial teachers (one for English and one for maths) and FAS provide two
additional caretakers and two classroom assistants. There was also input from the
shared home-school liaison teacher who organised programmes such as drugs
awareness and literacy. She tended to involve parents to make them welcome and to

encourage a positive attitude towards education.
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Governance:

The principal was male and had been in his position for almost 2 years. He was trying
to promote a friendly open door policy, where parents and chiidren felt that he was
personally involved. He knew all the children in the school by name.

The school had developed its written code of discipline in line with the
recommendations of the Department of Education and Science to ensure that children
had a happy and secure environment free from ali kinds of intimidation. It outlined
school rules and response to misbehaviour and detailed the expected behaviour in

various settings including the classroom and on school trips.

School 7 (class 8; county 1)

Physical description and location:

The school was 107 years old. It was situated in the inner city and built during a time
when the area was teaming with children who saw good education as a stepping-stone
to a better quality of life. Enrolments increased and since its establishment three large

extensions were added to the original six-roomed building.

Staff and student make-up; services and supports:

There were 310 children in the school which was designated as disadvantaged and had
an Early Start preschool attached. The school catered for children between the ages of
four and twelve. The school was mixed gender up to first class. After this the boys
leave, most attend the Brothers school nearby. There were 21 teachers in the school
(this included teachers in a special class, remedial education, Early Start class). The
support staff was made up of FAS workers (these alternated so that roughly five
worked in the school at any one time). The school did not to use the FAS workers as
stopgaps - they were thete for training. The areas they often worked in were: as child
care workers in the classroom, as secretaries, as librarians, as computer technicians.
There was also a part-time secretary and a caretaker in the school. Each year there
was an intake of between 90 and 100 children. These were divided into three groups

of children.
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Parental involvement was encouraged. The adult education centre on the grounds of
the school offered educational programmes to parents organised by the home-school

liaison teacher.

To assist the children’s transition from home or preschool to junior infants in the
school there was an induction day where the home-school liaison teacher and the
principal met the parents and talked them through the rules of the school. This took
place before the end of the school year prior to the child starting the following

September.

Governance:

The school was a Catholic primary school; the principal was a member of a religious
order and in her position as principal for two years. The principal wanted to create a
happy environment for the children to work in and to develop each child’s potential.
According to the school’s mission the aim of the school was to provide, in a secure
and caring environment, an education which would develop each child to his/her full
potential by fostering self esteem, setting realistic goals, following a wide and varied
curriculum, encouraging self-discipline, promoting respect for self, others and the
environment. The school recognised and catered, where possible, for the emotional
and professional needs of management and staff and the education needs of parents. It
also recognised the importance of a harmonious partnership of parents, teachers and
management in achieving this aim. The staff aimed to give the pupils all the benefits

of a catholic, cultural, artistic and academic education.

The school’s written code of discipline supported the school’s aim to provide, in a
secure and caring environment, an education which will develop each child to his/her
full potential. It outlined strategies that the teacher was authorised to implement if

children misbehaved and behaviours that were considered unacceptable.
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School 8 (class 9; county 1)

Physical description and location:
The school was roughly 50 years old. It was built alongside two other primary schools
(including school 1) which were established by the same religious order. The school

had a computer room, drama room, play room and large yard.

Staff and student make-up; services and supporits:

The school had classes of children from junior infants through to sixth class, Twenty-
one teachers worked in the school; this included one special class teacher, one non-
teaching principal, one language resource teacher, one teacher for travelier children,
and two home-school liaison teachers. There were four FAS worker suppoit staff —
two worked in the office and another two as classroom assistants. Approximately 300
girls and boys attended the school. The school was designated as disadvantaged and
although it did not have an attached Early Start preschool it did have a special class

for behavioural/learning difficulties.

Two groups of 20 children made up the incoming junior infant classes. The induction
processes for this group of children included attending the school in the June before
starting school, meeting their new teacher and playing in their new classroom. On
starting school, these children attend for just one hour on the first day and then for

half days for the rest of that week and the next.

Governance:

The principal was in her position for almost 1 | years and hoped to create a
welcoming, non-threatening, caring, happy and cheerful atmosphere with a cheerful
environment. Parental involvement wais encouraged; they were involved in the Sports

Day and Induction Day.
School 8 did not have a written code of discipline. However, it’s closeness to school

I, in terms of its physical proximity and management cthos, suggest siinilar

expectations for behaviowr and approaches to management,

535



School 9 (class 10; county 1)

Physical description and location:

The first school building went up in 1865. The present school was built in 1944, It
was a two-storey building with a senior school upstairs and the junior school
occupying a ground floor. Much like school 3, both schools (on a leadership level)
operate independently. All teachers shared the same staff room. The school was
sitvated in a residential area away from the main road. It had spacious grounds

including a vard.

Staff and student make-up; services and supports:

Two hundred and twenty children (boys and girls) attended the school which was
designated as disadvantaged. The school did not have an Early Start preschool but did
have a special ¢lass for behavioural/learning difficulties. Girls usually progressed to

the senior school upstairs while boys went elsewhere.

There were 11 teachers (including a home-school liaison teacher), one FAS classroom
assistant, a caretaker and a secretary. An additional teacher was joining the staff in the
following year given the increase in infant numbers — 60 children were expected to

begin school forming three classes.

To help the infants make the transition to school the home school liaison teacher
(shared between three schools) organised ‘preschool sessions’ where the future infants
spent time playing in the school. In addition a meeting for parents, new children, the

principal and the new infant class teacher was held annually.

Parental involvement in the school was enormously encouraged. A new parents’
counsel was established that met regularly and with whom the principal had good
contact - good informal links. Some meothers ran the ladies mini-marathon for the

school.

Governance:
The principal was in that position for nine months, The last principal had been with

the school all her working life and principal for the last 15 years. The principal wished
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to create a Christian ethos in the school where children and staff treated each other
with respect. She hoped that teachers treated children as well as they would their

colleagues.

School 9 did not have an up-to-date written code of discipline. The existing code of

discipline was not applied under the school’s new rincipal-ship.
I p
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Appendix C2

Description of Schools

Information obtained on school policy and in the principal-interviews and teacher-
questionnaire combined to form pictures of the focal schools that were the focal

children’s school microsystems,
School 1 (class 1; county 1)

Physical deseription and location:

The support environment, i.e. the school was 50 years old and situated in a
disadvantaged area on a main road in the suburb of a city. There are no formal
childeare/ preschool services in the area. It was a large two-story building adjoining
school 8 and a third primary school. The school had a computer room, drama room

and large yard.

Staff and student make-up; services and supports:

The school had classes junior infants through to sixth class. Eighteen teachers worked
in the school and there were seven support staff. It was mixed gender and was 320
pupils in size. Each ycar the school accepted three groups of roughly 18 children into
its junior infant year. The school organised an induction day in June for the incoming
Jjunior infant children and, in September, when these children began school they only

attend for one hour on the first day and then for half days for the rest of the week.

Governance and code of discipline:

There was some involvement of a religious order; the principal was a nun and had
been principal for three years. The school was designated as disadvantaged, was
applying for an Early Start pre-school and to become part of Breaking the Cycle. The
principal was hoping to create an atmosphere of trust, openness and togetherness in

the school and for this reason the school rules were not strict or aggressive. The
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principal encouraged teachers to communicate with parents whenever necessary.
Parents did not help in the classroom but some were involved in other ways in the

school.

School I's written code of discipline was designed to create a secure and creative
teaching, working and tearning environment. It outlined the rights and responsibilities
of all members of the school community — children, parents and teachers: described

the school rules, possible sanctions and the type of behaviours for which sanctions

were imposed.

School 2 (class 2; county 2)

Physical description and location:

Support environment i.c. the school, was located in a country area of a prosperous
county (see Part 1) with no major city but proximity to such in a neighbouring county.
The school was not situated in a town or village but served a country parish, It was a
detached single story building next to the parish hall along a road that connected two
towns. In the surrounding area there was a new council house estate, farmhouses and
individual dwellings. The school was a two-teacher, two-classroom school. The
building dated from 1801. There was a walled playground behind the school with a

basketball net and two prefabs. One prefab was used for storage and the WC; the

other was use for P.E.

Staff and student make-up; services and supports:

Two teachers worked full time in the school teaching 30 children (both boys and girls)
between them. They had limited access to a remedial teacher who served several other
schools and attended this school for two hours once a fortnight. One teacher taught

junior infants to second ciass and the other (the principal) taught third to sixth.

Governance:

The principal, female, was in her second year as principal of the school having come

from a large city school. The atmosphere she tried to create was;
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“...an easy going yet work ethic”. She wanted the children to be happy in school — in
their play and work.

The school had developed a written code of discipline that acknowledged the right of
each child to education in a relatively disruption free environment while
accommodating the individuality of each child and outlined the strategies that could

be used to show disapproval of unacceptable behaviour.

School 3 (class 3; county 1)

Physical description and location:

The school was almost 18 years old and was a junior school only (classes junior
infants through to first class). The school was one story high, had a large yard, a class
for children with behaviour/learning difficulties and an assembly hall which was also
used for P.E. Because the school had become pait of the Breaking the Cycle scheme
years after being built classrooms were divided in two to accommodate the scheme’s
higher teacher to pupil ratio. It was situated on the border of a Local Authority
residential housing estate in a suburb of Dublin. The surrounding area was grey,

unkempt and considered very disadvantaged.

Staff and student make-up; services and supports:

The school was designated as disadvantaged (part of Breaking the Cycle scheme); it
did not have an attached Early Start preschool. There were 12 classroom teachers in
the school. In addition there was one resource teacher, two remedial teachers (one for
maths and the other for reading), and a shared home school liaison teacher. In total
there was 18 members of staff. Two hundred children attended the school and it was
mixed gender. The numbers of new infants decreased from 50 (in 1995) to about 30

(1999). This made up four classes of junior infants.

Governance:

There was no history of involvement of a religious order in the school’s establishment
or history. The principal in the school was a layman and had been principal in the
school from its beginning. He hoped to create an atmosphere where parents felt

welcome; teachers felt they could get their job done, children felt safe and happy. The
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school made attempts to link with parents and the community, introducing a Parent
Aided Learning programme. There was no formalised transition period for infants to
move from home (or preschool) to school though the school had made links with a

local preschool.

The school had developed a written code of discipline and a comprehensive system of
rewarding and sanctioning children’s behaviour. It described the types of behaviour

that merited different levels of sanction and outlined its anti-bullying policy.

School 4 (classes 4 & 5; county 1)

Physical description and location:

The school was situated in a residential area next to a public park and within walking
distance of a new shopping centre that had a multi-screen cinema and a range of stores
as well as restaurants and extensive parking. The school was 18 years old, one-storey

high and purpose built,

Staff and student make-up; services and supports:

This was a junior school, designated as disadvantaged and with an attached Early
Start class. Two hundred and ninety five boys and girls attended the school from
Jjunior infants to second class. The junior infant intake was roughly 75 children
divided between three classes. There were two schoolyards — one larger than the
other. The three junior infant classes, three senior infant classes, and two of the three
first classes played in the large yard. The small yard was used by the remaining first
class children and the children in the second classes. Supervising play in the large
yard at all times were two teachers, a FAS worker and a childcare worker. One

teacher supervised the play in the small yard.

There were 18 teachers in the school including support teachers (one remedial teacher,
one fraveller teacher, one teacher counsellor, and a non-teaching principal), two Early
Start teachers and two special class teachers. In addition the school had three
childcare assistants who assisted in the primary school classes and two childcare

assistants who assisted in the Early Start class. A local partnership initiative funded a
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speech and language therapist to provide in-service training to teachers; and to treat

teacher-referred children in the local health centre.

Governance;

The principal had been principal for two years and had not previously taught in this
school. Her aim was to create a caring environment where all children were given the
opportunity to realise their potential and parents come to understand their children's

potential.

The code of discipline in school 4 described the four golden rules that regulated
children’s behaviour and the stepped consequences to their transgression for different
age groups of children. It also outlined the expectation for yard behaviour and the

school’s system of rewards.

School 5 (class 6; county 1)

Physical description and location:

The school was situated in a well-established suburb of Dublin about three miles from
the city centre. It was two-storey building founded by a religious order in 1945. The
junior school occupied the ground floor and senior school the first floor. The schools’
leadership was independent. The school had a large yard, hall that was used for P.E.

and assembly, and a playroom.

Staff and student make-up; services and supports:

The school was designated as disadvantaged; it did not have an attached Early Start
preschool but did have a special class for children with learning difficulties. In total
229 boys and girls attended the junior school. The senior school was girls only. There
were 11 class teachers in the infant school. In addition, there was one shared home-
school liaison teacher, one voluntary remedial teacher, one remedial teacher who
taught children from first class and children in the senior school. The support staff
was made up of two classroom assistants, a caretaker and a secretary. There are

usually roughly 70 junior infant children each year divided between three classes.
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Governance:

The principal was a layperson and had been in her position for three and a half years.
The school, according to the principal, was trying to create a happy, child-friendly
learning environment that was geared to infants — a ‘little ones cthos’. They wanted
children to have a positive experience in school and to get a good foundation in all

areas — academic, social, and behavioural.

School 5 had developed a comprehensive written code of discipline to ensure that life
for everybody in school was happy and relaxed, yet well ordered and disciplined. It
described behaviour that was unacceptable to the school, the school’s rules and

sanctions, and anti-bullying policy.

School 6 (class 7; county 1)

Physical description and location:

The school was 29 years old. It was situated in a residential area of a city suburb. The
area was characterised as disadvantaged with much social and council housing. The
school was a boys only school and in close proximity to another primary school (girls
only). It was a one-storey building, with a hall for drama/P.E./assemblies and a large

yard.

Staff and student make-up; services and supports:

There were 240 boys (boys-only school) in the school and an Early Start class. The
Early Start was based in the girls school but accepted boys also. The number of
teachers in the school was 14 but was due to increase to 15 in the following year
(based on the increased number of infants that were entering the school). There were
36-40 infants on the roll for the following year which meant that there would be two
classes of junior infants. Regarding support staff the school employed one caretaker
and two remedial teachers (one for English and one for maths) and FAS provide two
additional caretakers and two classroom assistants. There was also input from the
shared home-school liaison teacher who organised programmes such as drugs
awareness and literacy. She tended to involve parents to make them welcome and to

encourage a positive attitude towards education.
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Governance:

The principal was male and had been in his position for almost 2 years. He was trying
to promote a friendly open door policy, where parents and children felt that he was
personally involved. He knew all the children in the school by name.

The school had developed its written code of discipline in line with the
recommendations of the Department of Education and Science to ensure that children
had a happy and secure environment free from all kinds of intimidation. It outlined
school rules and response to misbehaviour and detailed the expected behaviour in

various settings including the classroom and on school trips.

School 7 (class 8; county 1)

Physical description and location:

The school was 107 years old. It was situated in the inner city and built during a time
when the area was teaming with children who saw good education as a stepping-stone
to a better quality of life. Enrolments increased and since its establishment three large

extensions were added to the original six-roomed building.

Staff and student make-up; services and supports:

There were 310 children in the school which was designated as disadvantaged and had
an Early Start preschool attached. The school catered for children between the ages of
four and twelve. The school was mixed gender up to first class. After this the boys
ieave, most attend the Brothers school nearby. There were 21 teachers in the school
(this included teachers in a special class, remedial education, Early Start class). The
support staff was made up of FAS workers (these alternated so that roughly five
worked in the school at any one time). The school did not to use the FAS workers as
stopgaps — they were there for training. The areas they often worked in were: as child
care workers in the classroom, as secretaries, as librarians, as computer technicians.
There was also a part-time secretary and a caretaker in the school. Each year there
was an intake of between 90 and 100 children. These were divided into three groups

of children.
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Parental involvement was encouraged. The adult education centre on the grounds of
the school offered educational programmes to parents organised by the home-school

liaison teacher.

To assist the children’s transition from home or preschool to junior infants in the
school there was an induction day where the home-school liaison teacher and the
principal met the parents and talked them through the rules of the school. This took
place before the end of the school year prior to the child starting the following

September.

Governance:

The school was a Catholic primary school; the principal was a member of a religious
order and in her position as principal for two years. The principal wanted to create a
happy environment for the children to work in and to develop each child’s potential.
According to the school’s mission the aim of the school was to provide, in a secure
and caring environment, an education which would develop each child to his/her full
potential by fostering self esteem, setting realistic goals, following a wide and varied
curriculum, encouraging self-discipline, promoting respect for self, others and the
environment. The school recognised and catered, where possible, for the emotional
and professional needs of management and staff and the education needs of parents, It
also recognised the importance of a harmonious partnership of parents, teachers and
management in achieving this aim. The staff aimed to give the pupils all the benefits

of a catholic, cultural, artistic and academic education.

The school’s written code of discipline supported the school’s aim to provide, in a
secure and caring environment, an education which will develop each child to his/her
full potential. It outlined strategies that the teacher was authorised to implement if

children misbehaved and behaviours that were considered unacceptable.
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School 8 (class 9; county 1)

Physical description and location:
The school was roughly 50 years old. It was built alongside two other primary schools
(including school 1) which were established by the same religious order. The school

had a computer room, drama room, play room and large yard.

Staff and student make-up; services and supports:

The school had classes of children from junior infants through to sixth class. Twenty-
one teachers worked in the school; this included one special class teacher, one non-
teaching principal, one language resource teacher, one teacher for traveller children,
and two home-school liaison teachers. There were four FAS worker support staff —
two worked in the office and another two as classroom assistants. Approximately 300
gitls and boys attended the school. The school was designated as disadvantaged and
although it did not have an attached Early Start preschool it did have a special class

for behavioural/learning difficulties,

Two groups of 20 children made up the incoming junior infant classes. The induction
processes for this group of children included attending the school in the June before
starting school, meeting their new teacher and playing in their new classroom. On
starting school, these children attend for just one hour on the first day and then for

haif days for the rest of that week and the next.

Governance:

The principal was in her position for almost 11 years and hoped to create a
welcoiming, non-threatening, caring, happy and cheerful atmosphere with a cheerful
environment. Parental involvement wais encouraged; they were involved in the Sports

Day and Induction Day.

School 8 did not have a written code of discipline. However, it’s closeness to school
I, in terms of its physical proximity and management ethos, suggest similar

expectations for behaviour and approaches to management.
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School 9 (class 10; county 1)

Physical description and location:

The first school building went up in 1865. The present school was built in 1944. It
was a two-storey building with a senior school upstairs and the junior school
occupying a ground floor. Much like school 5, both schools {on a ieadership level)
operate independently. All teachers shared the same staff room. The school was
situated in a residential area away from the main road. It had spacious grounds

including a yard.

Staff and student make-up; services and supports:

Two hundred and twenty children (boys and girls) attended the school which was
designated as disadvantaged. The school did not have an Early Start preschool but did
have a special class for behavioural/learning difficulties. Girls usually progressed to

the senior school upstairs while boys went elsewhere.

There were 11 teachers (including a home-school liaison teacher), one FAS classroom
assistant, a caretaker and a secretary. An additional teacher was joining the staff in the
following year given the increase in infant numbers — 60 children were expected to

begin school forming three classes.

To help the infants make the transition to school the home school liaison teacher
(shared between three schools) organised ‘preschool sessions® where the future infants
spent time playing in the school. In addition a meeting for parents, new children, the

principal and the new infant class teacher was held annually.

Parental involvement in the school was enormously encouraged. A new parents’
counsel was established that met regularly and with whom the principal had good
contact — good informal links. Some mothers ran the ladies mini-marathon for the

school.

Governance:

The principal was in that position for nine months. The last principal had been with

the school all her working life and principal for the last 15 years. The principal wished
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to create a Christian ethos in the school where children and staff treated each other
with respect. She hoped that teachers treated children as well as they would their

colleagues.

School 9 did not have an up-to-date written code of discipline. The existing code of

discipline was not applied under the school’s new principal-ship.
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Appendix D2

Principal Interview Schedule

School ID:

Principal ID:

Date:

QI. How old is the school?

Q2. How many teachers are there in the school?

Q3. Have you any support staff?

Q4. How long have you been principal in this school?

Q5. How many intakes of infants do you have each year?

Q6. How would you describe the socio-economic background of the children?
Q7. What is the general atmosphere in the school? What ambience are you trying to
create?

Q8. What behaviours would you consider a problem?

Q9. What do you think is the extent of the behavioural difficulties in the infant
classes?

Q10. Is there provision made to assist the children’s transition from home to infant
class?

QI1. What are the school policies on dealing with behavioural difficulties?
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Appendix E2

Target Behaviour Recording Sheet

Child ID;
School 1D:
Date:

ALLENtion SEEKING. . .....eii it e

Easily distracted. ... ..ot

Ditficulty in forming peer relationships.........ooooviieree e
AVOIAING WOTK. ..o e

IMPUISIVE. L
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